Florida Guardian ad Litem Program
Education Advocacy Guidelines
A. Create a Circuit Educational Advocacy Team
Purpose: To provide a dedicated, well trained group of individuals to lead the educational
advocacy efforts of your Circuit through mentoring, trainings and problem solving and
educational initiatives.
Guidelines:
1. Members of the team should at a minimum include a child’s best interest attorney, a
child advocacy coordinator, a volunteer mentor and an educational mentor (if you have
one).
2. You should consider some community partners to serve on the team, i.e. a
representative from the Early Learning Coalition, a former foster care youth, a local
School Board representative.
3. Staff and GAL members of the team must complete the GAL Educational Advocacy
Special Certification Training.
B. Educational Advocacy Pre-Service Training
Purpose: To provide all Guardian ad Litem Program staff and volunteers with a basic
understanding on how to work within the school system in order to advocate for school
stability, needed educational services and participation in school activities that lead to a feeling
of normalcy and well being for the child.
Guidelines:
1. Every Circuit Program will include educational advocacy as part of their pre-service
training curriculum. (This will be written into our Standards)
2. This training should include the following:
a) Who should the GAL contact and build a relationship with at the child’s school?
b) Suggestions on how to build relationships with school personnel.
c) How does the GAL access school records? (including online)
d) Suggested questions to ask when visiting the school.
e) Explanation and discussion of After Care Programs
f) Overview of local Inter-Agency Agreement
g) Availability of Surrogate Parent Training
h) Helpful Definitions, i.e. IEP, ESE
C. Special Certification in Educational Advocacy For Staff and Volunteers
Purpose: To provide staff and volunteers with the information and tools to move into the
“Action” and “Advanced” levels of Educational Advocacy. ( as presented in our power point
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Florida Guardian ad Litem Program
Education Advocacy Guidelines
training)*
Guidelines:
1. All staff and volunteers should be made aware of the requirements for this special
certification upon completion of the pre-service training.
2. The minimum suggested requirements for this special certification are:
a) Completion of the GAL Educational Advocacy Training 2012 *
b) Completion of a local approved training, i.e. Parent Surrogate Training as provided
by the School Board or a local Program in-service that covers one or more of the
topics listed in #3. The viewing of an approved DVD or online training relating to
educational advocacy would also satisfy this requirement.
3. At the completion of this training, the staff member or volunteer should be able to
demonstrate knowledge in the following areas:
a) Individual Education Plans and what they mean
b) ESE ( Exceptional Student Education)/504 eligibility requirements & the 504 Plans
c) Response to Intervention – What is it and what role can you play?
d) Testing Requirements – National (ACT, PSAT, SAT), State (FCAT) and Local (BAT).
e) How to access services mandated by the Interagency Agreement, i.e.
transportation.
f) Graduation requirements
g) Student promotion and retention policies
h) School District’s policy for absences
i) How to interpret a school report card
j) What is the free and reduced lunch eligibility
k) What is the local policy on bullying prevention
l) Accessible services for LGBT students in Middle & High School
*This is the power point training created by Dawn-Marie and presented at regional meetings.
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Educational Advocacy Action Step Checklist
(Sept. 2012)

Early Intervention Program (ages 0-3) – Ensure that a referral has been made for an early
intervention evaluation for every child under the age of three.
Preschool Disabled (ages 3-5)- When a child who has been identified as developmentally
disabled or delayed reaches two and a half, notify the Child Study Team at the school the child
will be attending to begin the development of an IEP;
Preschoolers without disabilities (ages 3-5) - Such children should be enrolled in an enriched
preschool (not day care)
For school aged children (ages 6-18)-the child should be enrolled in school. For all children the
CASA Advocate should do the following:
1. Help a Foster Child Develop a Positive View of School
a. Advocate should bring age- appropriate books to a child and in the case of a
child who is below reading age whenever possible read them to the child.
b. Ask the child about her/his school history- what schools he/he has attended,
what grade and school is s/he currently in, and what is his/her favorite
subject, least favorite subject, hobbies and school activities.
c. Ask the child what would help him/her to do better in school.
d. Ask the child about her/his future career goals.
2. Support the Foster Family/Care Giver’s Participation in a Child’s Education
a. Encourage care giver to read to a non reading or a child reading at a low level
for 20 minutes a day (for older children suggest child and care giver read
together) and to set aside a place where the child can keep books.
b. Encourage the care giver to create a “study area” where a child can do
homework with minimum distractions; if the child is having trouble
completing assignments, request that child’s school establish a homework
log between the child’s teachers and care giver.
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c. Encourage the care giver to get a library card for a child.
d. Encourage both foster parents and biological ones to attend all school
meetings, including IEP meetings.
e. If child is returned home, or transferred, make sure that the new care giver
has a copy of a child’s IEP, if any.
3. Obtain Key School Documents
Case Supervisor
a. At opening of case, request a copy of a child’s school records from the
principal of the child’s school. (report cards, standardized test scores, IEP,
“cum” card, etc.)
b. Confirm that DCP & P ( Division of Child Protection and Permanency) has the
child’s education records.
c. Request that school authorities send CASA prompt notification if the child is
suspended or expelled from school.
4. Maintain Contact with a Child’s School
CASA Advocate
a. Contact a child’s school every 5 weeks (through the child’s guidance
counselor, teacher and/or case manager in the case of a child who is in a
special education program) for information on the child’s academic
progress/issues and attendance history.
b. Immediately following the close of a marking period obtain a copy of a child’s
report card and progress report (be sure to include these in the next report
to the Court).
c. Ascertain what after- school enrichment and sports programs are available at
the child’s school and which might be appropriate for the child.
d. Provide the Court with regular and timely updates on a child’s academic
progress and challenges.
5. Addressing the Needs of a Child with Problems in School
a. Request school intervention such as a) a general intervention (i.e. one that
will affect the child’s entire school class); b) a specific intervention (i.e. one
aimed exclusively at the child); c) a referral to Intervention and Referral
Services (I&RS; and d) for a child with a medical condition a 504 Plan;
b. If the child’s school offers tutoring programs, help arrange for the child’s
enrollment in appropriate one(s).
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c. When they are available, assist in child’s enrollment in tutoring services
through SES ( Supplemental Education Services)
d. If appropriate, request DCPP to arrange special tutoring for a child
e. In serious cases, if DCCP has not already done so, request that the child
receive Special Education Services:
1. Initiate process with letter to the Child Study Team at the child’s school
requesting a determination of the child’s eligibility for such services. The
letter should be signed by either the child’s biological or foster parent. If
neither is able or willing to do so, a CASA Advocate may sign if s/he has
been appointed as the child’s Limited Guardian for Educational Purposes
2. An Identification Meeting should be held within 20 days of the written
request for Special Education Services. At that that meeting, consent for
the evaluation must come from either a biological or foster parent or in
the absence of either, a CASA Limited Guardian for Educational Purposes.
Note: in the case of a pre or elementary school child be sure to ask that
the evaluation include a Speech and Language Assessment, and for a
child with behavioral problems request a Functional Behavioral
Assessment with the goal of creating a Behavioral Intervention Plan.
3. The determination of a child’s eligibility for special education is made by
at an Eligibility meeting, with the drafting and implementation of an IEP
for an eligible child to be completed (according to law – but often not in
practice) within 90 days of the parent’s original consent. Note for an IEP
to go into effect, another consent is required from a biological or foster
parent or, in their absence, a CASA Limited Guardian for Educational
Purposes (with additional consents required in the event the IEP is
subsequently amended). Be sure the most current IEP is attached to the
next Court Report.
4. Note: Once an IEP is signed, CASA Case Supervisors should monitor how
long it takes school authorities to commence services and record all IEP
meeting under the “Education” Tab in CASA Manager.
6. Engage with Youth for Post High School/GED Planning
a. If a youth is college bound, advocate for SAT prep classes.
b. If youth has special education services, when the youth reaches 16 work with
DCPP to insure that the youth’s IEP now contains the required transition
planning- (i.e. plans for postsecondary school goals relating to training,
education, employment, and independent living skills) and that the transition
services that will be needed to assist the youth in achieving these goals are in
place. Note: The youth should be actively engaged in the transition planning
process.
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c. For youths 14 or older prepare an Older Youth Needs and Resources
Assessment (OYNRA) every 6 months and take appropriate action based on
the assessment.
d. Work to ensure that youths 14 and older complete a formal “life skills”
training program so they will be eligible for Chafee money.
e. For youths applying to college or trade school assist them in completing
FAFSA and in applying to NJFC Scholars program for tuition funding.
f. In the case of a youth who has dropped out of high school, assist the youth in
obtaining a GED or job training.
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Educational Advocacy Certification Program
Self Study Reading Assignments
MTSS Implementation Components
Common Questions # 1 – 4
A Parent’s Introduction to ESE in Florida
Chapters 1, 3, and 6
Appendix A
Transition Resource Guide for Students with Disabilities
Review as a resource only, not necessary to read every page
Getting Ready for Your Child’s IEP Meeting
IEP Meeting Checklist
ACT, BAT, PSAT, SAT
Florida Statewide Assessment Program 2013-14 Schedule
Review as a resource only
Guide to FCAT and FCAT 2.0 Accommodations for Students with Disabilities
Section 3
Guide to Accommodations for Computer-Based FCAT, FCAT 2.0, and EOC Assessments
Review as a resource only, not necessary to read every page
Florida Graduation Requirements
Review as a resource only
Graduation requirements for Florida’s Statewide Assessments
Transition Planning for Students with Disabilities
Pages 8 – 9, 20 – 25, 57, 59, 61 (very important), 62 (review Transition Checklists)
Promotion and Retention Policy
Review as a resource only
Attendance and Enrollment

Educational Advocacy Certification Program
Self Study Reading Assignments
Primary K – 1 Report Card
2nd – 5th Grade Report Card
Middle School Report Card
High School Report Card
FL DOE Model Policy Against Bullying and Harassment
Free and Reduced Price Meals
LGBT
McKinney-Vento Act

CHAPTER 1—OVERVIEW
There may be many clues that your child needs extra help and attention in school. For
example, your child may:








Have health problems
Talk differently than other children the same age
Act bored or lazy
Have trouble paying attention
Take longer to learn school subjects than other children the same age
Walk or move differently than other children the same age
Have difficulty seeing, hearing, or communicating with others

In Florida, when a child is having difficulties in school, a team begins a problem‐solving
process. Members of the team identify the difficulties and make changes in teaching
strategies (interventions) to match the child’s needs. As a parent, you have important
information about your child and are encouraged to be part of this problem‐solving team.
The goal of the team is to find ways to help your child be successful in school.
As teaching strategies are put in place, the team monitors the child’s progress and makes
decisions about changing the type or the intensity of the interventions. Florida provides
several levels of assistance to children, or a multi‐tiered system of supports (MTSS). The
process of Problem‐solving/Response to Intervention (PS/RtI) is designed to make sure that
every child gets the right kind of instruction to meet their needs.
Information gained through the ongoing PS/RtI process helps the team decide whether to
make a referral for an evaluation to see if the child has a disability. Children who need
ongoing intensive or specially designed instruction in school because of a disability
qualify for exceptional student education. This is often called ESE. Sometimes it is called
special education.
To receive ESE services in Florida, your child must meet the requirements of at least one of
the exceptionality categories listed below and need specially designed instruction and
related services. Educators sometimes use the acronyms for the exceptionalities, so these
have been provided as well.





Autism spectrum disorder (ASD)
Deaf or hard‐of‐hearing (DHH)
Developmentally delayed, for three through five years old only (DD)
Dual‐sensory impaired (deaf‐blind) (DSI)
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Emotional or behavioral disabilities (EBD)
Homebound or hospitalized (HH)
Intellectual disabilities (InD)
Orthopedic impairment (OI)
Other health impairment (OHI)
Traumatic brain injury (TBI)
Specific learning disabilities (SLD)
Speech impairment (SI)
Language impairment (LI)
Visually impaired (VI)
Gifted *
* In Florida, some children who learn very easily and meet qualification
requirements receive ESE gifted services. This book is not about gifted services. For
information on gifted student education visit http://www.fldoe.org/bii/Gifted_Ed or
contact your local school district.

The eligibility criteria, or requirements, for each of the exceptionality categories listed above
are outlined in Florida’s laws and rules. Some children have one disability, and others have
more than one. One child with a disability may need only a little extra help. Another child
may need more services because their learning needs are more intense. Some children will
need ESE services for only a short time. Others will need help throughout their school years.
Not all children with the same disability have the same needs or require the same services.
ESE services are designed to give each child the special help they need.
There are at least six steps in the process of planning and delivering ESE services for
your child:







Evaluation
Eligibility determination
Developing the first individual educational plan
Consent for services
Annual reviews
Reevaluations

These steps are described in detail in this book. Each school district may have a slightly
different way of carrying out this process. Work with your child’s school during each step by
giving information, asking questions, making suggestions, and helping make decisions. For
information on your rights during each part of the process, see Chapter 8.
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Laws about the Education of Children with Disabilities
There are several important federal and state laws about education for children with
disabilities. These laws help to make sure that your child with a disability gets the
educational services they need. The laws are organized around the following six principles:
1. Parent and Student Participation
The laws are clear that you, as the parent, should have a voice in all discussions and
decisions about your child’s education. As your child grows older, their own participation
becomes important. In fact, once your child is 14 years old (or earlier, if appropriate),
they are included at meetings to help make decisions about their education.
2. Appropriate Evaluation
Before deciding that your child is or is not eligible for exceptional student education, a
team of people must conduct an individual evaluation of your child’s educational
strengths and needs. The evaluation will include measuring your child’s response to
instruction and interventions over time, interviews, observation, and an analysis of all
information about your child and their educational needs. The evaluation sometimes
includes individual tests given by a specialist, such as a psychologist or speech‐language
pathologist. The law provides a number of protections to make sure that once your
child is identified as a child with a disability, they are reevaluated from time to time to
find out if your child continues to have a disability and if their educational program or
services should be changed.
3. Individual Educational Plan (IEP)
An IEP is a written agreement that tells you, your child, their teachers, and other school
staff and service providers what services the school will provide to help your child meet
their educational needs.
4. Free Appropriate Public Education (FAPE)
Every student receiving ESE services has the right to a free appropriate public
education. This means that the local public school district must provide services
designed to help your child meet their annual goals and make progress in the general
curriculum at no cost to you.
If your child has a disability, lives in Florida, is at least three years old and less than 22
years old, meets the eligibility criteria, and has not yet graduated from high school with
a standard diploma, they are entitled to receive free exceptional education services
from your local public school district.
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5. Least Restrictive Environment (LRE)
Children with disabilities must be taught as much as possible in the school and the
classroom they would attend if they were not disabled. This means that your child’s
school should consider aids and supports that would help your child stay in a regular
classroom in their zoned school before deciding on a more restrictive placement.
6. Procedural Safeguards
School and district staff must follow certain steps to make sure that exceptional student
education and related services meet the unique needs of each public school student with
a disability. The rights that parents have, if there is a disagreement, to make sure those
steps are followed are called procedural safeguards.
The laws and rules that apply to educating children with disabilities are described in several
places in this book. The most important laws and rules are:





The Individuals with Disabilities Education Act (IDEA)
The Family Educational Rights and Privacy Act (FERPA)
The Americans with Disabilities Act (ADA)
Section 504 of the Rehabilitation Act of 1973

In addition, information about federal and state rules and local school district policies can
be found in the following:




Volume I‐B: Florida Statutes and State Board of Education Rules for educating
exceptional students, which can be found online at
http://www.fldoe.org/ese/pdf/1b‐stats.pdf
Each local school district’s ESE Policies and Procedures (SP&P) document, which can
be found online at http://www.fldoe.org/ese/ppd.asp
IDEA website Part B, which can be found online at http://idea.ed.gov/explore/home

Note: If your child goes to a private school and you think they might have a disability, the
public school district will evaluate your child if you ask for an ESE evaluation. If the
evaluation shows that your child does have a disability, they may be able to receive some
services from the public school system, but a child placed in a private school by their
parents is not entitled to all the rights discussed in this book. You can call the ESE
administrator in your local school district office to find out more about this.
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Student Records
You can help yourself, your child, and the school by keeping your own records. This will
make going to meetings and talking to school staff much easier. It will also be helpful if you
move to another county or state. Keep all of the information you receive about your child.
This may include:













State and district test results and reports (e.g., FCAT or FCAT 2.0)
Educational plans for your child—IEPs, and individualized family support plans (IFSPs)
Progress reports and report cards
Samples of your child’s work
Evaluation reports
Letters or emails to you from the school or from your child’s teachers
Consent forms the school has asked you to sign
Records or reports from doctors or other people from outside the school who have
worked with your child
Letters, emails, or other information from agencies such as the Florida Department
of Education (FDOE) or the Florida Department of Children and Families (DCF)
Copies of letters or notes that you have sent to the school or to your child’s teachers
Notes and dates of telephone calls, meetings, and visits
Other information related to your child’s education

Chapter 9 contains information to help you organize your child’s records.

Moving to a Different County
Children who qualify for ESE services in one Florida school district qualify for ESE services
everywhere in Florida. Before you move, you should do several things:




Tell your child’s old school where you are moving and ask them to send your child’s
records to the new school right away.
Contact the new school as soon as possible and tell school staff about your child’s
special needs.
Take copies of your child’s school records with you to the new school, including the
most recent IEP and evaluation report.
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CHAPTER 3—EVALUATION PROCESS
The evaluation process is a way to collect information about your child’s learning needs,
strengths, and interests. The people doing the evaluation will try to answer these kinds of
questions about your child:








What does your child do well?
What does your child know or not know?
What interventions have been tried and how did your child respond?
How does your child learn best?
What learning needs does your child have?
Does your child have behaviors that interfere with their learning or ability to
make friends?
Does your child have a disability?

You must give your written permission before your child can be individually evaluated. The
school staff will ask you to sign a consent form to show that you agree to the evaluation. The
school will tell you, in writing, the following things:





What they are planning to do during the evaluation
Why they think your child should be evaluated
Any other options the school staff considered and why they did not choose those
other options
How you can get help in understanding the consent form and the evaluation process

The school will also give you a copy of the document, Part B, Notice of Procedural Safeguards
for Parents of Students with Disabilities, which explains your rights as the parent of a child who
has or is suspected of having a disability.
An evaluation should look at all the areas in which your child may have needs. It must look at
your child in more than one way. Here are some ways your child might be evaluated:








Watching your child work
Checking on your child’s health
Talking with your child
Talking with you about things your child does at home and what your child was like at a
younger age
Reviewing your child’s school history (including documentation of the problem‐
solving process)
Giving individual tests
Trying assistive technology devices with your child
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The evalu
uation will be done speccifically for your child annd must be appropriate for them. Th
his
means th
he evaluation will:





Use tests thatt are designe
ed for childrren who are like your ch
hild
Not give a false or unfair picture of your child be cause of you
ur child’s racce or culturee
Be in the langguage and fo
orm that is most likely too show whatt your child knows and
caan do
Give your child every chaance to show
w what they know and caan do

More thaan one perso
on may help with the evvaluation. Heere are somee of the people who mayy
be involvved:










ent)
You (the pare
Teachers
Occupationall or physicall therapists
Scchool psycho
ologists
Doctors or nu
urses
Scchool sociall workers
Sp
peech‐langu
uage pathologists
l
Audiologists (hearing spe
ecialists)
Assistive tech
hnology specialists

Photo courtesy of: Creatas/Thi nkstock
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You play an important part in the evaluation process. You can help calm any fears your child has
about the tests or other evaluations. You can also provide information about your child that no
one else is likely to have, such as information about:






Your child’s medical history
Your child’s development over the years
How your child does at home in areas such as self‐care, communicating with others,
doing chores, and doing homework
How your child gets along with adults and other children
Your child’s interests, skills, and hopes for the future

Evaluation information may also be obtained from other people who have worked with your
child in the past. Sometimes the school can use evaluations of your child that have already been
done by other schools or agencies. The school will ask you to give written permission to share
this information with the school.
Once you have given your written permission for the initial evaluation, gathering information
and evaluating your child should be done within 60 school days. The 60 days do not include
days when your child is not at school. It is important to have your child at school every day to
help get the evaluations finished as quickly as possible.
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APPENDIX A—WHERE TO GO FOR HELP (DIRECTORY)
Many organizations and agencies offer information and services to parents of children with
disabilities. On the following pages you will find just a few of them.

Local Contacts
Director, Exceptional Student Education
(Find contact information at http://data.fldoe.org/ese/contacts or call your local school
board or district office for address and phone number)
Florida Diagnostic and Learning Resources System (FDLRS)
(Visit the FDLRS website at http://www.fdlrs.org or contact the exceptional student
education director for address and phone number)
Florida Department of Children and Families
(Find your local office at http://www.dcf.state.fl.us or check your local telephone directory)
Program Chairperson, Special Education or Exceptional Student Education department at
local college or university.

State Contacts
Some of these organizations have local chapters or are part of a national organization.
Check your telephone directory or contact the organization directly.
Agency for Persons with Disabilities
4030 Esplanade Way, Suite 380
Tallahassee, FL 32399‐0950
Toll Free: (866) 273‐2273
Website: http://www.apdcares.org
The Arc of Florida
2898 Mahan Drive, Suite 1
Tallahassee, FL 32308
Phone: (850) 921‐0460
Toll Free: (800) 226‐1155
Email: arcflorida@gmail.com
Website: http://www.arcflorida.org

Autism Society of Florida
P. O. Box 970646
Weston, FL 33097
Phone: (954) 349‐2820
Email: vsenquenzia@aol.com
Website: http://www.autismfl.com
Brain Injury Association of Florida
1637 Metropolitan Blvd., Suite B
Tallahassee, FL 32308
Phone: (850) 410‐0103
Toll Free: (800) 992‐3442
Website: http://www.biaf.org
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Centers for Autism and Related
Disabilities (CARD)
Website: http://florida‐card.org
Central Florida Parent Center
1021 Delaware Avenue
Palm Harbor, FL 34683
Toll Free: (888) 612‐9273
Email: cfpc@cflparents.org
Website: http://www.cflparents.org
Children’s Medical Services
4052 Bald Cypress Way, Bin A02
Tallahassee, FL 32399‐1703
Phone: (850) 245‐4200
Website: http://www.cms‐kids.com
Disability Rights Florida
2728 Centerview Drive, Suite 102
Tallahassee, FL 32301
Phone: (850) 488‐9071
Toll Free: (800) 342‐0823
Website:
http://www.disabilityrightsflorida.org
Division of Vocational Rehabilitation
2002 Old Saint Augustine Road, Building A
Tallahassee, FL 32301‐4862
Phone: (850) 245‐3399 (voice/TDD)
Toll Free: (800) 451‐4327 (voice/TDD)
Email: VRWebmaster@vr.fldoe.org
Website: http://www.rehabworks.org
Easter Seals of Florida
2010 Mizell Avenue
Winter Park, FL 32792
Phone: (407) 896‐7881
TTY: (407) 629‐7881
Website: http://www.fl.easterseals.com
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Family Network on Disabilities of Florida
2196 Main Street, Suite K
Dunedin, FL 34698
Phone: (727) 523‐1130
Toll Free: (800) 825‐5736
Email: fnd@fndfl.org
Website: http://www.fndfl.org
Florida Alliance for Assistive Services and
Technology (FAAST)
3333 W. Pensacola Street
Building 100, Suite 140
Tallahassee, FL 32304‐2800
Phone: (850) 487‐3278
Toll Free: (888) 788‐9216
Email: faast@faast.org
Website: http://www.faast.org
Florida Association of Speech‐Language
Pathologists and Audiologists
222 S. Westmonte Drive, No. 101
Altamonte Springs, FL 32714
Toll Free: (800) 243‐3574
Email: flasha@flasha.org
Website: http://www.flasha.org
Florida Department of Education
Bureau of Exceptional Education and
Student Services (BEESS)
325 W. Gaines Street, Suite 614
Tallahassee, FL 32399‐0400
Phone: (850) 245‐0475
Website: http://www.fldoe.org/ese
Florida Developmental Disabilities Council
124 Marriott Drive, Suite 203
Tallahassee, FL 32301
Phone: (850) 488‐4180
Toll Free: (800) 850‐7801
TDD Toll Free: (888) 488‐8633
Email: fddc@fddc.org
Website: http://www.fddc.org

Florida Diagnostic and Learning Resources
System (FDLRS)
Website: http://www.fdlrs.com
Florida Division of Blind Services
325 W. Gaines Street, Suite 1114
Tallahassee, FL 32399‐0400
Phone: (850) 245‐0300
Toll Free: (800) 342‐1828
Website: http://www.myflorida.com/dbs
Learning Disabilities Association of Florida
c/o Bridges Academy
894 Gary Hillery Drive
Winter Springs, FL 32708
Website: http://www.LDA‐fl.com
The Multiagency Network for Students
with Emotional/Behavioral Disabilities
SEDNET Administration Project
University of South Florida
140 7th Avenue, SVB 112
St. Petersburg, FL 33701
Phone: (727) 873‐4661
Website:
http://www.sednetfl.info/Index.aspx

Spina Bifida Association of Tampa Bay
P. O. Box 16603
Tampa, FL 33687‐6603
Phone: (813) 933‐4827
Email: SBATampaBay@aol.com
Website: http://www.sbatampabay.org
Tourette Syndrome Association of Florida
P. O. Box 411416
Melbourne, FL 32941‐1416
Phone: (727) 418‐0240
Email: director@tsa‐fl.org
Website: http://www.tsa‐fl.org
United Cerebral Palsy (UCP) of Central
Florida
3305 S. Orange Avenue
Orlando, FL 3806
Phone: (407) 852‐3300
Website: http://www.ucpcfl.org
United Cerebral Palsy of East Central
Florida
1100 Jimmy Ann Drive
Daytona Beach, FL 32117
Phone: (386) 274‐6474
Website: http://www.ucpecf.org

Parent to Parent of Miami, Inc.
7990 SW 117th Avenue, Suite 200
Miami, FL 33183
Phone: (305) 271‐9797
Email: info@ptopmiami.org
Website: http://www.ptopmiami.org

United Cerebral Palsy of North Florida
1241 N. East Avenue
Panama City, FL 32401
Phone: (850) 769‐7960

Prader‐Willi Syndrome Association
8588 Potter Park Drive, Suite 500
Sarasota, FL 34238
Phone: (800) 926‐4797
Website: http://www.pwsausa.org

United Cerebral Palsy of Northwest
Florida
2912 North E Street
Pensacola, FL 32501‐1324
Phone: (850) 432‐1596
Email: info@ucpnwfl.org
Website: http://www.ucpnwfl.org
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Unite
ed Cerebral Palsy of Saraasota‐
Man
natee
1090 S. Tamiami Trail
Sarassota, FL 3423
36
Phone: (941) 957
7‐3599
Webssite: http://w
www.ucpsarrasota.org

Unnited Cerebrral Palsy of Tallahassee
18830 Buford Court
Taallahassee, FFL 32308
Phhone: (850) 922‐5630

Unite
ed Cerebral Palsy of Soutth Florida
2700 W. 81st Stre
eet
6
Hialeah, FL 33016
Phone: (305) 325
5‐1080
Webssite: http://w
www.ucpsou
uthflorida.orrg

Photo courttesy of: Polka Dot//Thinkstock
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National Contacts
Alexander Graham Bell Association for the
Deaf and Hard‐of‐Hearing
3417 Volta Place, NW
Washington, DC 20007
Phone: (202) 337‐5220
TTY: (202) 337‐5221
Email: info@agbell.org
Website: http://nc.agbell.org

Children and Adults with Attention
Deficit/Hyperactivity Disorder (CHADD)
8181 Professional Place, Suite 150
Landover, MD 20785
Phone: (301) 306‐7070
Toll Free: (800) 233‐4050
Email: call_center@chadd.org
Website: http://www.chadd.org

American Association on Intellectual and
Developmental Disabilities
501 3rd Street, NW, Suite 200
Washington, DC 20001
Phone: (202) 387‐1968
Toll Free: (800) 424‐3688
Website: http://www.aamr.org

Children’s Defense Fund
25 E Street, NW
Washington, DC 20001
Phone: (202) 628‐8787
Toll Free: (800) 233‐1200
Email: cdfinfo@childrensdefense.org
Website:
http://www.childrensdefense.org

American Foundation for the Blind
2 Penn Plaza, Suite 1102
New York, NY 10121
Phone: (212) 502‐7600
Toll Free: (800) AFB‐LINE (232‐5463)
Website: http://www.afb.org
American Speech‐Language‐Hearing
Association
2200 Research Blvd.
Rockville, MD 20850
Toll Free: (800) 498‐2071
Website: http://www.asha.org
Autism Society
4340 East‐West Highway, Suite 350
Bethesda, MD 20814
Phone: (301) 657‐0881
Toll Free: (800) 3‐AUTISM (328‐8476)
Website: http://www.autism‐society.org

Council for Exceptional Children
2900 Crystal Drive, Suite 1000
Arlington, VA 22202‐3557
Phone: (703) 620‐3660
Toll Free: (866) 509‐0218
Email: service@cec.sped.org
Website: http://www.cec.sped.org
Disability Resources on the Internet
Website:
http://www.disabilityresources.org
Easter Seals Disability Services
233 S. Wacker Drive, Suite 2400
Chicago, IL 60606‐4802
Phone: (312) 726‐6200
TDD: (312) 726‐4258
Toll Free: (800) 221‐6827
Website: http://www.easter‐seals.org
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Federation for Children with Special Needs
1135 Tremont Street, Suite 420
Boston, MA 02120
Phone: (617) 236‐7210
Email: fcsninfo@fcsn.org
Website: http://www.fcsn.org
International Dyslexia Association
40 York Road, 4th Floor
Baltimore, MD 21204
Phone: (410) 296‐0232
Website: http://www.interdys.org
International Parents’ Organization
3417 Volta Place, NW
Washington, DC 20007
Phone: (202) 337‐5220 (voice/TDD)
John Tracy Clinic (children under six with
hearing impairments)
806 W. Adams Blvd.
Los Angeles, CA 90007
Phone: (213) 748‐5481
TDD: (213) 747‐2924
Toll Free: (800) 522‐4582 (voice/TDD)
Website: http://www.johntracyclinic.org
Learning Disabilities Association of
America (LDA)
4156 Library Road
Pittsburgh, PA 15234
Phone: (412) 341‐1515
Website: http://www.ldanatl.org
National Alliance on Mental Illness
3803 N. Fairfax Drive, Suite 100
Arlington, VA 22203
Phone: (703) 524‐7600
Toll Free: (800) 950‐6264
Email: helpline@nami.org
Website: http://www.nami.org
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National Association for Parents of
Children with Visual Impairments
P. O. Box 317
Watertown, MA 02471‐0317
Phone: (617) 972‐7441
Toll Free: (800) 562‐6265
Website: http://www.spedex.com/napvi
National Association of the Deaf (NAD)
8630 Fenton Street, Suite 820
Silver Spring, MD 20910
Phone: (301) 587‐1788 (Voice)
TDD: (301) 587‐1789
Website: http://www.nad.org
National Information Center for Children
and Youth with Disabilities (NICHCY)
1825 Connecticut Avenue, NW, Suite 700
Washington, DC 20009
Toll Free: (800) 695‐0285 (voice/TDD)
Website: http://www.nichcy.org
Office of Civil Rights (OCR)
U. S. Department of Education
61 Forsythe Street, SW, Suite 19T70
Atlanta, GA 30303
Phone: (404) 974‐9406
Email: OCR.Atlanta@ed.gov
Website: http://www.ed.gov/ocr
Office of Special Education Programs
(OSEP)
U. S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202‐7100
Phone: (202) 245‐7459
Website:
http://www.ed.gov/about/offices/list/
osers/osep

Spinaa Bifida Asso
ociation of Am
merica
4590 MacArthur Blvd., NW, Suite 250
Wash
hington, DC 20007‐4226
Phone: (202) 944
4‐3285
Toll Free: (800) 621‐3141
www.sbaa.o
org
Webssite: http://w

Photo courte
esy of: iStockphotoo/Thinkstock
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TRANSITION
RESOURCE GUIDE FOR
STUDENTS WITH DISABILITIES

Updated May, 2012

1

Special thanks to the members of the Big Bend Transition Council serving Leon, Wakulla, and Gadsden counties. The
Council worked collaboratively during the 2004/05 school year into the summer to create a working draft for use by
agencies, educators, families, and other service providers which was piloted during the 2005/06 school year. This
Spectrum and Guide has been updated each year, and will continue to be updated each year to ensure the accuracy of the
information included. To obtain a copy of this document call 850-487-7160 for Leon County, 850-926-0065 for Wakulla
County, and 850-627-9651 or 850-875-3207 for Gadsden County.
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Introduction to Big Bend Transition Spectrum of Services and Guide
Transitions are a part of life. We transition from pre-kindergarten to elementary school, elementary school to
middle school, middle school to high school, and high school to postsecondary. This document describes
transition services for students with disabilities ages 11-22 where the planning process has a specific focus on
postsecondary options. Some services may be available to students under the age of 11, and a column has
been added for Beyond Age 22. You can find specific age requirements for services in the guide.
Transition is the movement of a student from school to post-school activities in training, education, employment
and independent living. Transition for students with disabilities is the process of getting ready to move from
school to adult life. The process occurs over a period of several years and involves planning, goal-setting,
instruction, services, and activities designed to make that move successful.
Transition Services are a coordinated set of activities that help students with disabilities successfully move
from school to post-school activities. Transition services:
Start with the future in mind
Are based upon the student‘s goals and plans for life after high school
Move the student from school to the real world
Take student‘s likes, interests, abilities and needs into account
Transition is an exciting and challenging time for young adults and their families. Successful transition results
from students, families, educators, community, and agency partners working closely together throughout the
process. This on-going process has many steps and a logical order. Attached is the Big Bend Transition
Spectrum of Services (Spectrum) and the Guide for the Big Bend Transition Spectrum of Services (Guide)
including a listing of acronyms and websites. The Spectrum and Guide are the products of the Big Bend
Transition Council. This interagency council serves Exceptional Student Education (ESE) students in Leon,
Wakulla, and Gadsden Counties. The Council meets monthly to collaborate and address identified objectives
in its action plan to make transition an easier process for our students and families.
The Spectrum is a chart showing transition services from age 11 to 22 for students enrolled in ESE. The
Guide gives further information about the items in the Spectrum and covers all exceptional student related
services. However, it is important to note that all students may not be eligible for all services. The goal is to
provide information to all transition stakeholders in order to have a seamless transition process for students in
our school systems who are working toward a standard or special diploma.
The Spectrum is arranged by age. The chart is designed to show the full range of services for a specific age,
and when the pages are laid side by side, they show the full range of services that a student may be eligible to
receive—a spectrum. Please note that items are repeated as appropriate for each age. The number in each
box on the Spectrum corresponds to the numbered descriptions in the Guide.
The Guide provides detailed information and contact sources for each of the entries on the Spectrum. The
purpose is to enable the reader to understand the transition resources available, and to take an active role in
meeting the young adults‘ needs in transition. Please note that when “parent” is designated in the
Spectrum or Guide, this also refers to guardians or surrogates.
We would appreciate your ideas and suggestions. A Feedback Form is provided for this purpose on the back
page. Feel free to use and/or copy any of these products, but please give reference to the Big Bend Transition
Council.
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The following is to be accessed as appropriate for each student
Age 11 & 12
Age 13
1- Agency for Persons with Disabilities (APD)
1- Agency for Persons with Disabilities (APD)
2- Special Olympics
2- Special Olympics
3- Challenger Sports Program
3- Challenger Sports Program
4- SportsAbility
4- SportsAbility
5- Transition Individual Educational Plan (TIEP)
5- Transition Individual Educational Plan (TIEP)
6- Self-determination Training
6- Self-determination Training
7- Access Text Enhancement Resources
7- Access Text Enhancement Resources
8- Mental Health Services
8- Mental Health Services
9- Assistive Technology
9- Assistive Technology
10-Supplemental Security Income (SSI)
10-Supplemental Security Income (SSI)
11-Children‘s Medical Services (CMS)
11-Children‘s Medical Services (CMS)
12-Brain & Spinal Cord Injury Program (BSCIP)
12-Brain & Spinal Cord Injury Program (BSCIP)
13-Center for Autism and Related Disabilities
13-Center for Autism and Related Disabilities
14-Florida Outreach Project for Deaf/Blind
14-Florida Outreach Project for Deaf/Blind
15-Epilepsy Association of the Big Bend
15-Epilepsy Association of the Big Bend
16-Interpreters for the Deaf/Hearing Impaired
16-Interpreters for the Deaf/Hearing Impaired
52-Miracle Sports
17-NA
18-Career Readiness and Preparation
19-FL Commission for Transportation Disadvantaged
20-Transportation and Mobility Training
21-Volunteer Centers, Natl. Service Opportunities
22-Florida Learn and Serve
52-Miracle Sports
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The following is to be accessed as appropriate for each student
Age 14
Age 15
1- Agency for Persons with Disabilities (APD)
1- Agency for Persons with Disabilities (APD)
2- Special Olympics
2- Special Olympics
3- Challenger Sports Program
3- Challenger Sports Program
4- SportsAbility
4- SportsAbility
5- Transition Individual Educational Plan (TIEP)
5- Transition Individual Educational Plan (TIEP)
6- Self-determination Training
6- Self-determination Training
7- Access Text Enhancement Resources
7- Access Text Enhancement Resources
8- Mental Health Services
8- Mental Health Services
9- Assistive Technology
9- Assistive Technology
10-Supplemental Security Income (SSI)
10-Supplemental Security Income (SSI)
11-Children‘s Medical Services (CMS)
11-Children‘s Medical Services (CMS)
12-Brain & Spinal Cord Injury Program (BSCIP)
12-Brain & Spinal Cord Injury Program (BSCIP)
13-Center for Autism and Related Disabilities
13-Center for Autism and Related Disabilities
14-Florida Outreach Project for Deaf/Blind
14-Florida Outreach Project for Deaf/Blind
15-Epilepsy Association of the Big Bend
15-Epilepsy Association of the Big Bend
16-Interpreters for the Deaf/Hearing Impaired
16-Interpreters for the Deaf/Hearing Impaired
17-NA
17-NA
18-Career Readiness and Preparation
18-Career Readiness and Preparation
19-FL Commission for Transportation Disadvantaged 19-FL Commission for Transportation Disadvantaged
20-Transportation and Mobility Training
20-Transportation and Mobility Training
21-Volunteer Centers, Natl. Service Opportunities
21-Volunteer Centers, Natl. Service Opportunities
22-Florida Learn and Serve
22-Florida Learn and Serve
23-Diploma Options
23-Diploma Options
24-Ability 1st
24-Ability 1st
25-Scholarship Opportunities
25-Scholarship Opportunities
26-Division of Blind Services
26-Division of Blind Services
27-Workforce Plus
27-Workforce Plus
52-Miracle Sports
28-Cooperative Vocational Education
29-Youth Leadership Forum
30-Natl. Alliance, Secondary Education &Transition
52-Miracle Sports
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The following is to be accessed as appropriate for each student
Age 16
Age 17
1- Agency for Persons with Disabilities (APD)
1- Agency for Persons with Disabilities (APD)
2- Special Olympics
2- Special Olympics
3- Challenger Sports Program
3- Challenger Sports Program
4- SportsAbility
4- SportsAbility
5- Transition Individual Educational Plan (TIEP)
5- Transition Individual Educational Plan (TIEP)
6- Self-determination Training
6- Self-determination Training
7- Access Text Enhancement Resources
7- Access Text Enhancement Resources
8- Mental Health Services
8- Mental Health Services
9- Assistive Technology
9- Assistive Technology
10-Supplemental Security Income (SSI)
10-Supplemental Security Income (SSI)
11-Children‘s Medical Services (CMS)
11-Children‘s Medical Services (CMS)
12-Brain & Spinal Cord Injury Program (BSCIP)
12-Brain & Spinal Cord Injury Program (BSCIP)
13-Center for Autism and Related Disabilities
13-Center for Autism and Related Disabilities
14-Florida Outreach Project for Deaf/Blind
14-Florida Outreach Project for Deaf/Blind
15-Epilepsy Association of the Big Bend
15-Epilepsy Association of the Big Bend
16-Interpreters for the Deaf/Hearing Impaired
16-Interpreters for the Deaf/Hearing Impaired
17-Workshop for Adult Vocational Enrichment
17-Workshop for Adult Vocational Enrichment
18-Career Readiness and Preparation
18-Career Readiness and Preparation
19-FL Commission for Transportation Disadvantaged 19-FL Commission for Transportation Disadvantaged
20-Transportation and Mobility Training
20-Transportation and Mobility Training
21-Volunteer Centers, Natl. Service Opportunities
21-Volunteer Centers, Natl. Service Opportunities
22-Florida Learn and Serve
22-Florida Learn and Serve
23-Diploma Options
23-Diploma Options
24-Ability 1st
24-Ability 1st
25-Scholarship Opportunities
25-Scholarship Opportunities
26-Division of Blind Services
26-Division of Blind Services
27-Workforce Plus
27-Workforce Plus
28-Cooperative Vocational Education
28-Cooperative Vocational Education
29-Youth Leadership Forum
29-Youth Leadership Forum
30-Natl. Alliance, Secondary Education &Transition
30-Natl. Alliance, Secondary Education &Transition
31-Work Incentives Planning and Assistance Program 31-Work Incentives Planning and Assistance Program
32-Student Peer Advocates
32-Student Peer Advocates
33-Dual Enrollment, TCC or Lively
33-Dual Enrollment, TCC or Lively
34-Division of Vocational Rehabilitation (VR)
34-Division of Vocational Rehabilitation (VR)
35-Job Corps
35-Job Corps
36-AmeriCorps
36-AmeriCorps
52-Miracle Sports
37-Goodwill Industries of the Big Bend
38-Tallahassee Community College, Lively Tech
39-Transfer of Rights – Age of Majority
40-APD, Supported Living and Employment
41-Colleges & Universities
42-Adult and Community Education (ACE)
52-Miracle Sports
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The following is to be accessed as appropriate for each student
Age 18
Age 19
1- Agency for Persons with Disabilities (APD)
1- Agency for Persons with Disabilities (APD)
2- Special Olympics
2- Special Olympics
3- Challenger Sports Program
3- Challenger Sports Program
4- SportsAbility
4- SportsAbility
5- Transition Individual Educational Plan (TIEP)
5- Transition Individual Educational Plan (TIEP)
6- Self-determination Training
6- Self-determination Training
7- Access Text Enhancement Resources
7- Access Text Enhancement Resources
8- Mental Health Services
8- Mental Health Services
9- Assistive Technology
9- Assistive Technology
10-Supplemental Security Income (SSI)
10-Supplemental Security Income (SSI)
11-Children‘s Medical Services (CMS)
11-Children‘s Medical Services (CMS)
12-Brain & Spinal Cord Injury Program (BSCIP)
12-Brain & Spinal Cord Injury Program (BSCIP)
13-Center for Autism and Related Disabilities
13-Center for Autism and Related Disabilities
14-Florida Outreach Project for Deaf/Blind
14-Florida Outreach Project for Deaf/Blind
15-Epilepsy Association of the Big Bend
15-Epilepsy Association of the Big Bend
16-Interpreters for the Deaf/Hearing Impaired
16-Interpreters for the Deaf/Hearing Impaired
17-Workshop for Adult Vocational Enrichment
17-Workshop for Adult Vocational Enrichment
18-Career Readiness and Preparation
18-Career Readiness and Preparation
19-FL Commission for Transportation Disadvantaged
19-FL Commission for Transportation Disadvantaged
20-Transportation and Mobility Training
20-Transportation and Mobility Training
21-Volunteer Centers, Natl. Service Opportunities
21-Volunteer Centers, Natl. Service Opportunities
22-Florida Learn and Serve
22-Florida Learn and Serve
23-Diploma Options
23-Diploma Options
24-Ability 1st
24-Ability 1st
25-Scholarship Opportunities
25-Scholarship Opportunities
26-Division of Blind Services
26-Division of Blind Services
27-Workforce Plus
27-Workforce Plus
28-Cooperative Vocational Education
28-Cooperative Vocational Education
29-Youth Leadership Forum
29-Youth Leadership Forum
30-Natl. Alliance, Secondary Education &Transition
30-Natl. Alliance, Secondary Education &Transition
31-Work Incentives Planning and Assistance Program 31-Work Incentives Planning and Assistance Program
32-Student Peer Advocates
32-Student Peer Advocates
33-Dual Enrollment, TCC or Lively
33-Dual Enrollment, TCC or Lively
34-Division of Vocational Rehabilitation (VR)
34-Division of Vocational Rehabilitation (VR)
35-Job Corps
35-Job Corps
36-AmeriCorps
36-AmeriCorps
37-Goodwill Industries of the Big Bend
37-Goodwill Industries of the Big Bend
38-Tallahassee Community College, Lively Tech
38-Tallahassee Community College, Lively Tech
39-Transfer of Rights – Age of Majority
39-NA
40-APD, Supported Living and Employment
40-APD, Supported Living and Employment
41-Colleges & universities
41-Colleges & Universities
42-Adult and Community Education (ACE)
42-Adult and Community Education (ACE)
43-Medicaid
43-Medicaid
44-Need for Decision Making Assistance
44- Need for Decision Making Assistance
45-Advance Directives in Health Care
45-Advance Directives in Health Care
46-AKTION Club
46-AKTION Club
47-Alternate Programs for 18-21 Year Old Students
47-Alternate Programs for 18-21 Year Old Students
48-United Cerebral Palsy (UCP)
48-United Cerebral Palsy (UCP)
49-Leon Advocacy and Resource Center
49-Leon Advocacy and Resource Center
50-Florida Disabled Outdoors Association (FDOA)
50-Florida Disabled Outdoors Association (FDOA)
51-Recreational Activity Program for Adults with
51-Recreational Activity Program for Adults with
Disabilities (RAPAD)
Disabilities (RAPAD)
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52-Miracle Sports

52-Miracle Sports
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The following is to be accessed as appropriate for each student
Age 20, 21, 22
Beyond Age 22
1- Agency for Persons with Disabilities (APD)
1- Agency for Persons with Disabilities (APD)
2- Special Olympics
2- Special Olympics
3- Challenger Sports Program
3- Challenger Sports Program
4- SportsAbility
4- SportsAbility
5- Transition Individual Educational Plan (TIEP)
5- NA
6- Self-determination Training
6- Self-determination Training
7- Access Text Enhancement Resources
7- Access Text Enhancement Resources
8- Mental Health Services
8- Mental Health Services
9- Assistive Technology
9- Assistive Technology
10-Supplemental Security Income (SSI)
10-Supplemental Security Income (SSI)
11-Children‘s Medical Services (CMS)
11-NA
12-Brain & Spinal Cord Injury Program (BSCIP)
12-Brain & Spinal Cord Injury Program (BSCIP)
13-Center for Autism and Related Disabilities
13-Center for Autism and Related Disabilities
14-Florida Outreach Project for Deaf/Blind
14-Florida Outreach Project for Deaf/Blind
15-Epilepsy Association of the Big Bend
15-Epilepsy Association of the Big Bend
16-Interpreters for the Deaf/Hearing Impaired
16-Interpreters for the Deaf/Hearing Impaired
17-Workshop for Adult Vocational Enrichment
17-Workshop for Adult Vocational Enrichment
18-Career Readiness and Preparation
18-NA
19-FL Commission for Transportation Disadvantaged
19-FL Commission for Transportation Disadvantaged
20-Transportation and Mobility Training
20-Transportation and Mobility Training
21-NA
21-NA
22-Florida Learn and Serve
22-NA
23-Diploma Options
23-NA
24-Ability 1st
24-Ability 1st
25-Scholarship Opportunities
25-Scholarship Opportunities
26-Division of Blind Services
26-Division of Blind Services
27-Workforce Plus
27-Workforce Plus
28-Cooperative Vocational Education
28-NA
29-NA
29-NA
30-Natl. Alliance, Secondary Education &Transition
30-Natl. Alliance, Secondary Education &Transition
31-Work Incentives Planning and Assistance Program 31-Work Incentives Planning and Assistance Program
32-Student Peer Advocates
32-Student Peer Advocates
33-Dual Enrollment, TCC or Lively
33-NA
34-Division of Vocational Rehabilitation (VR)
34-Division of Vocational Rehabilitation (VR)
35-Job Corps
35-Job Corps
36-AmeriCorps
36-AmeriCorps
37-Goodwill Industries of the Big Bend
37-Goodwill Industries of the Big Bend
38-Tallahassee Community College, Lively Tech
38-Tallahassee Community College, Lively Tech
39-NA
39-NA
40-APD, Supported Living and Employment
40-APD, Supported Living and Employment
41-Colleges & Universities
41-Colleges & Universities
42-Adult and Community Education (ACE)
42-Adult and Community Education (ACE)
43-NA
43-NA
44- Need for Decision Making Assistance
44- Need for Decision Making Assistance
45-Advance Directives in Health Care
45-Advance Directives in Health Care
46-AKTION Club
46-AKTION Club
47-Alternate Programs for 18-21 Year Old Students
47-NA
48-United Cerebral Palsy (UCP)
48-United Cerebral Palsy (UCP)
49-Leon Advocacy And Resource Center (LARC)
49- Leon Advocacy And Resource Center (LARC)
50-Florida Disabled Outdoors Association (FDOA)
50-Florida Disabled Outdoors Association (FDOA)
51-Recreational Activity Program for Adults with
51-Recreational Activity Program for Adults with
Disabilities (RAPAD)
Disabilities (RAPAD)
52-Miracle Sports
52-Miracle Sports
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Guide for the Big Bend Transition Spectrum of Services
The numbered items below provide details to the spectrum of services. To find the information on specific
services listed on the spectrum, match the numbers. Note - When ‗parent‘ is designated it also denotes
guardians and surrogates.
1-Agency for Persons with Disabilities (APD)
Provides services to individuals with developmental disabilities as defined in Florida Statutes, Chapter
393. This includes Cerebral Palsy, Autism, Spina Bifida, Mental Retardation and Prader-Willi
syndrome.
To be eligible for services, the individual must be a resident of the State of Florida; be at least three
years of age, and have a diagnosis of Cerebral Palsy, Autism, Spina Bifida, Mental Retardation or
Prader-Willi syndrome. The disability must have manifested prior to the age of 18.
If the individual is between 3-5 years of age, s/he may be found eligible under a category called ―high
risk‖. The child will not be placed on the waiting list until the disability is confirmed and documented.
Upon receipt of this documentation the parent/guardian should submit the information to their APD
support coordinator promptly.
Parents can apply when a child is age 3 years and older and should apply early because there is a
waiting list. Parents can complete the Application for Services form available online at
http://www.apd.myflorida.com/customers/application.htm and forward it to the APD Area Office at 2639
North Monroe Street, Building B, Suite 100, Tallahassee, Florida 32399-2949; or, call (850) 488-6500
or 1.866.APD.CARES. For additional information see the APD website at: <http://apd.myflorida.com.>
When completing the APD application specify that you are requesting Home and Community Based
Waiver Services. The waiver can furnish support coordination, support planning, individual and family
support/IFS services (helps individuals on the waiting list, typically through a one-time needs service);
and services designed to assist individuals with developmental disabilities to live in their communities.
APD also assists in providing specialized services managed by a support coordinator including, but not
limited to, supported employment, supported living, and residential treatment.
To get information about wait list status, you must contact your APD Support Coordinator in the APD
Area Office.
If your child is on the APD waiting list and is a danger to him/herself and others; is homeless; or, the
caregiver is unable to give care, please contact the APD Support Coordinator (488-6500) for crisis
consideration for waiver enrollment.
It is important, even when you are on the waiting list, to contact your APD Support Coordinator if there
are changes in your address or phone number(s).
The APD referral process and referral form are included in the back of this guide.
2-Special Olympics
Provides year round sports training and athletic competition programs for persons with intellectual disabilities,
ages 8 and up. Go to www.sofl-leon.org for more information
Contact school or district Special Olympics designee(s) for information: Leon 850.251.0121, Wakulla
850.926.0065, Gadsden 850.875.3207.
Include this activity in the transition portion of the IEP under Independent Living.
3-Challenger Sports Program
Provides girls and boys with disabilities the opportunity to participate in a structured athletic program,
regardless of their physical or intellectual abilities
Participation may begin at age 5.
Local programs are available in soccer, baseball, and swimming.
Call 850.668.9428 for information, or go to website www.challengersports.com/.
4-SportsAbility is the premier event of the Florida Disabled Outdoors Association (FDOA). This multi-day
event is about enhancing the lives of people with disabilities. See website at www.fdoa.org/ or contact FDOA at
850-201-2944 or send email to info@fdoa.org.
Provides first hand access to resources.
Demonstrates activities designed to encourage participation regardless of age or ability level.
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Teaches value of recreation and active leisure for everyone, especially those with disabilities.
Provides opportunity for people to network with other people with disabilities, resource providers and
community organizations.
Miracle Sports are programs organized to provide an opportunity for children and adults with mental or
physical challenges to play sports. The games are played on a rubberized surface field at Messer
Park. http://www.fdoa.org/programs/miracle-sports
5-Transition Individual Educational Plan (TIEP) requirements, best practices and resourcesInformation:
An Individual Educational Plan (IEP) is a written plan that describes the individual learning needs of a
student with disabilities and the ESE services, supports, aids and accommodations and modifications
that will be provided to that student.
TIEP is the term used to describe the IEP developed for students age 14 and older. The TIEP helps
prepare students for life after school.
Beginning in 8th grade, each student must create an electronic Personal Education Planner (ePEP) that
maps out coursework for high school. This is accessed through www.facts.org. Students can explore
careers on CHOICES at the same website before completing the ePEP.
IDEA 2004 Requirements:
Parents and students need to attend the IEP conferences and share the student‘s strengths and
interests.
The TIEP must include the student‘s Course of Study and Measurable Postsecondary Goals based on
Age Appropriate Transition Assessment. These are to be updated each year.
Measurable Postsecondary Goals are in the areas of Education or Training, Employment, and
Independent Living (as needed).
For students who graduate or ―age out,‖ school districts shall provide the student with a summary of
academic and functional performance and recommendations to assist the student in meeting
postsecondary goals.
Parents or adult students sign the Consent for Exchange of Information so agency representatives can
be involved in the students‘ lives to provide services.
Transition IEP Meeting Attendance permission form must be signed by parent or adult student for each
IEP meeting before agency representatives can be invited to attend.
Students must be involved in their educational decisions and actively participate in or lead their IEPs
starting at age 14. If they are not in attendance, written input on their strengths, preferences and
interests must be included.
See separate sections on Self-Determination and Transfer of Rights/Age of Majority.
Best Practices:
The IEP team needs to discuss transition issues before age 14 and encourage students to participate in
the process.
Parents and teachers encourage the student to participate in activities in and outside of the school such
as sports, clubs, music, art, and community activities.
District ESE staff share transition information with parents who utilize alternate schooling options:
home school, charter school, McKay Scholarship, and the juvenile justice system.
A transition portfolio is a collection of records that document a student‘s preferences, interests,
strengths, and needs in the areas of career, leisure, living, and community options.
Information from the transition portfolio needs to be utilized for transition assessment purposes during
the IEP conference to document student interest in the above areas.
Provide training and information to families in self-determination and TIEP process.
Resources:
Obtain a free copy of the Transition Planning for Students with Disabilities-A Guide for Families 2010
from the Department of Education (DOE) Clearinghouse Information Center at 850.245.0477 or go
online at: www.fldoe.org/ese/clerhome.asp .
Obtain a free copy of Planning Ahead from the Florida Developmental Disabilities Council by calling
850.488.4180.
Obtain a free copy of Transition-The Passage from Youth to Adulthood from The Advocacy Center for
Persons with Disabilities, 1.800.342.0823, www.advocacycenter.org .
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Florida Diagnostic and Learning Resources System (FDLRS) provides support to students with
exceptionalities, their families, and school districts, www.paec.org/fdlrsweb/ . Counties included in the
FDLRS/Miccosukee service area are: Gadsden, Jefferson, Leon, Taylor, and Wakulla. 850.487.2630,
http://www.fdlrs.leon.k12.fl.us
Obtain a list of parent support groups by calling the FDLRS parent specialist at 850.487.2630.
Obtain information on Family Care Councils through the Agency for Persons with Disabilities,
850.488.6500 or on their web site, www.fccflorida.org/ .
Obtain a parent information packet from FDLRS entitled, Roadmap to Parent Information and
Resources. Call 850.487.2630 and specify the age of the child.
Contact Project 10: Transition Education Network at the University of South Florida, St. Petersburg, to
obtain information on resources, publications, and conferences for students, parents, teachers, and
agencies. www.project10.info or 1.727.873.4661.
FYI Transition is an interactive website through the Florida Center for Inclusive Communities at USF
that provides information for students, families and transition professionals on the transition process
from high school to adulthood, http://www.fyitransition.org/.
6-Self-determination training
Self-determination training provides instruction on taking control and making decisions about one‘s own
life. It helps students make their own choices, set their own goals, manage their own lives, and
participate in decision making. This must be discussed beginning at age 14.
Teachers provide direct instruction to students in available curriculums elementary through adults, (i.e.
Standing Up for Me, Dare to Dream, and Dare to Dream for Adults). These are available from the
Clearinghouse Information Center mentioned in TIEP section.
7-Access text enhancement resources
Resources available:
RFB & D (Recordings for the Blind and Dyslexic), Learning through Listening, is a national non-profit
organization that accommodates documented print-disabled students with audio books and specialized
equipment that allows them to have equal access to the printed word; serves students throughout their
educational careers, from kindergarten through college. Contact by phone, 850.383.0840, or web site,
www.rfbd.org.
Accessible Book Collection is a non-profit corporation who provides high interest/low reading level
digital text to qualified persons with disabilities; there is a nominal annual subscription; contact on the
web, www.accessiblebookcollection.org.
Bookshare.org increases access to books for the community of visually impaired and otherwise print
disabled individuals; there is a nominal fee; contact www.bookshare.org.
8-Mental Health Services
If the student experiences severe mental, emotional, behavioral, social and/or academic difficulties in
school, home and community environments, the following organizations can be contacted for
information:
Camelot (all counties) at 850.561.8060;
Community Intervention Center (CIC), (Leon County only)-850.222.3508;
Children‘s Home Society (CHS), (all counties)-850.921.0772;
For additional assistance call the Severely Emotionally Disturbed Network (SEDNET) for our area in
Liberty County at 850.643.2275 x233;
Apalachee Center, Inc. provides community support, outpatient, and inpatient services at
850.523.3333;
NAMI (National Alliance on Mental Illness) has launched a website, http://www.strengthofus.org , to
serve as a community where young adults living with mental health concerns can connect with peers,
share stories, etc.
When a client reaches the age of 18, you must choose and utilize an Adult Mental Health Provider
and Targeted Case Manager (TCM); contact information is 850.487.3932.
9-Assistive Technology (AT) as part of the IEP for each eligible student
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Assistive technology is any item, piece of equipment or product system that improves functional
capabilities of individuals.
Begins during Pre-K and is utilized through high school, as necessary; prior to graduation, the IEP team
must develop a plan in the student‘s transition IEP to transfer the technology or facilitate the acquisition
of new equipment.
The referral process varies between districts, but if a solution to a student need cannot be obtained at
the school level, the referral goes to the district‘s Local Assistive Technology Specialist (LATS). The
LATS Team reviews the referral, gathers information and shares their recommendation with the IEP
team. It is recommended that the parent stay in contact with the school‘s referral coordinator or their
child‘s ESE teacher to check on the status of the referral.
Invite AT providers to participate in IEP meetings.
The Florida Alliance for Assistive Services and Technology (FAAST) strives to enhance the quality of
life for those who use AT. It promotes awareness, access and advocacy. Call 1.888.788.9216 or
850.487.3278 or visit the website, http://www.faast.org.
The Assistive Technology Educational Network (ATEN) is another available resource. It can be
reached at 850.487.2630.
10-Supplemental Security Income (SSI)
A program through the Federal government that is administered by the Social Security Administration:
Can provide monetary assistance to an individual with a disability (including children under the age of
18) who meet specific criteria;
In cases where there is a deceased or retired parent, or a parent with a disability, additional benefits
may be available to the family;
Visit www.ssa.gov/ or contact the local office at 850.942.8978, 2002 Old St. Augustine Rd., Building 12,
Tallahassee, FL 32301, for more information.
The 2009 Social Security Redbook is available through the website and serves as a general reference
source about SSDI and SSI for educators, advocates, rehab professionals and counselors. It is
available in English and Spanish at http://www.ssa.gov/redbook/.
11-Children’s Medical Services (CMS)
Children‘s Medical Services is part of the Department of Health, and serves children from birth to 21 who have
a chronic physical, developmental, emotional, or behavioral condition, and need specialized medical care.
Care Coordinators are available to aid enrollees with transition related activities, including assistance in
becoming more independent with medical and health needs, communication with other agencies, and
participation in IEP transition meetings to explain the impact of diagnosis and medical consideration.
For eligibility requirements and information on services offered visit the CMS website at www.cmskids.com or call the Regional Office at 850.487.2604 (includes Leon, Gadsden and Wakulla Counties) ;
Transition Workbooks and health care educational materials are on the CMS website in English and
Spanish. On the website click on Kids & Teens to link to many resources.
12-Brain & Spinal Cord Injury Program (BSCIP), Florida Department of Health
Students with a traumatic brain or spinal cord injury need to be referred to this program by the hospital,
physician, social agencies, family, or the injured individual when the injury occurs.
Department of Health‘s contact number for central registry is 1.800.342.0778 and for regional
information is 866.875.5660. To view the website, go to www.myflorida.com and use the key words
brain or spinal cord. By law, every physician or representative of a public or private health or social
agency is required to report injuries to the registry within five days of their occurrence).
13-Center for Autism and Related Disabilities (CARD)
Students with a diagnosed or suspected Autism Spectrum Disorder, who are deaf-blind, or who have a visual
or hearing disability with one other disability, need to be referred to this program.
Provides assistance to individuals with autism and related disabilities and their support teams.
Provides community education training to the public regarding the needs of people on the autism
spectrum.
Contact 850.644.4367 or http://autism.fsu.edu.
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14-Florida Outreach Project for Children and Young Adults who are Deaf-Blind
Provides technical assistance in coordination with CARD.
Contact information: toll free phone, 800.667.4052; TTY, 352.846.2759
15-Epilepsy Association of the Big Bend serving Leon, Gadsden, Wakulla, Franklin, Jefferson, Madison,
Taylor, Calhoun, Holmes, Jackson, Liberty, Washington, Bay and Gulf counties
Assists with case management needs.
Provides free Epilepsy Awareness education presentations.
Provides free bicycle helmets as part of their head injury prevention program
Contact 850.222.1777 or epilepsyassoc@embarqmail.com or visit website www.epilepsyassoc.org
16-Interpreters for the Deaf and Hearing Impaired
For services of school age students call: Leon County – 850.487.7160, Wakulla County- 850.926.0065
and Gadsden County – 850-627-9651 x239 or x245.
For adults contact Ability 1st (see information in Guide)
17-WAVE (Workshop for Adult Vocational Enrichment, Inc.)
Provides social activities, a performing chorus and a Life Skills Training program for teens and adults
with developmental disabilities. The minimum age for participation is 16.
Services enable each individual to be an integral part of the community. Programs focus on the
development of friendships and relationships which allow individuals to have a rich and full social life.
Contact 850.412.9279 or wavefriends@hotmail.com or visit http://www.waveonline.org
18-Career Readiness and Preparation including Career Assessment
Career readiness and preparation begins in the form of career clusters in middle school, then job shadowing,
mentoring, and short term non-paid training experiences in high school for students working toward a special
diploma.
Career experiences include investigating a student‘s interests, strengths, and needs in relation to the
environments found in various career clusters. Students are introduced to a variety of work settings to
help them make decisions about future career directions or occupations.
Career assessment tools help determine individual training objectives for a student. There are a variety
of assessment tools available through the Department of Education, Project 10, Workforce Plus, and
other agencies involved in transition services. Three of the most commonly used assessments are:
1. Curriculum Based Vocational Assessment (CBVA) forms document the students‘ performance on an
actual work site. It is a process for determining the career interests, strengths and needs of students
over time and across work environments.
2. Choices is a counseling tool developed by the Department of Education (DOE) and used as a
resource for students and parents to help plan for secondary and postsecondary experiences.
Information can be found on DOE website www.fldoe.org.
3. www.facts.org is a website for high school students to utilize in planning their education. The
students can create an electronic Personal Education Planner (ePEP) that includes major areas of
interest and a graduation plan. Teachers can receive training on line for use in their classroom. This is
free and requires registration.
Career Center at FSU provides career information, 850.644.6431 or www.career.fsu.edu/
19-Florida Commission for the Transportation Disadvantaged
The Legislature has defined transportation disadvantaged as ―those persons, who because of physical or
mental disability, income status, or age, are unable to transport themselves or to purchase transportation and
are, therefore, dependent upon others to obtain access to health care, employment, education, shopping,
social activities, or other life-sustaining activities, or children who are disabled or high-risk.‖ The commission
administers a toll free number, 800-983-2435, to assist persons who:
Want to find out where to go for transportation assistance.
Want answers to questions about the Transportation Disadvantaged Program.
Want to work out problems with transportation service.
20-Transportation and Mobility Training begins with agency support.
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This is a component of Community Based Instruction (CBI) in the middle and high schools.
A mobility assessment and plan is a component of the IEP.
Ability 1st is a resource, 850.575.9621, Bruceweaver@ability1st.info.
Further information on Ability 1st is available in this Guide.
Leon County – Big Bend Transit - 850.574.6266, StarMetro - 850.891.5200
Wakulla County – Wakulla County Transportation 850.926.7145
Gadsden County – Big Bend Transit-850.627.9958
21-Volunteer centers and national service opportunities
Volunteer community service projects provide vocational and service experiences.
Go to www.volunteerflorida.org to access volunteer opportunities in all counties.
Community service hours are needed for Bright Futures Scholarships; see school counselor for more
information.
22-Florida Learn and Serve
Florida Learn and Serve is a federally funded program that awards grants to teachers, schools and school
districts to engage youth in service learning. This program provides opportunities for students to engage in
community service while attending school, kindergarten to college.
Funding is available to establish a project to address a critical need in the community.
Funding can be used for transition projects or pilots.
Provides opportunities to practice employability skills.
Information available at www.fsu.edu/~flserve/, See ―Who Are We?‖
23-Diploma Options
Diploma options and curriculum must be discussed at the IEP meeting beginning at the student‘s 8th
grade year or the year the child turns 14, whichever comes first, and must be revisited each year.
These options affect middle and high school curriculum.
Teachers and parents may request the resources, Diploma Decisions for Students with DisabilitiesWhat Parents Need to Know, www.fldoe.org/ese/pdf/diploma.pdf, and High School Diploma Options for
Students with Disabilities: Getting the Right Fit, www.fldoe.org/ese/pdf/hs_options_ese.pdf, from the
DOE Clearinghouse Information Center at 245.0477 or online at www.fldoe.org/ese/clerhome.asp .
These provide detailed information on diploma options.
Diploma options include:
Standard diploma is for students on the general curriculum with some allowable accommodations.
Must pass the FCAT, End of Semester assessments, earn required credits, have a designated GPA.
Standard diploma with the FCAT and/or End of Semester assessments waiver is a possibility for
students unable to pass these tests. There are specific requirements, including a meeting at the
school.
Special Diploma, Plan 1, is for students on the Sunshine State Standards Access Points
Special Diploma, Plan 2, is for students on community and employment competencies
24-Ability 1st
A non-profit organization governed and managed by citizens with disabilities, working to empower
persons with disabilities to live independently and to participate actively in the community.
Provides independent living skills training, information and referral, peer support, advocacy, and deaf
services.
Sign language classes are offered, call 850.575.9621 to register.
The High School/High Tech program gives students exposure to high tech careers through mentoring,
career and leadership development activities, field trips and paid summer internships in high tech
businesses.
Contact information is 850.575.9621x107, www.ability1st.info or carriemilhous@ability1st.info.
Support groups for adults living with a mental illness, Children and Adults with Attention
Deficit/Hyperactive Disorder (CHADD), and adults with ADD/ADHD meet on different days of the week
each month. These are facilitated support groups and are free. Please call 850.575.9621 for further
information.
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25-Scholarship opportunities
Scholarship money for college or career training (See school guidance counselor for specific
information)
Keys to Exceptional Youth Success (KEYS), affiliated with the Foundation for LCS, and provides
scholarships for students with disabilities earning standard or special diplomas who plan to pursue
postsecondary education, vocational training or other educational opportunities. 850.487.7881.
26-Division of Blind Services
The Division of Blind Services (DBS) is Florida‘s state agency responsible for ensuring that people of all ages
who have visual impairments can live independently and achieve their goals. Visit
http://dbs.myflorida.com/transition/ for more information or call 1.800.672.7038. The various types of services
that are sponsored or provided by DBS are:
Children and Family Services
School-to-Work Program
Independent Living Services
Vocational Rehabilitation Services
Employment Services
Business Enterprise Services
Braille and Talking Book Library Services

27-Workforce Plus
Workforce Plus sponsors year round youth programs in Gadsden, Leon and Wakulla counties. This program
helps students overcome barriers so that they can successfully achieve their educational goals or find a job.
To qualify the student must be low-income, have a barrier to education or employment, be a U.S. citizen, and if
an 18 or older male, be registered for Selective Service.
The In School Youth Program is for ages 14-18. It provides tutoring, guidance and counseling, adult
mentoring, leadership training, and incentives to complete education.
The Out of School Youth Program is for ages 19-21. It provides job readiness training, incentives to
obtain and maintain employment, work experience activities, and career exploration.
Students, teachers and parents can gain additional information from www.wfplus.org or contact by
phone at 850.922.0023 in Leon County; 850.926.0980 in Wakulla County, and 850.875.4040 in
Gadsden County.
Disability Program Navigator (DPN)-Facilitates the transition of youth with disabilities to enter and
remain in the workforce through linking with community resources and employers, call 850.617.4547.
Adult services are also available at the same locations.
28-Cooperative Career Education programs (i.e. DCT, LITE, WEST, TOPPS)
In Cooperative Career Education programs students earn credits both in school and out-of-school by
participating in job experiences. This includes classroom work participation in non-paid work based learning
experience sites and paid employment.
Communicate to students and families the availability of these programs.
The program most appropriate for the student is discussed during the IEP meeting.
Information on each program will be available from the ESE or career education teacher designated to
teach the curriculum in each school.
29-Youth Leadership Forum through Able Trust
Forum is held annually in July and is designed to develop leadership skills.
Appropriate for standard and special diploma students.
Additional information available by contacting the Able Trust at 850.224-4493 or www.abletrust.org.
30-National Alliance for Secondary Education and Transition
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Go to www.nasetalliance.org for information about policies and practices in providing effective
secondary education and transition services, such as schooling, career preparatory experiences, youth
development and leadership, family involvement, and connecting activities.
31-Work Incentives Planning and Assistance Program (WIPA)
Formerly the Benefits Planning Assistance and Outreach Program (BPAO).
Provides benefit options to students and families.
A Work Incentive Coordinator will assist with understanding Work Incentives, Medicare and Medicaid
health care coverage and other programs and issues to ensure more successful employment and
financial outcomes; prior to calling know if you receive Supplemental Security Disability Income (SSDI)
or Social Security Income (SSI).
Parents and educators may contact a coordinator at the WIPA office located at the Independent Living
Resource Center, 2709 Art Museum Dr., Jacksonville, FL 32207, 888.427.4313.
Florida Benefits Information Resources Network (FBIRN) is a network of state agency staff who are
trained to connect people to the right sources to learn about maintaining benefits and building assets as
recipients of SSI or SSDI. Information can be found on http://www.apd.myflorida.com/employment.htm.
32-Student Peer Advocates are made available to students through Big Bend Transition Council
Peer advocates are persons of similar age group and interests who are assigned to both advocate and
model self-determination skills for fellow students.
Peer advocates can participate as partners during the IEPs
Contact Alex Brown at 850.464.0098 for more information.
33-Dual enrollment in Tallahassee Community College or Lively Technical Center
Student attends both high school and TCC or Lively to receive his/her education.
Go to high school Guidance Office for more information and enrollment requirements.
Apply at TCC or Lively.
At TCC contact Disability Support Services (DSS) office for accommodations and testing for the
College Placement Test (CPT), 850.201.8430.
At Lively take Test of Adult Basic Education (TABE) through the guidance department, 850.487.7555.
Accommodations are available as specified on the student‘s IEP for testing purposes.
34-Division of Vocational Rehabilitation (VR) for help in career guidance, training, education and/or direct
placement into employment
VR should be invited to student‘s IEP meeting by the beginning of the junior year or at age 16 for those
needing community based work experiences. VR Counselors should be invited two years prior to exit
for those students staying in high school for more than four years (19-22 years of age).
Any student with a disability should be provided information about VR services. Two brochures on
transition are available at www.rehabworks.org to share with students, families and professionals.
Call a VR transition counselor assigned to your area or visit our web site for more information. In Leon
County call 850.245.3440, Wakulla 850.926.7125, and Gadsden 850.875.2949, website is
www.rehabworks.org
Anyone may make a referral. Mail or fax a completed referral to VR or call the local VR Office with
referral information. An appointment will be made for an initial interview with a VR counselor.
Bring any documentation that substantiates disability to the initial interview. Bring names, addresses,
and phone numbers of any doctors or psychologists that you have seen to your initial interview.
A VR counselor will determine your eligibility and help you to develop an Individualized Plan for
Employment.
The VR Individualized Plan for Employment should be approved before exiting high school.
A copy of the referral process and form is included in the back of this guide.
35-Job Corps as an educational alternative
Job Corps is a no cost education and career training program administered by the U.S. Department of
Labor that helps young people age 16-24 obtain their GED, a career trade, and learn needed skills to
become self-sufficient.
For more information, go to http://jobcorps.doleta.gov or call 1.800.733.5627 or 850.922.0023.
17

In Gadsden County call 850.216.1511.
36-AmeriCorps Programs
AmeriCorps programs provide a direct service in local communities by providing mentoring
opportunities, job training, career exploration, and networking opportunities.
Students can shadow AmeriCorps members while in school or volunteer themselves.
When students graduate from high school, they can become AmeriCorps members and receive a
living allowance and an educational award.
Contact at 850.921.5172, or www.volunteerflorida.org/americorps.html
37-Goodwill Industries of the Big Bend, Inc. - Career Training Services - Goodwill provides job placement
services for individuals 16 and over. Goodwill works with individuals with disabilities, special needs, or barriers
to employment. They assist individuals to become self sufficient and more marketable in the community,
building their self-esteem. For Leon County call Placement Services at 850.576.7145x136 or go to their
website at www.goodwillbigbend.com.
Services offered:
GED Preparation
Computer Lab (Basic Computer Skills)
Office Skills Training
Job Coaching
Career Counseling
Financial Literacy
Transitional Work Experience
Employability Skills Instruction
Resume Writing, Job Applications Completion
On-line Job Searching, Job Leads
Interviewing Skills
38-Tallahassee Community College (TCC) and Lively Technical Center
Identify students interested in possibility of attending TCC or Lively.
Invite TCC and/or Lively to IEP meetings and plan shadowing visitations.
Tallahassee Community College offers two-year college associate degrees, certificate programs, and
Continuing/Workforce Education programs in numerous fields. TCC has partnered with Barry
University, Flagler College, and Embry-Riddle Aeronautical University to offer bachelor and graduate
degrees.
Contact TCC, Disability Support Services, 850.201.8430, TTY at 850.201.8429, www.tcc.fl.edu.
Lively Technical School offers competency–based education and job training geared to individual
needs. The center promotes a learning environment which assists students in developing their full
potential.
Contact Lively at 850.487.7555, www.livelytech.com.
39-Transfer of Rights – Age of Majority
The 1997 amendments to the Individuals with Disabilities Education Act (IDEA) and the final regulations
implementing IDEA require that when a student with a disability reaches the age of majority (18) under
state law, both the parent and the student must be notified of the transfer of Exceptional Student
Education rights to the student. Additionally, at least one year prior to the student‘s eighteenth (18th)
birthday (age 17), the IEP must include a statement that the student has been informed of the rights
that will transfer to him or her upon reaching the age of majority.
The school district is responsible for providing the notice of transfer of rights at age18 unless they are
notified of and provided a copy of any existing court order that prevents this transfer.
In Florida, when a student with a disability reaches the age of 18 the following ESE rights transfer to the
student (unless a court has determined that he or she lacks capacity): the right to examine records, the
right to participate in meetings and to make educational and other decisions, the right to give consent,
the right to obtain an independent evaluation, and the right to request mediation and/or a due process
hearing.
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40-If a client of APD, review plan to include supported living and employment
Supported living provides assistance to adult consumers who require ongoing supports to live as
independently as possible in their own homes, to be integrated into the community, and to participate in
community life to the fullest extent possible.
Supported employment services include assistance for the individual to obtain and maintain full or part
time competitive employment in an integrated work setting.
Meet with your support coordinator to learn about supported employment and supported living. Decide
if you want and need these services.
Ask your support coordinator about the Social Security Work Incentives developed by the Ticket to
Work Legislation in 1999.
These support services may be provided by a job coach or employment specialist.
41-For colleges and universities, have documentation in place to assure accommodations.
Refer student to the office of Disability Support Services at their college or university.
42- Adult and Community Education (ACE) for continuing education and/or job training
Call ACE office in your area to schedule an appointment to learn about their programs and services.
Programs include continuing education (ACE, GED), and special programs for adults with disabilities
Leon 850.922.5343, Wakulla 850.926.8111, Gadsden 850.875.8324
43-Inform students and parents of changes in Medicaid at age 18
Medicaid is a government-sponsored health insurance program for low-income families, recipients of
SSI, and the ―medically needy‖.
If a student is receiving Social Security benefits, these benefits will change upon reaching the age of
18.
If a student aged 18 or older is not receiving Social Security benefits, the student may apply for
Supplemental Security Income (SSI) since only the individual‘s income (and not the family income) will
be considered for eligibility purposes.
Even if the individual does not feel s/he needs SSI, it is critical to establish eligibility for Medicaid
through the SSI application. This must be done prior to working in order to ensure that the person can
maintain Medicaid for health insurance even when employed if necessary.
See Work Incentives Planning and Assistance Program in this Guide for additional information.
44-Verify Need for Decision Making Assistance at IEP meeting at age 18
At the age of 18, every individual is considered to be a competent adult with all the rights and privileges of
adult life. Even so, some individuals may continue to need decision making assistance. Please consider the
following information about this area:
Banking services: Joint accounts, direct deposit/direct payment or online banking services can be tools
to aid an individual with money management.
Powers of Attorney: A legal instrument delegating authority to another to act for the individual.
Representative Payee: An individual may be given authority by the Social Security Administration to
receive and mange federal benefits for another person who is found unable to manage his or her own
money.
Advance Directive: A document that expresses a person‘s desires concerning any aspect of his or her
health care, or a written form directing an anatomical donation after death is considered as an advance
or pre-need directive.
Medical Proxy: A medical proxy is used when an individual is incapacitated and has not advance
directives; Florida law lists the order of priority of persons who can make health care decisions.
Trusts: A legal instrument which gives ownership of property to a trustee to hold and to manage for the
benefit of a beneficiary; includes Revocable, Irrevocable, and Special Needs Trusts.
Guardian Advocacy and Guardianship: (a) Guardian Advocacy is available to individuals with at least
one of the five developmental disabilities defined in Chapter 393, Florida statutes, and who can perform
some but not all decision-making tasks necessary to car for their person and property, In guardian
advocacy, there is no requirement for determination on incapacity. (b) Guardianship is a legal process
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where the court has declared an individual legally incapacitated and the individual has had some of all
of his or her rights removed.
For detailed information on options, obtain copies of Planning Ahead and Lighting the way to
Guardianship and other Decision Making Alternatives from the Florida Developmental Disabilities
Council by calling 850.488.4180, or go to www.fddc.org/publications.
Obtain resource brochure, Protecting Rights Using Options Other than Guardianship and Limited Legal
Information, on line at http://apd.myflorida.com/customers/legal/ or calling 850.488.6500
For more information, contact a lawyer or Legal Aid Foundation of Tallahassee at 850.222.3004.

45-Advance Directives in Health Care
A document that details the individual‘s health care directives in the event he/she becomes unable to
make this decision due to a life-threatening illness.
There are 3 types of advance directives:
1) Durable Power of Attorney-gives another person the legal authority to make decisions on specific
matters for a person;
2) Living Will-directs what kind of medical procedures a person wants if they have a terminal illness or
is in a persistent vegetative state; and
3) Health Care Surrogate-names another person to make medical decisions for a person if they are
unable to make decisions for themselves.
Must be legally competent when signing an advance directive
Does not require a lawyer, only the signature of two witnesses
Forms are available from hospitals or from Aging with Dignity at www.fivewishes.org
Give completed forms to your doctor, family, the witnesses, your lawyer, and other involved persons
46-AKTION Club is a volunteer community services organization sponsored by Kiwanis International
Comprised of adults with disabilities (no age limit) doing community service for organizations,
individuals and families.
Helps adults with disabilities learn leadership and self advocacy skills, integration into society, and to
serve their community.
For more information contact 850.893.3903 or access the local site through the national web site,
www.aktionclub.org/aktion.
47-Explore programs for 18-21 year old students who are over age and/or struggling as alternatives to
high school.
Talk with the ESE teachers, Program Specialist and the ESE Office in your school district to learn about
special programs available for students with disabilities (i.e. Transition Program, Job Corps, ACE).
Call the Wakulla Adult and Community Education Office at 850.926.1841 to learn about programs and
services. Programs include several in continuing education, GED Preparation, and a special program
called ―Learning for Fun‖ for young adults with developmental disabilities.
Wakulla, Gadsden and Leon offer Transition Programs for students who have graduated with a special
diploma, are under age 22, and need additional help in finding employment. Contact the Exceptional
Student Education office at the appropriate county.
48-United Cerebral Palsy (UCP)
Offers daily services for adults with severe disabilities at the Lifelinks Adult Community Centers,
850.385.0791
For further information on services call 850.922.5630.
National web site information is available at www.ucp.org.
49-Leon Advocacy and Resource Center (LARC)
Offers services and supports to persons with developmental and other disabilities
For further information on services call 850.422.0355
50-Florida Disabled Outdoors Association (FDOA)
For more information go to http://www.fdoa.org, or call 850-201-2944
Focuses on enriching lives through accessible inclusive recreation and active leisure for all.
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Services include: Accessible inclusive recreation opportunities (such as SportsAbility), statewide
resource referral network on accessible community-based recreation opportunities, outreach to
community organizations and agencies, education and training on the needs and benefits of active
leisure, and community reintegration through therapeutic recreation.
51- Recreational Activity Program for Adults with Disabilities (RAPAD)
Florida Disabled Outdoors Association provides this program through a partnership with Florida
Department of Education Vocational Rehabilitation Program. Participants in Leon, Gadsden and
Wakulla counties enrolled in the RAPAD program respond to a needs-assessment designed to
determine information on personal interests about recreation and active leisure activities.
Assistance is provided to the individual to reach their personal active leisure goals.
There is no charge to enroll in the program. http://www.fdoa.org/programs/rapad
52- Miracle Sports
Program of the Florida Disabled Outdoors Association that provides an opportunity to play sports for
children and adults of all abilities.
Team sports such as baseball, basketball, soccer and flag football are available.
The goal is to be active, have fun, and make new friends.
Family and friends are encouraged to play in this safe, inclusive environment. Games are played on a
rubberized surface on the Miracle Field at Messer Park. http://www.fdoa.org/programs/miracle-sports
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Transition and Agency Acronyms
ACE
ACS
ADA
ADD/ADHD
APD
ASD
ASVAB
AT
ATEN
BCE
BSCIP
CARD
CBI
CBVA
CC
CEC
CHADD
CHS
CIC
CIL
CIS
CMS
CP
CPT
DBS
DCF
DCT
DD
DHH/HI
DJJ
DMH
DOE
DOH
DPN
DSI
VR
EBD
EH
EMH
ePEP
ESE
ESY
FAAST
FAMU
FAPE
FCAT
FDDC
FDLRS
FDOA
FETPIP
FIN
FND
FSDB
FSU

Adult and Community Education
Apalachee Community Services
Americans with Disabilities Act
Attention Deficient Disorder/Attention Deficient Hyperactive Disorder
Agency for Persons with Disabilities
Autism Spectrum Disorder
Armed Services Vocational Aptitude Battery
Assistive Technology
Assistive Technology Educational Network
Business Cooperative Education
Brain and Spinal Cord Injury Program
Center for Autism and Related Disabilities
Community Based Instruction
Community Based Vocational Assessment
Community College
Council for Exceptional Students
Children and Adults with Attention Deficient/Hyperactive Disorder
Children‘s Home Society
Community Intervention Center
Center for Independent Living
Community in Schools of Leon County
Children‘s Medical Services
Cerebral Palsy
College Placement Test
Division of Blind Services
Department of Children and Families
Diversified Cooperative Training
Developmentally Delayed or Developmental Disability
Deaf, Hard of Hearing, Hearing Impaired
Department of Juvenile Justice
Department of Mental Health
Department of Education
Department of Health
Disability Program Navigator
Dual Sensory Impaired
Division of Vocational Rehabilitation
Emotional/Behavior Disabilities (formerly EH or SED)
Emotionally Handicapped, now known as Emotional/Behavior Disabilities (EBD)
Educable Mentally Handicapped, now known as Intellectual Disabilities (InD)
electronic Personal Education Planner
Exceptional Student Education
Extended School Year
Florida Alliance for Assistive Services and Technology
Florida Agricultural and Mechanical University
Free and Appropriate Public Education
Florida Comprehensive Assessment Test
Florida Developmental Disabilities Council
Florida Diagnostic and Learning Resources System
Florida Disabled Outdoors Association
Florida Education and Training Placement Information Program
Florida Inclusion Network
Florida Network on Disabilities
Florida School for the Deaf and Blind
Florida State University
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GED
GIBB
HI
IDEA
IEP
InD
IPE
LTC
LATS
LARC
LCS
LD
LEA
LI
LITE
LRE
MH
MOCP
NA
OCP
OHI
OI
OJT
OT
PASS
PASSD
PI
PIT
PMH
PT
SCE
SE
SED
SI
SLD
SSDI
SSI
SSS
STW
TABE
TAP
TBI
TCC
TCM
TDD
TIEP
TOPPS
TMH
UCP
VI
VR
WAVE
WEST
WFD
WIA
WIPA
504

General Education Diploma
Goodwill Industries of the Big Bend
Hearing Impaired
Individuals with Disabilities Education Act
Individual Education Plan
Intellectual Disabilities (formerly EMH, TMH, PMH)
Individual Plan for Employment
Lively Technical Center
Local Assistive Technology Specialist
Leon Advocacy and Resource Center
Leon County Schools
Learning Disability
Local Education Agency
Language Impaired
Leon‘s Intensive Training for Employment
Least Restrictive Environment
Mental Health
Modified Occupational Completion Point
Not Applicable
Occupational Completion Point
Other Health Impaired
Orthopedically Impaired
On the Job Training
Occupational Therapy or Therapist
Plan to Achieve Self-Sufficiency
Performance Assessment System for Students with Disabilities
Physically Impaired
Partners in Transition
Profoundly Mentally Handicapped, now known as Intellectual Disabilities (InD)
Physical Therapy or Therapist
Supported Competitive Employment
Supported Employment
Severely Emotionally Disturbed, now known as Emotional/Behavior Disabilities (EBD)
Speech Impaired
Specific Learning Disability
Supplemental Security Disability Income
Social Security Income
Sunshine State Standards
School to Work
Test for Adult Basic Education
Technical Assistance Paper
Traumatic Brain Injury
Tallahassee Community College
Targeted Case Manager
Telecommunications Device for the Deaf
Transition Individual Educational Plan
Training Opportunities and Placement Program for Students
Trainable Mentally Handicapped, now known as Intellectual Disabilities (InD)
United Cerebral Palsy
Visually Impaired
Vocational Rehabilitation
Workshop for Adult Vocational Enrichment
Wakulla Employability Skills Training
Workforce Development
Workforce Investment Act
Work Incentives and Planning Assistance
Section 504 of the Vocational Rehabilitation Act
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General Transition Resources
Websites and Contact Information
If you try one of these sites and it does not work, or if you have additional information, please let us know
through the Feedback Form.
National
Association on Higher Education and Disability (AHEAD).
http://www.ahead.org. (704) 947-7779.
Resources available on postsecondary access and disability services. Also has information on training and
professional development.
Council for Exceptional Children (CEC)
http://www.cec.sped.org, Toll free – 866-915-5000
Information about special education research, publications, conferences, and professional development
opportunities. Information about a variety of professional topics can be accessed from this site.
Council for Exceptional Children (CEC) Division on Career Development and Transition (DCDT)
http://www.dcdt.org
Information about career development and transition services, including publications and transition resources.
Includes links to information about transition-related topics.
ERIC Clearinghouse on Disabilities and Gifted Education
http://www.ericec.org/
Includes links to databases, research, and other on-line resources.
Family Support Center on Disabilities: Knowledge & Involvement Network (KIN)
www.familysupportclearinghouse.org
Part of the Administration on Developmental Disabilities and offers centralized resource on a full range of
information for individuals with disabilities and their families (not just about transition).
Family Network on Disabilities, Inc. (FND)
http://www.fndfl.org/
Network for individuals of all ages who may be at-risk, have disabilities, or have special needs, and their
families, professionals, and concerned citizens.
FIA Guide for Travelers with Disabilities
http://www.fiadisabledtravellers.com/
The FIA Guide provides information for the disabled traveler on using parking permits, cards, etc., around the
world.

National Dissemination Center for Children with Disabilities (NICHCY)
http://www.NICHCY.org, Toll free – 800-695-0285
Information about infants, toddlers, and youth with disabilities, federal legislation, and research-based effective
educational practices.
National Alliance for Secondary Education and Transition (NASET)
http://www,nasetalliance.org/ , not toll free – 612-624-1143
Information about policies and practices in providing effective secondary education and transition services.
National Center on Secondary Education and Transition (NCSET), University of Minnesota
http://www.ncset.org, not toll free – 612-624-2097
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Information about secondary education and transition for youth with disabilities. Includes links to
Youthhood.org, a resource to help teens plan their futures.
National Collaborative on Workforce and Disability for Youth
http://www.ncwd-youth.info/
Information on assessments.
Healthy and Ready to Work
http://www.HRTW.org
Information for youth with special health care needs, chronic health conditions, and disabilities to assist them to
transition to all aspects of adulthood. Includes checklists and other tools and information.
DisabilityInfo.gov
http://www.DisabilityInfo.gov
Federal government disability-related information organized around the topics of employment, education,
housing, transportation, health, benefits, technology, community life, and civil rights.
National Collaborative on Workforce and Disability for Youth
http://www.ncwd-youth.info/, Toll free – 877-871-0744
Includes information about employment and youth with disabilities and other transition topics with links for
young adults to
resources and publications (e.g., High School-High Tech and other hot topics).
National Youth Sites
Youthhood.org
http://www.Youthhood.org
Links for youth and links for adults designed to help young adults plan for life after high school.
Family Voices – Kids as Self-Advocates (KASA)
http://www.FVKASA.org, not toll free – 773-338-5541
A national network of youth with special needs – ―by youth, for youth‖ – to develop leadership and provide
transition information.
National Alliance for Secondary Education and Transition (NASET)
http://www,nasetalliance.org, not toll free – 612-624-1143
Includes information about schooling, career preparatory experiences, and youth development and leadership.
Talking with Your Doctor and Other Healthcare Professionals
http://hctransitions.ichp.ufl.edu/gladd/
This site is geared towards helping youth feel more comfortable talking to their healthcare provider. It is based
on the video, Talking with Your Doctor, which is included on the website.
Florida
Clearinghouse on Disability Information
www.dms.myflorida.com/gcd, 1- 877- 232- 4968, Local: 850- 922- 4103
Provides a wide range of information on ADA, Accessibility, Advocacy, and Assistive Technology
Family Network on Disabilities (FND)
http://www.fndfl.org
Toll free outside Pinellas County: 800-825-5736; Pinellas County: 727-523-1130
Information and resources on education and advocacy for families of children with disabilities. Includes link to
TILES Project (Transition, Independent Living, Employment and Supports). TILES Project provides workshops
throughout Florida on topics such as assistive technology, transition, and Individual Plans for Employment
(IPE).
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Florida Developmental Disabilities Council (FDDC)
http://www.fddc.org, Toll free – 800-580-7801
Information about Florida policies and practices affecting individuals with developmental disabilities. Includes
links to resources and publications.
Florida School for the Deaf and Blind (FSDB) has outreach services, www.fsdb.k12.fl.us/outreach
Resource Materials and Technology Center for the Deaf/Hard of Hearing, www.fsdb.k12.fl.us/rmc
Alexander Graham Bell Association for the Deaf, www.agbell.org
Hands and Voices, http://www.handsandvoices.org/
American Society of Deaf Children, http://www.deafchildren.org/
Postsecondary Education Programs Network-South (PEPNet-South)-helps secondary and postsecondary
institutions more effectively address the postsecondary needs of individuals with deafness,
www.pepnet.org/south/
Florida Alliance for Assistive Services and Technology (FAAST)
http://www.faast.org
Toll free outside Tallahassee – 888-788-9216; Tallahassee – 850-487-3278
Information about assistive technology for school, work, home, and in the community.
Florida Independent Living Council (FILC)
http://www.FLAILC.org
Toll free – 877-822-1993, TTY – 850-488-5624
Information and resources that promote independent living in Florida for people with disabilities.
Ability 1st, The Independent Living Center located in Tallahassee, provides information and resources to six
counties including Leon, Gadsden, and Wakulla, www.ability1st.info, 850-575-9621, TDD – 850-576-5245
The Able Trust
http://www,abletrust.org
Project 10: Transition Education Network at the University of South Florida in St. Petersburg
Provides training and technical assistance with a focus on capacity building to implement secondary transition
services; interagency collaboration; transition legislation and policy; and student development and outcomes.
A Regional Transition Representative is assigned to one of each of five regions and works closely with districts
to support them in meeting their transition goals for students with disabilities. Contact by phone at
727.873.4661 or visit website www.project10.info.
Florida Agencies and Organizations
Agency for Health Care Administration (AHCA)
http://www,fdhc.state.fl.us/index.shtml
ACHA oversees Medicaid and Medicaid Waiver
Agency for Persons with Disabilities (APD)
http://apd.myflorida.com
Not toll free – 850-488-9132 (Area APD administration serving counties including Leon, Gadsden, Wakulla)
Information for persons with developmental disabilities and their families to assist them in obtaining services.
Provides information about related services and supports to persons with developmental disabilities. For more
information call toll free 1-866-APD-CARES.
Agency for Workforce Innovation, http://floridajobs.org/
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Children‘s Medical Services (CMS), www.cms-kids.com/ , includes information about services available from
CMS and location of offices. Information and resources for youth transition can be located by clicking Kids &
Teens on the website
Florida Board of Governors (Universities), http://www.flbog.org/
Florida Commission for the Transportation Disadvantaged
http://www.dot.state.fl.us/ctd/contacts/ctcsbycounty.htm

Florida Department of Education (DOE)
http://www.fldoe.org
Information about all aspects of education in Florida, pre-kindergarten through postsecondary. Sign up for
DOE‘s Paperless Communication System at http://data.fldoe.org/communications/ to receive information
through e-mail.
Florida Department of Education, Bureau of Exceptional Education and Student Services (BEESS)
http://www.fldoe.org/ese, not toll free – 850/245-0478
Information about education and related services for students with disabilities and gifted students especially for
educators and families. Products may be downloaded from the following website:
http://www.fldoe.org/ese/pub-home.asp
Florida Department of Education, Division of Blind Services (DBS), http://dbs.myflorida.com/
phone – 850.245.0370
Florida Department of Education, College and Beyond, http://www.fldoe.org/college/
Florida Department of Education, Division of Florida Colleges, http://www.fldoe.org/cc/
Florida Department of Education, Division of Vocational Rehabilitation (VR)
http://www.rehabworks.org/, phone, 800.451.4327
Florida Department of Education, Office of Workforce Education, http://www.fldoe.org/workforce/
Florida Department of Health, http://www.doh.state.fl.us/, includes health information and location of County
Health Departments
Workforce Florida, http://www.workforceflorida.com/
Mental Health Agencies in the Big Bend Area
Apalachee Center Leon 850.523.3289 Gadsden 850.875.2422 Wakulla 850.926.5900
Bethel Family Counseling and Outreach Center 850.577.1780
Camelot Care 850.561.8060
Children‘s Home Society 850.921-0772
Children‘s Medical Services 850.487-2604
Florida Therapy Services Leon 850.681-6001 Gadsden 866.875.2422
Friends of Child, Inc. 850.894.3700
Tallahassee Memorial Behavioral Health Center 850.431.5100
Healing Transitions 850.877-4228
Agency for Persons with Disabilities (APD)
State of Florida
ELIGIBILITY DETERMINATION
To be eligible for APD services, an individual has to have a confirmed diagnosis of at least one of the following
developmental disabilities:
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MENTAL RETARDATION
Criteria: All the following criteria are to be met to be eligible under this category:
Performance is two or more standard deviations below the mean on an individually administered
intelligence assessment instrument.
The applicant has significant deficits in Adaptive Behavior.
Manifested prior to the person‘s eighteenth (18) birthday
The performance measures for this category are to be validated by the professional judgment of a
psychologist who has experience working with people who have mental retardation and who is
either:
A Florida licensed psychologist
A Florida licensed school psychologist or
A psychologist employed by the department
No single score or combination of scores, tests or procedures is to be used as the sole criterion
for determining eligibility.
CEREBRAL PALSY
Criteria: Eligibility under the category of cerebral palsy requires a physician‘s written statement that the
person has a diagnosis of cerebral palsy. Cerebral palsy means a group of disabling symptoms of extended
duration that result from damage to the developing brain, that might have occurred before, during or after birth
and, that results in the loss or impairment of control over voluntary muscles. Cerebral palsy does not include
those symptoms resulting solely from a stroke.
AUTISM
Criteria: Eligibility under the category of autism requires a diagnosis of autism provided by one of the
following people:
A psychiatrist
A Florida licensed psychologist
A psychologist employed by the department who is qualified by training and experience to make the
diagnosis
Autism means a pervasive neurological based disorder that causes severe learning, communication or
behavior disorder with the age of onset during infancy or childhood, usually around three years of age.
SPINA BIFIDA
Criteria: Eligibility under the category of spina bifida requires a physician‘s written statement that documents a
medical diagnosis of spina bifida cystica or myelomeningocele. Spina Bifida means divided backbone or
spine.
PRADER-WILLI SYNDROME
Criteria: Eligibility under the category of Prader-Willi Syndrome requires a written physician‘s statement that
documents a diagnosis of Prader-Willi Syndrome. Prader-Willi Syndrome means an inherited condition typified
by neonatal hypotonia with failure to thrive, hyperphagia or an excessive drive to eat which leads to obesity,
usually at 18 to 36 months of age, mild to moderate mental retardation, short stature, mild facial dysmorphia
and a characteristic neuro-behavior.
HIGH RISK OF A DEVELOPMENTAL DISABILITY
Criteria: Children from birth up to three years of age who have developmental disabilities, or who are at risk of
having a developmental disability are served by the Children‘s Medical Services (CMS) Program. APD serves
children in the high risk category from age three through five.
Children must be at risk of developing one of the above listed diagnoses.
PROCESS FOR DETERMINATION

1. Submit a District Two Referral Form (see attachment)
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Permission for Referral Form must accompany Referral if the referral is completed on behalf of the
child.
Signature of the Parent/Legal Guardian (see attachment)
If referred by the school collateral information to support the diagnosis of a developmental disability
should be submitted with the referral.
APD application can be printed from website, http://apd.myflorida.com. Please submit original
applications to the address below.

2. An Intake Specialist will make a home visit to gather information e.g.
Additional collateral information
Demographic data
Resources
Attributes
Health Summary
Other information

3. If collateral information does not meet criteria, but indicates the person has a disability we will arrange for
testing, if determined necessary. There is no charge to the family or individual for assessments needed for
eligibility determination.

4. At each stage the family is notified in writing of the process.
5. When a determination of eligibility is made, the person will go on the Developmental Disabilities Wait List
until Med-Waiver funding becomes available.
When Collateral Information, Intake Appointments and/or Testing Appointments are attended in a timely
manner, eligibility determination is made within 45 days for a child and 60 days for an Adult.
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Agency for Persons with Disabilities

Consent to Obtain or Release
Confidential Information
Individuals
Name:

Date of Birth:

Permission for Obtaining Record Information. I hereby give my permission and consent to the Agency for
Persons with Disabilities or its representative to obtain the specified protected health information on the above
named consumer from agencies, individuals and institutions identified below OR
I hereby request the specified protected health information on the above named consumer be sent to me
OR
Permission for Release of Information. I hereby give my permission for the Agency for Persons with
Disabilities or its representative to release protected health information to the following person, agency or
institution.

The information requested below will be used/disclosed for the following purposes:
Medical Reports

Social Service Reports

Academic Records and Plans

Speech and Hearing Reports

Habilitation Plans/Support Plans

Physical Therapy Reports

Psychological Reports
Other (Please specify):

Occupational Therapy Reports

Name, address, or fax # of individual or agency from whom information is to be obtained:

Name, address, or fax # of individual or agency to whom information is to be provided:

1.

I understand that information may only be re-released with my approval except as required by law. However, I understand
that if the receiver of the information is not a health care provider or health plan covered by federal privacy regulations, the
information described above may be re-disclosed and no longer protected by these regulations.

2.

I understand that I may refuse to sign this authorization and that my refusal to sign will not affect my ability to obtain services
or my eligibility for benefits. I may inspect or copy any information used/disclosed under this authorization.

3.

I understand that I may revoke this authorization in writing at any time by contacting my support coordinator, except when
the requested information has already been sent, based on this authorization.

4. I certify that I understand the above statements either personally or through my legal representative.
5. I also understand that this form is valid for no longer than 90 calendar days unless otherwise indicated.
I understand that I may specify that it be for a shorter period of time.

Expiration date______________________

Signature of Client or Representative

Relationship to client

Date

If this authorization has been signed by a personal representative (above) on behalf of an individual, his/her
authority to act on behalf of the individual must be set forth here.
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PERMISSION FOR REFERRAL
DEVELOPMENTAL DISABILITIES PROGRAM
I, ______________________________, give my permission for _________________
________________________ to make a referral on behalf of myself or my child,
_______________________________________ to the Agency for Persons with Disabilities,
Developmental Disabilities Program. I understand that I will be contacted by an
Agency for Persons with Disabilities program staff to set up an application interview. I
understand that I may choose not to complete an application for Agency for Persons with
Disabilities if I do not wish to receive services from their program.

__________________________________
Signature of Parent/Legal Guardian or
Adult Applicant

_____________________
Date

Note:
A foster parent may not give permission for a referral. Permission must be given by:
1)
2)
3)
4)

A legally competent adult applicant
The court appointed legal guardian of an adult or child
The natural, custodial parent of a minor child
The adoptive parent

If the child is in the custody of the Department of Children and Families, a court order
must be obtained by the Department of Children and Families case worker.

Area 2
2639 N Monroe Street, Suite B-100, Tallahassee, Florida 32399
(850) 488-6500
Fax: (850) 488-9132
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REFERRAL FORM

APPLICANT:
LEGAL NAME: (last)___________________(first)___________________________(MI)______
DATE OF BIRTH: _______________

SOCIAL SECURITY #: ________________________

SERVICES REQUESTED: ______________________________________________________
WAIVER REQUESTED: YES ____ NO ____ MEDICAID: Yes (#)____________ NO ______
INDIVIDUAL/GUARDIAN AWARE OF REFERRAL: YES ____NO ____
PREFERRED LANGUAGE OF APPLICANT/GUARDIAN ______________________________
PARENT/GUARDIAN: _________________________________________________________
APPLICANT’S ADDRESS: ______________________________________________________
___________________________________ ZIP CODE: ___________________
MAILING ADDRESS (IF DIFFERENT): ____________________________________________
___________________________________ ZIP CODE: ___________________
HOME PHONE: ____________________________ OTHER: __________________________
EMAIL ADDRESS: ____________________________________________________________
REFERRAL SOURCE: ____________________________ PH: ________________________
OTHER INFORMATION: _______________________________________________________
IS CHILD A CBS CLIENT? ___ CHILD IN FOSTER CARE ___ UNDER PROTECTIVE SUPERVISION
____
CASEWORKER’S NAME/TELEPHONE # __________________________________________

SUSPECTED DIAGNOSIS: ____HIGH RISK ____SPINA BIFIDA ____CEREBRAL PALSY
____AUTISM ____ RETARDATION

____PRADER-WILLI SYNDROME

PERSON COMPLETING INTAKE: ________________________
SUPERVISOR’S INITIALS: ___________

DATE: _____________

ASSIGNED WORKER:_______________

DATE AREM UPDATED: ___________
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Division of Vocational Rehabilitation (VR)
School to Work Transition Program
The VR School to Work Transition program assists students with disabilities as they transition from high school
to a successful employment outcome and become productive citizens in their community. The program helps
provide a seamless transition from school to adult life by developing an Individualized Plan for Employment
(IPE) before graduation or exit from high school. The IPE is coordinated with the student’s transition
Individual Educational Plan (IEP). Together the plans outline the student’s desired career goal and the services
required to achieve it. IPE services may include training, education, and job placement services necessary to
reach the student’s employment goal once he or she exits high school. The VR Counselor is responsible for
determining the student’s eligibility for VR services and for helping the eligible student develop an IPE before
he or she exits high school.
A VR representative (VR Counselor or VR Technician) may be invited to attend transition IEP meetings at the
school. At the meetings VR staff will provide information about VR services that may be available to students
with disabilities needing assistance in preparing for or obtaining employment. Transition students are
encouraged to apply to VR at age 16 if they require or are receiving community based work experiences from
the school. For all other transition students, the referral to VR should take place two years prior to the students’
anticipated exit from school. Students may be referred to VR earlier if they are at high risk of dropping out of
school. Early VR referral and application provides a better opportunity to process applications, determine
eligibility, and assist students to complete vocational planning. Coordination and communication between VR
staff, school staff, students, parents and other agencies involved in transition is essential to the success of
students with disabilities.

The VR School to Work Transition Program brochure is available in English, Spanish, and Creole. This
brochure explains the VR program and describes some of the services available to transitioning youth. Copies
are available by contacting Jeanne Arnold at 850.494-7152 or Jeanne.Arnold@vr.fldoe.org. Electronic versions
of VR brochures and information about VR services are available at our website, www.rehabworks.org .
The following is a step by step process for referral to VR to be utilized by the teachers or counselors in the
schools for those students meeting the above criteria.

o
o
o
o

Teacher/counselor obtains necessary signature on the Consent for Mutual Exchange of Information form
Complete a Vocational Rehabilitation Referral/Application form for each transition student described
above and fax it to the VR Office and Counselor assigned to your school
Within 3 days of receipt, the VR staff initiates contact with the school and family to discuss the
student’s needs
If VR services are needed, the school teacher or counselor sends the VR Counselor the following
information, including any additional documentation that was discussed.
1. Most recent IEP
2. Psychological, medical, or re-evaluation reports
3. High school transcript
4. Curriculum Based Vocational Assessments (CBVA) or other vocational
evaluations
5. Attendance/tardiness reports, behavioral reports, and documented social issues

**These documents help the VR Counselor to determine eligibility and/or the need for additional assessment**
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o
o
o
o
o
o
o
o
o

VR Counselor or Technician schedules and conducts an initial interview with the student, though the
parent/guardian must participate if the student is a minor or has a legal guardian
VR Counselor determines eligibility for VR services using existing records or information obtained from
additional evaluations or assessments (if necessary) within 60 days of VR application, unless an extension is
justified and agreed upon by the applicant
VR Counselor or Technician communicates the VR eligibility or ineligibility to the student, parent/guardian
and the school
VR Counselor will help the student to develop an individualized Plan for Employment (IPE) or notify them
that they are being placed on a wait list when under an Order of Selection (see below) for students
determined eligible for VR services
VR Counselor has 120 days to help the student develop an IPE after they are determined eligible or come
off the wait list, unless an extension is agreed upon
The IPE is created jointly by the VR Counselor and the eligible student with assistance of the
parent/guardian if necessary
VR staff provide a signed copy of the IPE to the student or parent/guardian and school
The student and the VR Counselor must review, sign and date the IPE before services can be provided
The VR Counselor continues to work with the student until they are successfully employed in their planned
goal for at least 90 days

VR Services May Include:
Medical and Psychological Assessment
Vocational Evaluation and Planning
Career Counseling and Guidance
Training and Education After High School
Job-Site Assessment and Accommodations
Job Placement
On-the-Job Training and Job Coaching
Supported Employment
Assistive Technology and Devices
Time-Limited Medical and/or Psychological Treatment
Additional information can be obtained at www.rehabworks.org, by contacting your local VR office, and by
contacting the VR Transition Administrator at 850.245.3360 or Kirk.Hall@vr.fldoe.org.
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Received: __________________________
By: _______________________________
Contact Date: _______________________
Phone ______ Letter _____In Person____
Appt. Scheduled: ____________________
Scheduled:____________________

FLORIDA DEPARTMENT OF EDUCATION
DIVISION OF VOCATIONAL REHABILITATION
REFERRAL/APPLICATION FOR VOCATIONAL REHABILITATION SERVICES
I am a person with a mental or physical impairment that interferes with my ability to work. I want to
learn more about the rehabilitation services available through the Division of Vocational Rehabilitation
and how they can assist in securing or retaining employment.
Name:
Social Security Number:
Address:

Date of Request:

City, State Zip:

Date of Birth:

,

Sex:

Marital Status:

Race:

Education Level:

Telephone number where you can be reached:
Or email address (if preferred):
Name of a contact person:
Telephone number of the contact person:
What is the best method to contact you?
What prevents you from working:
Do you require American Sign Language interpreter?
Do you require assistive listening device?
Do you require any accommodation for your impairment?
If yes, please explain:

Yes
Yes
Yes

If referral is by an agency or other person:
Name:
Address of Agency or Person
City, State, Zip-Code:
,
Telephone Number:
(Your signature, or that of your parent or guardian, completes the application process for Vocational
Rehabilitation. You may request additional information or speak with a counselor to get information prior to
application.)

I understand that the purpose of receiving vocational rehabilitation services is to enable me to retain
or secure employment. I understand that I must be found eligible for the services that I require. I am
applying for vocational rehabilitation services and wish to undergo an assessment of my eligibility.
Signature of Applicant

Date of Application

Signature of Parent or Guardian
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Please mail or turn in your application to the nearest VR office.
For a list of offices, go to: www.rehabworks.org and then click on:
“Contact Us” and then select “Directory of Local VR Offices and Vendors”
OR
You may call our toll free number 1-800-451-4327 for more information.

INFORMATION ABOUT DISCRIMINATION
It is against the law for the Division of Vocational Rehabilitation (VR) of the Florida Department of Education, as a
recipient of Federal financial assistance, to discriminate against any individual in the United States on the basis of race,
color, religion, sex, national origin, age, disability, political affiliation or belief.
The application process used by VR to determine eligibility for services, any subsequent services, and the entire VR
process are subject to these non-discrimination requirements.
What to Do If You Believe You Have Experienced Discrimination
If you think that you have been subjected to discrimination under a federally assisted program administered by the
Division of Vocational Rehabilitation, you may file a complaint within 180 days from the date of the alleged violation
with either:
Florida Department of Education
Division of Vocational Rehabilitation
Ombudsman Section
2002 Old St. Augustine Road, Building A
Tallahassee, Florida 32301-4862
Phone: (800) 451-4327 (Voice/TDD)
OR
U.S. Department of Education
Office for Civil Rights (OCR)
Atlanta Office
61 Forsyth Street
Suite 19-T-70
Atlanta, Georgia 30303-3104
Phone: (404) 562-6350
TDD:
(877) 521-2172
E-mail: OCR.Atlanta@ed.gov
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FEEDBACK FORM
For the Big Bend Transition Spectrum and Guide
Please copy and complete to provide feedback
1. The Introduction should include the following:
___________________________________________________________________________________________
___________________________________________________________________________________________
2. In the Spectrum, the following items should be added to the lists or edited (please specify age range, and include
the information needed for the Guide):
___________________________________________________________________________________________
___________________________________________________________________________________________
3. In the Guide, the following information needs to be edited or clarified (please give the number of the item and a
suggestion for how it needs to appear):
___________________________________________________________________________________________
___________________________________________________________________________________________
4. In the Acronyms, the following need to be added or edited:
___________________________________________________________________________________________
___________________________________________________________________________________________
5. In the websites, the following need to be added or edited:
___________________________________________________________________________________________
___________________________________________________________________________________________
6. Comments:
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
7. Where to send the feedback:
Fax the form to one of the following:
Tury Lewis, Leon County Schools, at 850.487.7820, or
Fannie Smith, Gadsden County Schools, at 850.627.5327, or
Tracy Dempsey, Wakulla County Schools, at 850.926.8571
Thanks for your input!
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What happens
after the IEP meeting?
After the first IEP has been written, you will be
asked to give written consent for your child to
receive ESE services. If you give your consent, the
school will begin implementing the IEP by
providing the specially designed instruction and
services in the IEP. Check that all the plans are be
ing carried out and that your child is making prog
ress.
Continue to look over your child’s school work,
keep in touch with your child’s teachers, and visit
your child’s class. (Call the school first.)
The IEP must be updated at least once every 12
months. However, you may ask for an IEP meeting
at any time if you believe it is important to
consider changes in your child’s IEP.

If you disagree with the IEP,
there is a process for resolving
differences:
You may schedule another IEP team meeting. You
may seek mediation, file a state complaint with the
Florida Department of Education, or ask for a due
process hearing. For more information, talk to the
ESE administrator in your local school district of
fice.
This booklet was produced in
collaboration with the Florida PTA
by the Florida Department of Education,
Dr. Eric J. Smith, Commissioner.
You will find more information of value to
parents at the Bureau of Exceptional Education
and Student Services website at
http://www.fldoe.org/Schools/k12links.asp#ese
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Getting
Ready for
Your Child’s
IEP Meeting
Every child with a disability who
is eligible for exceptional student
education (ESE) will have an
individual educational plan (IEP).
An IEP is a written plan for the special
education of a child with a disability.

The IEP is like a road map.

It describes what the child can already do and
what the child needs to learn in order to
reach his or her goals. The IEP also identifies
the kinds of help the child will be provided.
Your child’s IEP will be written by a team of
people at an IEP meeting.
The IEP team will decide which special services
and supports your child needs in order
to make progress.

You are an important member of
the IEP team.

This guide will help you know what to expect during
the IEP meeting so that you will feel more comfortable
and be able to participate effectively in the process.

Keep in Mind—
n
n
n

The IEP is written for your child only.
There is only one IEP at a time for your child.
The IEP is a plan for up to 12 months of your
child’s education.

Who Can Be
on the IEP Team?

How Can I Participate
in the Meeting?

The following people can be at an IEP meeting:
n You (both parents, if possible)
n Your child (if appropriate)
n At least one exceptional student education (ESE)
teacher who provides, or may provide, services to
your child
n Your child’s general education teacher
n Someone who understands the evaluations that
have been done for your child and can explain
them (This may be one of the people already on
the attendee list.)
n Someone from the school district who knows
about special education and the school district’s
resources (This may be your child’s ESE teacher.)
n Other people invited by you or the school

Bring paper, a pen, and any records or evaluations of
your child. At the meeting, the IEP team is counting on
you to:
n Share your vision for your child for this school year
and for the years to come
n Talk about what your child can do and what help
your child needs
n Talk about any services your child has received
in the past
n Listen and ask questions to make sure you under
stand
n Have a positive attitude—even when you disagree

You may, in writing, excuse a team member from
the IEP meeting if that member’s area is not being
discussed or if that member provided input for the
development of the IEP before the IEP meeting.

How Can I Get Ready
for the IEP Meeting?
Think about the goals you have for your child’s future.
Make a list of what your child can do, likes to do, and
needs to learn. Make a list of types of help your child
needs, including what has worked or not worked before.
Talk with your child about the IEP process and what he
or she wants from it.
Let the school know in advance if you will need a
translator or if you need to change the meeting time
or place. Ask to look over your child’s school records
and evaluations. Read them carefully.

At the end of the meeting, review the proposed IEP. If you
would like to, you may tell the team you want to take the
IEP home to think about it before signing. If you think
the IEP is not finished, ask for another meeting. Once
the IEP is complete, the school will give you a free copy.
Keep it in your records.

Make Sure
the IEP Includes—
n
n
n

n

n

n

n

If you would like to, ask a friend, another parent, or
an advocate to attend the meeting with you. Let the
school know if you have invited someone, and ask who
the school is sending to the meeting.

n

n

What your child knows and can do now
What your child needs help with
How your child’s disability affects his or her success
in school
What your child should learn by the end of the
school year
What special education services, supports,
accommodations or modifications, and assistive
technology your child will receive during the year
An explanation of any time that will be spent receiv
ing instruction outside the regular class
How your child’s progress will be measured
If your child is age 14 or in the eighth grade, what
type of diploma your child is working toward
If your child is age 16 or older, your child’s goals for
life after high school

IEP MEETING CHECKLIST
Each public school child who is eligible for special education and related services must have an
Individualized Education Program (IEP). Each IEP must be designed for one student and must be
a truly individualized document. The IEP creates an opportunity for teachers, parents, school administrators, related services personnel, and students (when appropriate) to work together to improve educational results for children with disabilities. The IEP is the cornerstone of a quality
education for each child with a disability. (Authority: 20 U.S.C. 1415, 34. C.F.R. 300)
Due Date / Comment

I. ACTIONS PRIOR TO THE MEETING

□

OBTAIN RECORDS AND REVIEW PROGRESS REPORTS

□

REVIEW AND GRAPH PROGRESS REPORTS

□

SCHEDULE MEETING AT MUTUALLY AGREED UPON TIME AND
PLACE. ENSURE SUFFICIENT TIME TO ADDRESS ALL ISSUES.

□

IF NECESSARY, COMMUNICATE DESIRE TO ATTEND BUT NEED FOR
DIFFERENT DATE AND PLACE.

□

SEEK/REVIEW DRAFTS AND OTHER REPORTS FOR MEETING

□

OBTAIN AND REVIEW NOTICE AS TO PERSONS AND ISSUES

□

RESPOND TO NOTICE IF NECESSARY SEEKING ADDITIONAL
PARTICIPANTS, OTHER INFORMATION, ADDING TO ISSUES OR RESETTING

□

PREPARE FOR PARTICIPATION OF INVITEES TO THE MEETING.
OBTAIN PRIVATE REPORTS TO USE WHERE APPROPRIATE

□

ARRANGE FOR TAPING OR RECORDING, WHERE APPROPRIATE

□

ARRANGE FOR CHILDCARE FOR MEETING, WHERE NECESSARY

□

ENSURE THAT ADEQUATE ACCOMMODATIONS ARE MADE FOR MEETING,

□

ORGANIZE DOCUMENTS AND HAVE EXTRA COPY OF CURRENT IEP TO USE.
HAVE CURRENT EVALUATIONS AVAILABLE

□

MAKE DECISION IF YOUR CHILD SHOULD ATTEND

□

REVIEW IEP MEETING RIGHTS

□

BRING FLASH DRIVE TO MEETING TO OBTAIN ELECTRONIC COPIES

□

OBSERVE AND SEEK IEES WHERE APPROPRIATE
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IEP MEETING CHECKLIST
Due Date / Comment

II.

ACTIONS AT THE MEETING

□

REVIEW PARENTS RIGHTS AND ASK IF THESE ARE COMPLETE AND
WHETHER YOU MAY RELY ON THEM

□

SEEK COPIES OF DOCUMENTS IN USE AT THE MEETING WHICH YOU HAVE
NOT BEEN PROVIDED. DO NOT LET STAFF READ TO YOU DOCUMENTS YOU
DO NOT HAVE

□

REVIEW NOTICE AND RESOLVE ALL ISSUES ON PERSONS WHO APPEAR
AND ON AGENDA OR SCOPE OF THE MEETING.

□

RECORD AND TAKE NOTES OF THE DISCUSSION. IF AVAILABLE GET EXTRA
SET AND KEEP ONE CLEAN AND TAKE NOTES ON THE OTHER

□

EXERCISE RIGHT OF WRITTEN EXCUSAL OR WITHHOLDING OF EXCUSAL

□

ASK QUESTIONS – WHY, WHEN, WHERE, WHO, WHY NOT, HOW MANY

□

MAKE SURE YOU UNDERSTAND ALL ISSUES AND RECOMMENDATIONS
SUFFICIENT TO ALLOW FOR “INFORMED CONSENT”

□

PARTICIPATE FULLY AND OBJECT WHEN BALANCE AS A TEAM IS LOST,
ESPECIALLY IF DECISIONS ARE MADE SOLELY BY ADMINISTRATOR

□

MAKE SURE CRITICAL ISSUES ARE DECIDED AND DOCUMENTED

□

RESERVE DECISIONS FOR LATER IF NEED TIME TO THINK OR REVIEW

□

LEAVE WITH COPIES OF ALL MATERIALS—ESPECIALLY DRAFTS

□

SUMMARIZE DECISIONS, RESPONSIBILITIES AND COMPLETION DATES

□

GIVE NOTICE OF PRIVATE SERVICES AND IEES WHERE NECESSARY

III. TASKS AFTER THE IEP MEETING

□

REVIEW DOCUMENTS AND MAKE CORRECTIONS PROMPTLY

□

USE EMAIL AND NOTES TO ENSURE COMPLIANCE AND IMPLEMENTATION

□

OBJECT PROMPTLY TO DELAYS IN SERVICES AND IMPLEMENTATION

© 2012 Council of Parent Attorneys and Advocates, Inc.
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IEP MEETING CHECKLIST
Due Date / Comment

□

REORGANIZE RECORDS AND PROGRESS REPORTS

□

EXPLAIN CHANGES TO CHILD

□

OBSERVE WHERE NECESSARY AND SET UP PERIODIC OBSERVATIONS

□

GIVE NOTICE OF IEES AND PRIVATE SERVICES WHERE NECESSARY

NOTES
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American College Testing (ACT)
http://www.actstudent.org/
The ACT assessment measures high school students' general educational
development and their capability to complete college-level work with the
multiple-choice tests covering four skill areas: English, mathematics, reading,
and science. The optional Writing Test measures skill in planning and writing a
short essay. ACT scores provide an indicator of "college readiness", and that
scores in each of the subtests correspond to skills in entry-level college courses in
English, algebra, social science, humanities, and biology. According to a
research study conducted by ACT, Inc., in 2003, a relationship was found
between a student's ACT composite score and the possibility of he or she
earning a college degree.
To develop the test, ACT incorporates the objectives for instruction for middle
and high schools throughout the United States, reviews approved textbooks for
subjects taught in Grades 7–12, and surveys educators on which knowledge skills
are relevant to success in postsecondary education. ACT publishes a technical
manual that summarizes studies conducted of its validity in predicting freshman
GPA, equating different high school GPAs, and measuring educational
achievement.
Colleges use the ACT and the SAT Reasoning Test because there are substantial
differences in funding, curricula, grading, and difficulty among U.S. secondary
schools due to American federalism, local control, and the prevalence of
private, distance, home schooled students and, most importantly, lack of
rigorous college entrance examination system like those used in other countries.
ACT/SAT scores are used to supplement the secondary school record and help
admission officers put local data—such as course work, grades, and class rank—
in a national perspective.
The majority of colleges do not indicate a preference for the SAT or ACT exams
and accept both—they are treated equally by most admissions officers.
According to Uni in the USA, colleges that also require students to take the SAT
Subject Tests do so regardless of whether the candidate took the SAT Reasoning
or ACT test; however, some colleges accept the optional ACT Writing section in
the place of a SAT Subject Test.
Most colleges use ACT scores as only one factor in their admission process. A
sampling of ACT admissions scores shows that the 75th percentile composite
score was 24.1 at public four-year institutions and 25.3 at private four-year
institutions. It is recommended that students check with their prospective
institutions directly to understand ACT admissions requirements.
1

In addition, some states have used the ACT to assess the performance of
schools, and require all high school students to take the ACT, regardless of
whether they are college bound. Colorado and Illinois have incorporated the
ACT as part of their mandatory testing program since 2001. Michigan has
required the ACT since 2007, Kentucky and Tennessee require all high school
juniors to take the ACT and Wyoming requires all high school juniors to take
either the ACT or the ACT WorkKeys.
While the exact manner in which ACT scores will help to determine admission of
a student at American institutions of higher learning is generally a matter
decided by the individual institution, some foreign countries have made ACT
(and SAT) scores a legal criterion in deciding whether holders of American high
school diplomas will be admitted at their public universities.
Frequently Asked Questions about the ACT® Test
The ACT test is a college entrance exam covering English, reading, math, and
science. It measures what students have learned in high school, so taking the
right courses is important. The minimum recommended high school courses are:
 four years of English
 three years each of mathematics (algebra and higher), natural sciences,
and social sciences
How do students sign up to take the ACT?
Students must register in advance to take the ACT test. They can register online,
by telephone, or by mailing a registration packet to ACT. When they register
they will choose a test date and location. ACT offers six national test dates a
year.
Is the ACT test offered in languages besides English?
The ACT test is offered only in English.
Is extended-time testing available for students who speak English as a second
language?
It is not. Extended-time testing is available only for students with diagnosed
disabilities.
How are the tests scored?
Scores range from 1 (low) to 36 (high) for each of the four tests and the
Composite. The Composite score is the average of the four test scores, rounded
to the nearest whole number. They base ACT scores on the number of questions
answered correctly. They do not deduct any points for wrong answers. Then
2

they convert the raw scores to scale scores. Scale scores have the same
meaning for all versions of the tests. Three of the four tests also have subscores,
which range from 1 (low) to 18 (high). There is no direct, mathematical
relationship between subscores and test score. Also, the test scores in English,
mathematics, and reading do not represent the sum of the subscores in those
areas.
Services for Students with Disabilities
ACT is committed to serving students with disabilities by providing reasonable
accommodations appropriate to the student's diagnosis. ACT has established
policies regarding documentation of an applicant's disability and the process
for requesting accommodations. For details, see ACT Policy for Documentation
to Support Requests for Test Accommodations on the ACT.
If students currently receive accommodations in school due to a professionally
diagnosed and documented disability, students may submit documentation to
support a request for one of the following:
 National Standard Time with Accommodations
 National Extended Time (50% more time): Approved students taking the
ACT (No Writing) have up to 5 hours total to work on all four multiplechoice tests at their own pace. Approved students taking the ACT Plus
Writing have up to 5 hours and 45 minutes to complete all five tests. Both
options include time for breaks between tests.
 Special Testing (at school): Testing at school with extended time and
alternate formats available—not as part of national or international testing
at a test center.
The basic fees for all forms of testing are the same. Read the information about
each to determine which one to choose and follow that application or request
process carefully. Refer to the comparison chart to review the requirements and
features of National Extended Time and Special Testing (at school) to decide
which is most appropriate for students.
If students have already been approved for National Extended Time, students
may request a test date change or register to take the test again.
ACT will treat all information students provide to support their request as
confidential and will use it solely to determine their eligibility for
accommodations. Details about their test accommodations will be shared only
with the testing staff and will not be released to anyone else, including their
chosen score report recipients.
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The ACT and ACT Plus Writing are offered only in English. Accommodations
(including extended time) are not available solely on the basis of limited English
proficiency.

4

Preliminary SAT/National Merit Scholarship Qualifying Test
(PSAT/NMSQT)
http://www.collegeboard.com/student/testing/psat/about.html
The Preliminary SAT/National Merit Scholarship Qualifying Test (PSAT/NMSQT) is a
program cosponsored by the College Board and National Merit Scholarship
Corporation (NMSC). It's a standardized test that provides firsthand practice for
the SAT®. It also gives students a chance to enter NMSC scholarship programs
and gain access to college and career planning tools.
The PSAT/NMSQT measures:
 Critical reading skills
 Math problem-solving skills
 Writing skills
Students have developed these skills over many years, both in and out of school.
This test doesn't require students to recall specific facts from their classes.
The most common reasons for taking the PSAT/NMSQT are to:
 Receive feedback on strengths and weaknesses on skills necessary for
college study. Students can then focus preparation on those areas that
could most benefit from additional study or practice.
 See how performance on an admissions test might compare with that of
others applying to college.
 Enter the competition for scholarships from NMSC (grade 11).
 Help prepare for the SAT. Students can become familiar with the kinds of
questions and the exact directions students will see on the SAT.
 Receive information from colleges when students check "yes" to Student
Search Service.
The Preliminary SAT/National Merit Scholarship Qualifying Test (PSAT/NMSQT) is a
program cosponsored by the College Board and National Merit Scholarship
Corporation (NMSC). It's a standardized test that provides firsthand practice for
the SAT®. It also gives students a chance to enter NMSC scholarship programs
and gain access to college and career planning tools.
The PSAT/NMSQT measures:
 Critical reading skills
 Math problem-solving skills
 Writing skills
Students have developed these skills over many years, both in and out of school.
This test doesn't require students to recall specific facts from classes.
1

The most common reasons for taking the PSAT/NMSQT are to:
 Receive feedback on strengths and weaknesses on skills necessary for
college study. Students can then focus preparation on those areas that
could most benefit from additional study or practice.
 See how performance on an admissions test might compare with that of
others applying to college.
 Enter the competition for scholarships from NMSC (grade 11).
 Help prepare for the SAT. Students can become familiar with the kinds of
questions and the exact directions students will see on the SAT.
 Receive information from colleges when students check "yes" to Student
Search Service.

What's on the Test
The PSAT/NMSQT includes five sections:
Two 25-minute critical reading sections
Two 25-minute math sections
One 30-minute writing skills section
The whole test requires two hours and 10 minutes.
Critical Reading
Two 25-minute critical reading sections = 48 questions
 13 Sentence completions
 35 Critical reading questions
Math
Two 25-minute math sections = 38 questions
 28 multiple-choice math questions
 10 Student-produced responses or grid-ins
Students are advised to bring a calculator with which they are comfortable.
Students should have basic knowledge of 4 math categories:
 Numbers and Operation
 Algebra and Functions (but not 3rd year level math that may appear on
the new SAT)
 Geometry and Measurement
 Data Analysis, Statistics and Probability
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Writing Skills
One 30-minute writing section = 39 questions
 14 Identifying sentence errors
 20 Improving sentences
 5 Improving paragraph questions
These multiple-choice questions on writing skills measure a student's ability to
express ideas effectively in standard-written English, to recognize faults in usage
and structure, and to use language with sensitivity to meaning.

Scholarships & Recognition
By taking the PSAT/NMSQT, students may qualify to enter the competitions for
prestigious scholarships and participate in recognition programs.
As cosponsor of the PSAT/NMSQT, (NMSC) receives all students' scores. If
students do not want scores released to other recognition programs, contact us.
 The National Hispanic Recognition Program (NHRP)
 National Scholarship Service
 The Telluride Association
National Merit Scholarship Corporation (NMSC)
Students in the eleventh grade of high school enter NMSC competitions by
taking the PSAT/NMSQT, which serves as an initial screen of approximately 1.5
million entrants each year, and by meeting published program entry and/or
participation requirements. NMSC uses the Selection Index score (the sum of the
critical reading, mathematics, and writing skills scores) on the PSAT/NMSQT as an
initial screen of program entrants and to designate groups of students to be
honored in the competitions it conducts.
For more information about NMSC, visit www.nationalmerit.org.
National Hispanic Recognition Program (NHRP)
Our National Hispanic Recognition Program (NHRP) was initiated in 1983 to
identify outstanding Hispanic/Latino high school students and to share
information about students with interested colleges and universities. In order to
be eligible, students must be at least one-quarter Hispanic/Latino as defined by
the NHRP, meet the minimum PSAT/NMSQT cutoff score for state, and achieve a
minimum grade point average (GPA) requirement. (Note: This program is not
conducted by NMSC.)
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National Scholarship Service (NSSFNS)
The NSSFNS offers a free college advisory and referral service for students who
plan to attend two-year or four-year colleges. Scores are sent for students in
eleventh grade who indicate that they are African American. (Note: This
program is not conducted by NMSC.)
For more information, write to:
National Scholarship Service
980 Martin Luther King Drive, SW
PO Box 11409
Atlanta, GA 30310
The Telluride Association
The Telluride Association offers scholarships to gifted juniors for summer seminars
in the humanities and social sciences. (This program is not conducted by NMSC.)
For more information, visit www.tellurideassociation.org or write to:
Telluride Association
217 West Avenue
Ithaca, NY 14850

Official Student Guide to the PSAT/NMSQT
If students plan to take the PSAT/NMSQT in the fall, pick up the Official Student
Guide to the PSAT/NMSQT from the guidance office in September.
The Student Guide has three main sections:
1. Test taking help
2. Information about National Merit Scholarship Corporation scholarship
competitions
3. A full-length practice test
Use the Student Guide to Do the Best
 Review the section about scholarships with parents.
 Practice now with sample critical reading, math, and writing skills
questions.
 Get familiar with the instructions for each type of test question.
 Take the practice test like it's the real thing! Students can go online to
review complete answer explanations for all the questions on the practice
test—to help students prepare before test day.
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Students with Disabilities
The College Board is committed to serving students with disabilities by providing
services and reasonable accommodations appropriate to the student's disability
and the purpose of the exam. Services for Students with Disabilities (SSD)
provides Advanced Placement (AP®), PSAT/NMSQT, and SAT® testing
accommodations for students who have documented disabilities.
PSAT/NMSQT Testing Accommodations
College Board Services for Students with Disabilities
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SAT® Reasoning Test
http://professionals.collegeboard.com/testing/sat
While high school grades are a very useful indicator of how students will perform
in college, there is great variation in grading standards and course rigor within
and across high schools. More than 80 years ago, the College Board created
the first standardized college entrance test to help colleges and universities
identify students who could succeed at their institutions and to connect students
with educational opportunities beyond high school.
Today, the SAT is the benchmark standardized assessment of the critical reading,
mathematical reasoning, and writing skills students have developed over time
and that they need to be successful in college. Each year, more than two
million students take the SAT. Nearly every college in America uses the test as a
common and objective scale for evaluating a student's college readiness.
Educators trust the SAT as a useful part of the college application process
because the SAT is:
 The most researched standardized admissions test
 The standard in reliability and validity
 An internationally recognized, accurate measure of college readiness
and scholarship potential

Helping Your Students with the SAT
Taking the SAT is an important step in applying to college and making college
dreams a reality. Help your students learn about and succeed on the test by
assisting them to:
 Understand the SAT—what it measures, how it is developed, and why they
should take it, including:
o Find the best ways to prepare for the SAT
o Access free and low-cost resources the College Board offers to
educators and students
 Register for the test and find:
o Policies they need to know, including test accommodations
o Dates and deadlines
o Fees
 Find test day tips, such as:
o What to bring to the center
o Acceptable IDs
 Get, interpret, and send SAT scores. Learn more about:
o Multiple-choice and essay scoring
o Score cancellation
1

o

When scores will be delivered

Helping Students Prepare
Information and resources from the SAT test maker
While there is no substitute for real learning — knowledge building and no short
cuts — there is value in practicing on real tests under actual testing conditions.
The College Board recommends that students take advantage of the
affordable SAT practice tools in order to help them do their best on test day by:
 Becoming more familiar with the test experience
 Increasing test-taking comfort and confidence
To help you prepare your students for the test, the College Board provides the
SAT Readiness Program™—an integrated system of free and affordable print
materials, online services, and teacher workshops.
Developed to meet the diverse needs of students, educators, and schools, the
SAT Readiness Program enables schools to:
 Create an affordable program to help broaden student access to SAT
preparation and higher education
 Provide students with the only SAT practice tests created by the test
maker
Our SAT preparation resources are both individually useful and designed to work
together. You can select resources to:
 Highlight the concepts and skills assessed on the SAT
 Provide students with resources for independent study
 Customize an SAT preparation course for your school
The PSAT/NMSQT
The PSAT/NMSQT provides an excellent introduction to the SAT. The test allows
students to gain experience with a test and test-taking conditions similar to the
SAT. Students who have taken the PSAT/NMSQT have access to My College
QuickStart™, an online college planning tool that includes a customized SAT
Study Plan.
The value of a rigorous curriculum
While these resources can provide valuable insight and experience with the SAT,
there is no substitute for a rigorous curriculum and test-taking experience that
includes English, mathematics, science, history, and other academic subjects.
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Students should also be encouraged to read extensively and develop good
writing skills.
To learn more about helping your students prepare, please follow the links on
the left.

Using the SAT® to connect students and colleges
The SAT helps college admissions officers make fair and informed admission
decisions. Combined with a student's academic record, it is a proven, reliable
indicator of college success. Since its launch in 1926, the SAT has helped millions
of students connect with college success and today remains the most reliable,
effective measure of a student's college readiness. The SAT tests the subject
matter learned by students in high school and how well they apply that
knowledge—the critical thinking skills necessary to succeed in college.
SAT facts
The SAT is offered seven times a year in the United States and six times at
international sites. The test:
 Takes three hours and 45 minutes
 Consists of 10 separately timed sections:
o Three sections test critical reading (70 minutes total)
o Three sections test mathematics (70 minutes total)
o Three sections test writing (60 minutes total)
o One variable (unscored) section tests critical reading, mathematics,
or writing (25 minutes total)
 Assesses subject matter learned in high school and problem solving skills
in three areas:
o Critical reading
o Mathematics
o Writing
 Includes three kinds of questions:
o Multiple-choice questions
o Student-produced responses (mathematics only)
o Essay question
 Is machine-scored, except for the essay
Why should students take the SAT?
Students and parents often ask why it is important to take the SAT. Reasons
include:
 All colleges accept the SAT as an objective measurement of students'
college readiness.
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Used with GPAs and high school transcripts, SAT scores allow colleges to
fairly compare applicants.
 Taking the SAT gives students access to scholarship opportunities.
 Most colleges require an admission test like the SAT.
 The SAT provides students with the most comprehensive performance
feedback of any admission test.
Many institutions require a writing assessment for admission. Students who take
the SAT automatically fulfill such requirements.
Learn more about the scholarship search tool in the student area of our site.


How difficult is the SAT?
The SAT is developed to reflect accepted educational standards. The data
show that the material on the SAT and the time allocated to each section are
appropriate for the intended test-taking population:
 On average, students answer 50 to 60 percent of questions correctly.
 80 percent finish nearly the entire test.
 Almost all students complete at least 75 percent of the questions.
Encourage your students to become familiar with the test before they take their
first SAT. (The following link takes you to the student area of this site.) The SAT
practice section of the site offers:
 Sample questions
 Answer explanations
 Official SAT practice test
 Personalized score report

Students with Disabilities
SSD Online Disabilities Accommodation Management System
Save time, paper, and important student information when you submit and
manage accommodation requests through our new online system. Learn more.
Providing testing accommodations for students with disabilities
Students with physical or mental disabilities often require accommodations on
College Board tests, including the:
 SAT
 SAT Subject Tests™
 PSAT/NMSQT®
 Advanced Placement Program®
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The College Board's Services for Students with Disabilities (SSD) provides a broad
range of accommodations, such as Braille tests, large print, and extended time,
to students who provide documentation of a disability. The College Board is
committed to ensuring that students with physical or mental disabilities receive
appropriate accommodations on its tests.
The SSD area of this site is designed to help educators navigate the
accommodations request process and to work with their students to ensure that
appropriate accommodations are provided.
 Find out how to apply for accommodations on College Board tests
(Application Process).
 Apply for accommodations online.
 See Important SSD Dates.
 See examples of types of Accommodations that are provided.
 Obtain assistance in Talking to Parents about accommodations.
 Access important forms in Forms & Resources.
Note: These pages contain detailed information about the accommodations
request process, and are designed specifically for educators. Parents and
students seeking accommodations should visit Services for Students with
Disabilities.
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Basic Abilities Test (BAT)
Overview
 Individuals who desire to enter a basic recruit training program for law
enforcement or corrections must first pass a basic abilities test (BAT). This
test is based on a job task analysis (JTA) in each of these subjects,
adopted by the Criminal Justice Standards and Training Commission
(Commission) pursuant to Section 943.17, F.S., and further detailed in
F.A.C. 11B-35.0011(1). It predicts the likelihood for success in basic recruit
training and the State Officer Certification Examination (SOCE).
(Background)
 FDLE has contracted private test providers to create, manage, and
administer the BAT at Commission-certified training centers, criminal justice
selection centers, and criminal justice agencies. FDLE manages score
management, contractual issues, program clarification, and
enforcement.
 The BAT is administered only within the state of Florida.
 The BAT score is valid for fours years from the date of the test.
Composition
 The BAT assesses written comprehension and expression, information
ordering, spatial orientation, memorization, problem sensitivity, and
inductive and deductive reasoning.
 It is a multiple-choice test in a computer-based or paper and pencil
format. The test is administered in accordance with contract
requirements.
Test Sign-up Procedures
 The test is offered at Commission-certified training centers, selection
centers, and some agencies
 Fees and scheduling are unique to each location—contact them directly
for more information.
 Study guides and/or practice tests are available through the test
providers.
 A specific test provider’s BAT cannot be taken more than three times per
discipline during any 12-month period.
 Former Florida-certified or out-of-state-certified officers may qualify for an
exemption from the BAT and basic recruit training program by completing
the Equivalency of Training process. See How to Become a Certified
Officer in Florida for more details.
Scores
 Because the tests’ compositions and difficulty levels are unique, the
1




passing scores are exclusive to the test providers. The passing scores are
based on individual research using educational and psychological
principles; thus, the passing scores differ between the test providers. Using
scores for other purposes (e.g., minimum score for hiring or ranking
candidates) may not be valid unless specific research supports such use.
Contact the individual criminal justice agency for minimum score and
employment requirements.
To receive a copy of BAT scores, contact the testing location where it was
taken. The scores cannot be accessed on the FDLE website.
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FLORIDA STATEWIDE ASSESSMENT PROGRAM
2013 – 2014 SCHEDULE
Florida Comprehensive Assessment Test® FCAT 2.0
Dates

Assessment

Grade Level

October 7–18, 2013

FCAT 2.0 Reading Retake*

11, 12, 13, Retained
10, and Adult

December 3–4, 2013

FCAT 2.0 Writing Prompt
Field Test

4, 8, and 10

February 25–26, 2014

FCAT 2.0 Writing

4, 8, and 10

April 7–11, 2014

FCAT 2.0 Reading Retake*

11, 12, 13, Retained
10, and Adult

Ends April 28–30, 2014**
Ends May 2, 2014
Ends April 30–May 2, 2014**
Ends May 7, 2014
April 28 – May 7, 2014

FCAT 2.0 Reading and
Mathematics
FCAT 2.0 Reading*
FCAT 2.0 Reading
FCAT 2.0 Mathematics
FCAT 2.0 Science
FCAT 2.0 Mathematics*
FCAT 2.0 Reading*

Notes

Administered in select
schools only

Districts must choose a
start date on or after
April 14, 2014 for each
grade level/ subject test
and complete testing for
each grade level/subject
test within eight school
days.

3
6, 7, and 10
4 and 5
4, 7,and 8
5 and 8
5 and 6
8 and 9

*Computer-based test
** Final pickup date(s) for paper-based tests

Florida End-of-Course (EOC) Assessments
Dates

Assessment

Notes

U.S. History, Biology 1, Algebra 1
Geometry
U.S. History, Biology 1, Algebra 1
Geometry

Subjects must be tested in this
order by school*
Subjects must be tested in this
order by school*

Ends May 9, 2014

Civics
U.S. History

Civics may be administered
concurrently with U.S. History

Ends May 16, 2014

Biology 1
Algebra 1

Ends May 23, 2014

Geometry

May 27–30, 2014**

Algebra 1, Biology 1, Civics, U.S. History

Statewide Make-up Days

June 2, 2014**

Geometry

Statewide Make-up Day

July 14–25, 2014

U.S. History, Biology 1, Algebra 1,
Geometry, Civics

Subjects may be tested in any
order

September 16–27, 2013
December 2–20, 2013

Testing for all EOC subjects may
begin on April 21, 2014. Subjects
must be tested in this order by
school*

*Testing for one subject must be completed in a school before testing for another subject may begin.
**Results for students who test during the make-up days will be included in late reporting.

8/7/12
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FLORIDA STATEWIDE ASSESSMENT PROGRAM
2013 – 2014 SCHEDULE
Other Statewide Assessments
Dates

Assessment

Website

August – September 2013

Florida Kindergarten Readiness Screening
(FLKRS)

www.justreadflorida.com/instrread
ing.asp

August 2013 – May 2014

Florida Assessments for Instruction in
Reading
(optional – K-12)

www.fldoe.org/earlylearning/FLKRS
2009.asp

August 2013 – May 2014

Postsecondary Education Readiness Test
(PERT)

www.fldoe.org/cc/pert.asp

September – December 2013

PLAN®

www.act.org

October 16 and 19, 2013

Preliminary SAT (PSAT®)

www.collegeboard.com/student/te
sting/psat/

March 3 – April 4, 2014

Comprehensive English Language
Learning Assessment (CELLA)

www.fldoe.org/aala/cELLa.asp

February 24 – April 4, 2014

Florida Alternate Assessment for
Students with Significant Disabilities

www.fldoe.org/asp/altassessment.
asp

May 2014

Advanced Placement (AP) Exams

www.collegeboard.com/student/te
sting/ap/cal.html

National Assessment of Educational Progress (NAEP)
Dates

Assessment

Grade Level
8

January 27 – March 7, 2014

U.S. History, Civics,
Geography, and
Technology and
Engineering Literacy

January 27 – March 7, 2014

Science

4, 8, and 12

8/7/12

Website

www.fldoe.org/asp/naep/
www.fldoe.org/asp/naep/
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SECTION THREE
Making Decisions about FCAT and
FCAT 2.0 Accommodations
The team developing the IEP or Section 504 plan makes decisions about
accommodations for an individual student when they evaluate the impact
of the student’s disability on participation in instruction and assessment
activities in the classroom and on the FCAT and FCAT 2.0. The selection
of accommodations must be based on evidence of the needs of the
individual student, not solely on the student’s exceptionality, educational
placement, or grade level. Students may need certain accommodations
on some sections of the FCAT and FCAT 2.0, but not on others. For
example, a student may need extra time and testing in a small group
situation to complete FCAT Writing, but can take a test with multiplechoice questions without accommodations.
Teams should use the following guidelines when making decisions about
accommodations. These guidelines support good decision-making
practices and result in the selection of accommodations that provide
equitable access during instruction and assessments for students with
disabilities (Thompson, Morse, Sharp, & Hall, 2005).
GUIDELINES
1. Accommodations should facilitate an accurate demonstration of
what the student knows or can do.
2. Accommodations should not provide the student with an
unfair advantage or interfere with the validity of the test.  
Accommodations must not change the underlying skills that the .
test measures.
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GUIDELINES, cont.
3. Accommodations for the FCAT and FCAT 2.0 must be the same or
nearly the same as those the student uses in completing classroom
instruction and assessment activities.
4. Accommodations must be necessary for enabling the student
to demonstrate knowledge, ability, skill, or mastery (Office of
Assessment, 2010a, 2010b).
Effective decision making about the provision of appropriate
accommodations begins by gathering and reviewing information about the
effect of the student’s disability and the present level of performance in
relation to State academic standards and local requirements. The IEP or
Section 504 plan team members must determine how the child’s disability
affects involvement and progress in the general education curriculum.
Accommodations are used to reduce the impact of the disability. Most
IEP forms have specific places to record accommodations needed to
participate in the classroom and on the FCAT and FCAT 2.0. In addition,
accommodations may also be listed in the IEP in Annual Goals, Special
Education, Related Services, or Supplementary Aids and Services. Section
504 plans include a place to record required accommodations.

A Process for Decision Making
Decisions about accommodations for an individual student should be
made with careful consideration of the following questions:
1) What knowledge and skills does the student need to know
and be able to do? How will they be assessed on the FCAT and
FCAT 2.0?
To answer this question, the team developing the IEP or Section 504 plan
must first consider the knowledge and skills the student is expected to
learn. A review of the Sunshine State Standards and Next Generation
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Sunshine State Standards should guide this inquiry. For more detailed
information, including the test item specifications for the FCAT and FCAT
2.0, visit the Department of Education website at http://www.fldoe.org
and the Florida Standards database at http://www.floridastandards.org
In addition to the standards being tested, the planning team should
become familiar with the format of the content and questions on the
FCAT and FCAT 2.0, the expected types of responses, and state and
local policies affecting the setting and schedule of the test. Information
about the format and questions is briefly described in this document
and in a variety of publications issued by the Florida Department of
Education. Information about specific setting and scheduling policies can
be obtained from the assessment coordinator in the local school district.
2) How does the disability affect the student’s ability to
learn the targeted knowledge and skills and perform on the
assessments?
The need for accommodations should be based on information obtained
from the student’s present level of academic achievement and functional
performance. In the student’s IEP, the present level statement describes
how the student’s disability affects the student’s involvement and
progress in the general education curriculum—the same curriculum as
nondisabled children. In addition, the IEP must include a statement of any
appropriate accommodations in the administration of state or district
assessments of student achievement that are necessary to measure the
academic achievement and functional performance of the student on the
assessments (Rule 6A-6.03028(3)(h), F.A.C.).
For a Section 504 plan, the team considers the impact of the disability
that substantially interferes with the student’s ability to access school
programs. The team determines which accommodations the student
needs.
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3) What accommodations does the student regularly use in
instruction and testing situations? Were these accommodations
effective?
Effective accommodations enable students with disabilities to fully
participate in instruction and assessment activities. It is important for
the planning team to monitor the impact of accommodations provided
in the past. In addition, students should be included in making decisions
about accommodations. This becomes increasingly important when
students reach adolescence. Students need opportunities to learn which
accommodations are most useful to them. The team should evaluate the
effectiveness of current and future accommodations. A list of sample
questions follows:
•

Did the student actually use the accommodation(s)?
For example, a student may be allowed extended time as an
accommodation yet finishes work or tests within the normal time limits.
A student may be unwilling to use an assistive device because it makes
him/her look different from peers.

•

Did the student achieve the intended learning outcomes when
using the accommodation? .
For example, a student uses an audio version of a science book to
compensate for low reading ability and is able to pass the science
course. A student with visual impairments reads braille versions of
instructional materials and uses a braille writer for classwork, resulting
in successful performance on written assignments and assessments.

•

Did the student experience any difficulties when using
accommodations?

•

Should the student continue to use a particular accommodation,
are changes needed, or should the use of the accommodation be
discontinued?

•

Can accommodations be combined to increase their impact?
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4) What accommodations should be provided for the student
for FCAT and FCAT 2.0 testing?
Accommodations used on the FCAT and FCAT 2.0 should be the same
or similar to what the student typically uses to learn and perform tasks in
the classroom setting. The FCAT and FCAT 2.0 Accommodations: Quick
Reference Guide in the Appendices of this manual can help answer these
questions:
•

Does the student need a different type of presentation?

•

Does the student need a different way to respond?

•

Does the student need a different schedule?

•

Does the student need a special setting?

•

Does the student use assistive technology?

Documentation Requirements
Once accommodations have been selected, notations are made on
the student’s IEP or Section 504 plan to document the decisions.
Accommodations may not legally be provided during FCAT and FCAT
2.0 testing to any student without an appropriate plan in place (Office of
Assessment, 2010a, 2010b). It is important to keep the plan updated as
the student’s need for and use of accommodations change over time.

39

Guide to Accommodations
for Computer-Based
FCAT, FCAT 2.0, and
EOC Assessments

Bureau of Exceptional Education and Student Services
Florida Department of Education
Revised, Spring 2012

This publication is available through the Bureau of Exceptional Education and Student
Services (BEESS), Division of Public Schools, Florida Department of Education, and
is available online at http://www.fldoe.org/ese/pub-home.asp. For information on
available resources, contact the BEESS Resource and Information Center (BRIC).
BRIC website: http://www.fldoe.org/ese/clerhome.asp
Bureau website: http://www.fldoe.org/ese/
E-mail: bric@fldoe.org
Telephone: (850) 245-0477
Fax: (850) 245-0987

Guide to Accommodations
for Computer-Based FCAT,
FCAT 2.0, and
EOC Assessments

Marty Beech, Ph.D.
Learning Systems Institute
Florida State University
Bureau of Exceptional Education and Student Services
Florida Department of Education
Revised, Spring 2012

This document was developed by the Accommodations and Modifications for Students
with Disabilities Project through the Learning Systems Institute, Florida State University,
a special project funded by the State of Florida, Department of Education, Division of
Public Schools, Bureau of Exceptional Education and Student Services, through federal
assistance under the Individuals with Disabilities Education Act (IDEA), Part B.
Florida Department of Education
Bureau of Exceptional Education and Student Services
Monica Verra-Tirado, Ed. D., Chief
Bethany Mathers, Program Specialist, Instructional Support Services
Appreciation is extended to the following persons for their assistance in the
development of this document:
Tamika Brinson, Bureau of K–12 Assessment, Florida Department of Education
Suzanne Dalton, Florida Instructional Materials Center for the Visually Impaired
David Davis, Technology and Learning Connections for Assistive Technology and UDL,
Problem Solving/Response to Intervention Project
Sue Dixon, Accommodations and Modifications for Students with Disabilities Project

Copyright
State of Florida
Department of State
Revised, Spring 2012
Authorization for reproduction is hereby granted to the state system of public education
consistent with section 1006.39, Florida Statutes. No authorization is granted for
distribution or reproduction outside the state system of public education without prior
approval in writing.

TABLE OF CONTENTS
Introduction........................................................................................................... 1
Section One: Computer-Based Tests in Florida. 3
Computer-Based Tests. 5
CBT Student Tools. 7
Test-Specific CBT Student Tools. 9
TestHear Tools for Accommodated Forms. 10
Time Limits. 13
Practice Sessions. 13
Section Two: Accommodations for Computer-Based Testing. 15
Categories of Accommodations............................................................................ 15
Unique Accommodations. 16
Accommodations Not Allowed on FCAT/FCAT 2.0 and EOC Assessments. 16
Presentation Accommodations. 16
Responding Accommodations. 21
Scheduling Accommodations. 22
Setting Accommodations. 23
Assistive Devices. 24
Accommodations for Students Who Are English Language Learners .................. 25
Section Three: Making Decisions about CBT Accommodations. 27
A Process for Decision Making.............................................................................. 28
Documentation Requirements. 30
Technology Skills Checklists................................................................................... 31
References. 33

iii

Introduction
This manual is provided as a supplement to the Guide to FCAT and FCAT 2.0
Accommodations for Students with Disabilities published by the Florida Department
of Education (FDOE) in 2010. The content is primarily derived from information in the
following publications:
•

Spring 2012 End-of-Course Test Administration Manual

•

Spring 2012 Reading & Mathematics Retake, Grades 6 & 10 Reading ComputerBased Test Administration Manual

This document is written to assist school district personnel and parents when making
decisions about the use of accommodations by students with disabilities on statewide
computer-based assessments.
The first section includes a description of computer-based tests, including the types of
items, expected responses, and session length. It also includes an explanation of the
embedded electronic tools available for all students that are incorporated in the
test system.
The second section presents an explanation of four types of accommodations and
descriptions of accommodations under each category. Specific information is included
about the use of accommodated computer-based test (CBT) forms and paper-based
accommodations. In addition, information is provided about other accommodations,
including accommodations for students who are English Language Learners (ELLs).
The third section includes a step-by-step process to assist the team when making
decisions for individual students with disabilities.
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Section One
Computer-Based Tests in Florida
Beginning with the 2010–11 school year, Florida’s statewide assessment programs began
the transition to assessing student understanding of the Next Generation Sunshine State
Standards through the implementation of the Florida Comprehensive Assessment Test®
2.0 (FCAT 2.0) and Florida End-of-Course (EOC) assessments. Students in selected grades
and subjects will continue to participate in FCAT assessments, which measure student
achievement of the Sunshine State Standards, until the transition is complete.
In 2010, changes enacted by the Florida Legislature affected graduation requirements
and the statewide testing program for students entering grade 9 in the 2010–11 school
year. End-of-Course assessments will be phased in for selected high school courses,
beginning with Algebra 1 in 2010–11, adding Geometry and Biology 1 in 2011–12,
followed by U.S. History and Civics. Students enrolled in these courses or their
equivalents will be required to take the EOC assessment to earn credit for the course.
The first year the EOC is administered, the assessment will count for 30 percent of the
student’s final grade. After the first year, a passing score will be established by the State.
Contingent on funding, other EOC assessments will be added in subsequent years
for courses.
FCAT 2.0 Reading will be administered to students in grades 3–10, and FCAT 2.0
Mathematics will be administered to students in grades 3–8. Grade 10 FCAT
Mathematics will be discontinued in 2011–12, except for students who have not met
required performance expectations for graduation. FCAT Writing will be given three
times, once each in elementary, middle, and high school. FCAT 2.0 Science will be
administered to students in grades 5 and 8. In 2011–12, the Biology 1 EOC assessment
will be required and the Grade 11 FCAT Science will be discontinued, per section 1008.22
(3)(c)1. and 2.a (II), Florida Statutes (F.S.).
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The following chart provides a summary of changes:
Assessment
FCAT 2.0 Reading

Required Administration
Grades 3–10

FCAT Reading Retake

Retake through 2011–12

FCAT 2.0 Reading Retake

Beginning 2011–12

FCAT 2.0 Mathematics

Grades 3–8

FCAT Mathematics

Grade 10

FCAT Writing

Retake through 2012–13
Grades 4, 8, and 10

FCAT 2.0 Science

Grades 5 and 8 beginning
2011–12

FCAT Science

Grades 5, 8, and 11

Algebra 1 EOC

Upon course completion
beginning 2010–11

Geometry EOC

Upon course completion
beginning 2011–12

Biology 1 EOC

Upon course completion
beginning 2011–12

U.S. History EOC

Upon course completion
beginning 2012–13

Civics EOC

Upon course completion
beginning 2013–14

To Be Discontinued

2011–12: Grade 10

2011–12: Grades 5, 8,
and 11

Students with disabilities who have an individual educational plan (IEP) may request
a waiver of the results of the FCAT/FCAT 2.0 as a requirement for graduation with a
standard high school diploma if their IEP team determines that the students’ abilities
cannot be accurately measured by the statewide assessment. The IEP team must meet
to determine whether the FCAT/FCAT 2.0 can accurately measure the student’s abilities,
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taking into consideration allowable accommodations. Students with disabilities with
Section 504 plans are not eligible for a waiver of the results from the FCAT/FCAT 2.0 (s.
1003.428(8), F.S.; FDOE, 2010, March 12).
Students with disabilities who have IEPs may also request a waiver of the use of EOC
assessment results as 30 percent of the course grade or as a requirement for credit if the
IEP team determines that an EOC assessment cannot accurately measure the student’s
abilities, taking into consideration all allowable accommodations. The IEP team will
follow a procedure similar to the one used for the FCAT waiver to request a waiver of the
EOC assessment results. Only students with disabilities with IEPs are eligible for a waiver
(s. 1003.428(8)(b)2., F.S.).

Computer-Based Tests
Florida has implemented Pearson’s TestNav 6.9 computer-based platform, which
requires the download of an application. Accommodated CBT forms are provided in
TestHear, a CBT platform modeled after TestNav 6.9. TestHear operates on the Windows
PC workstations and on Mac workstations that can run Windows and Mac OS 10.5 or
later (e.g., via Boot Camp).
In 2011–12, the following tests are delivered via the CBT platform: Grades 6 and 10 FCAT
2.0 Reading, FCAT Mathematics Retake, FCAT Reading Retake, FCAT 2.0 Reading Retake,
Algebra 1 EOC, Geometry EOC, Biology 1 EOC, and U.S. History EOC.
In subsequent years, additional FCAT 2.0 assessments and Common Core assessments
in English/Language Arts and Mathematics will be administered using a computer-based
platform (FDOE, 2011, July 22).
For these CBT administrations, paper-based test materials are available as
accommodations. In order to receive paper-based test materials for any CBT
administration, a paper-based testing requirement or one or more of the conditions
listed should be indicated on the student’s IEP or Section 504 plan.
•

The student cannot access assessments on the computer

•

The student requires an accommodation that cannot be implemented in
conjunction with a computer-based administration (e.g., the student requires
a specialized setting or uses adaptive furniture that cannot accommodate a
computer workstation)

•

The student requires an accommodated CBT form that is not available

•

The student has a flexible scheduling/extended time accommodation that
requires testing one session over more than one day

•

The student is hospitalized/homebound

Paper-based accommodations are not typically provided for field tests.
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Grades 6 and 10 FCAT 2.0 Reading
FCAT 2.0 Reading tests for Grades 6 and 10 will be administered in computer-based
formats. Both tests will have two sessions (FDOE, 2011, February).
Paper-based test materials (regular print and braille) can be provided to eligible students
whose IEPs or Section 504 plans indicate the accommodation.
FCAT Reading Retake
The FCAT Reading Retake is offered in both paper-based and computer-based formats
through the 2011–12 school year. Districts select the delivery mode for each school. The
test includes informational and literary reading passages with sets of multiple-choice
items. The test session is untimed, but students must finish within one school day.
For schools participating in the computer-based Reading Retake administration, paperbased test materials (regular print, braille, and Reading Passage Booklets) can be
provided to eligible students whose IEPs or Section 504 plans indicate
the accommodation.
FCAT 2.0 Reading Retake
Beginning in the 2011–12 school year, the FCAT 2.0 Reading Retake will be computerbased only, with paper versions for students whose IEPs indicate this accommodation.
Students are required to complete the FCAT 2.0 Reading Retake over two days. Students
are not permitted to return to Session 1 items on the second day of testing.
Paper-based test materials (regular print and braille) can be provided to eligible students
whose IEPs or Section 504 plans indicate the accommodation.
FCAT Mathematics Retake
FCAT Mathematics Retake is a computer-based test that includes multiple-choice and
gridded-response items. The test session is untimed, but students must finish within one
school day.
Paper-based test materials (regular print and braille) can be provided to eligible students
whose IEPs or Section 504 plans indicate the accommodation.
Algebra 1 EOC
The Algebra 1 EOC assessment includes multiple-choice and fill-in response items. For
fill-in response items, students must type digits (zero through nine) or symbols (forward
slash/fraction bar, decimal point, and negative sign) in the response boxes. The Algebra 1
EOC assessment will be administered in two 80-minute sessions, with a 10-minute break
between the two sessions. While there are two scheduled sessions for timing purposes,
there are not two separate sections of the test; at the 10-minute break, students will
stop wherever they are in the test and resume at that point after the break. Students
who are not finished by the end of the second 80-minute session may continue working,
but testing must be completed within the same school day.

6

Section One: Computer-Based Tests in Florida
Paper-based test materials (regular print and braille) can be provided to eligible students
whose IEPs or Section 504 plans indicate the accommodation.
Geometry and Biology 1 EOC
The Geometry EOC assessment includes multiple-choice and fill-in response items. The
Biology 1 EOC assessment includes multiple-choice items only. Both Geometry EOC
and Biology 1 EOC assessments will be administered in two 80-minute sessions, with a
10-minute break between the two sessions. While there are two scheduled sessions for
timing purposes, there are not two separate sections of the test; at the 10-minute break,
students will stop wherever they are in the test and resume at that point after the break.
Students who are not finished by the end of the second 80-minute session may continue
working, but testing must be completed within the same school day.
Paper-based test materials (regular print and braille) can be provided to eligible students
whose IEPs or Section 504 plans indicate the accommodation.

CBT Student Tools
The TestNav 6.9 and TestHear computer-based testing platforms provide online tools for
students to use as they work through the test items. Instructions and practice using the
tools during practice sessions are available prior to the test administration. The following
tools are available to all students:
Selection Tool
The selection tool is the default tool that students use to respond to questions. Any time
students need to turn off another tool, they can click the icon for that tool again or click
the selection tool.
Back/Next
As a passage or question is displayed on the screen, students click on the Next button at
the bottom right of the screen to move to the next question or passage. The Next button
is only available once students reach the end of a question or passage. The Back button
is used to move to a previous question or passage. Student responses are automatically
saved as they move from question to question. Students can change their responses at
any time before submitting the test.

Navigation Buttons
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Reset
The Reset button removes the answer that was selected or filled in in grids or response
boxes and allows the student to answer the question again.
Go To
The Go To button takes students to a summary screen, which shows the question
number, whether a question has been answered, and whether a question has been
flagged for review. Questions are marked as Not Required, Answered, or Not Answered.
Students can go to any question by clicking on the question number. Reading passages
are also indicated on this screen.
Review
The Review button allows students to flag questions that they may want to review at
a later time. At any time, students can go back to the questions that they flagged for
review. Students can also access the questions marked for review on the summary
screen by clicking the Go To button.
Highlighter
Students use the Highlighter tool to mark words, phrases, and graphics in a reading
passage or test item.
Eliminate Choice
Students can use the Eliminate Choice tool to cross out answer choices that they have
eliminated as possible correct answers. Students can put an X through an answer choice
by clicking anywhere on an answer choice. Students can turn off the eliminator by
clicking it again. To select an answer that they have eliminated, students remove the X
by clicking the answer choice. A pop-up window will ask if students want the choice to
be their answer. Students can also remove the X with the eraser tool.
Eraser
Students use the Eraser tool to remove highlighting and to erase an X from an
eliminated choice.
Help
The Help tool provides an explanation of the available online tools.

TestNav Toolbar for FCAT Reading Retake
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Test-Specific CBT Student Tools
The following tools are available for specific assessments based on what students need
to complete the tasks required by the test items.
Notepad
Students use the Notepad to make notes on a particular item for later reference. The
notes stay with the item. The notepad is available only on the reading tests.
Straightedge
The Straightedge looks like a ruler but has no measuring units. Students use the
straightedge just like the edge of a piece of paper to help work problems. Students
can slide and rotate the straightedge clockwise and counterclockwise as needed. The
straightedge is available on mathematics and science tests.
Calculator
A built-in, four-function calculator (TI-108) is provided on FCAT
Mathematics Retake, Algebra 1 EOC, and Biology 1 EOC. If
requested, students may use handheld four-function calculators,
including large display and talking versions that were provided by
the FDOE.
For the Geometry EOC, a built-in scientific calculator (TI-30SX) is
provided. If requested, students may use FDOE-approved handheld
scientific calculators, including large display and talking versions.
The approved list of scientific calculators is shown on the next page.
No handheld scientific calculators will be provided by the FDOE.
Texas
Instruments
TI-30XS MultiView (Online
calculator for the
computer-based
Geometry EOC
assessment)

Casio

Sharp

FX-300ES

EL-531WH

FX-260 Solar

EL-509W/531W
EL-503W
EL-510R

HewlettPackard
HP 10s

Others
Calculators
with similar
functions
may be
approved by
the FDOE

TI-30X IIS (solar)
TI-36X Solar
TI-30Xa
TI-34 Multi-View
TI-36X II
Scientific Calculators Approved for the Geometry EOC Assessment
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Graphing calculators, calculators with qwerty keyboards, WriteView (Sharp) calculators,
and calculators with solve functions are not allowed on the Geometry EOC assessment.
Any large-print/large-display scientific calculator should be comparable in function to the
approved calculators listed above. The approved talking scientific calculator is the Orion
TI-36X Talking Scientific Calculator or one that is comparable in function to the
Orion TI-36X.
Exhibit
The Exhibit tool allows students to view a pop-up window that includes the reference
sheet and instructions (e.g., Directions for Completing the Response Grids, Helpful
Hints for Using a Four-Function Calculator) that are specific to each test. During testing,
students may leave the Exhibit window open while answering test items. Students may
also open and use the built-in calculator with the Exhibit window open. Schools will have
the option of providing a paper version of the reference sheet to any student.

TestNav Toolbar for Mathematics and Science Tests

CBT Work Folder
A CBT Work Folder contains sheets of 11x17 yellow paper folded in half. The Work Folder
has graph paper printed on the back cover. Each student who takes a computer-based
mathematics or science test is allowed to have a CBT Work Folder to work the problems.
One CBT Work Folder should be sufficient for each student; however, students may
request additional folders.

TestHear Tools for CBT Accommodated Forms
In addition to the CBT student tools described on the previous pages, TestHear
accommodated CBT forms (e.g., large print font, color contrast, zoom, screen reader)
also provide accessibility and navigation tools that are specific to the particular
accommodations permitted on the student’s test. An assistive device form allows the
use of computer-based assistive devices without other accommodated CBT form
tools enabled.
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Flip Button
The toolbar at the top of the TestHear software screen flips between Test
Tools and Accessibility Tools when you click on the flip button in the top right
corner. The flip button looks like:
Accessibility Tools
The Accessibility Tools change how the test looks or sounds.
Operation

Using
Buttons

Keyboard Shortcuts

Applicable
Accommodated
Form

Adjust color combinations for
font and background (color
contrast), cursor size (zoom),
and volume/rate of computer
voice (screen reader).

Ctrl+M

Read slower.

Ctrl+PageUp
Ctrl+Alt+PageUp

Screen Reader

Read faster.

Ctrl+PageDown
Ctrl+Alt+PageDown

Screen Reader

Make the print appear smaller.

Ctrl+Minus

Zoom

Make the print appear larger.

Ctrl+Plus

Zoom

Change the colors on the
screen. (Displays the color
combination selected using the
Customize button.)

F3

Color Contrast

Color Contrast
Screen Reader
Zoom

Color Contrast

Allow you to move the text by
holding down the left button of
the mouse. Turn off pan before
answering any questions.

Large Print
F4

Screen Reader
Zoom
Assistive Devices
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Navigation Tools
The Navigation Tools are used to read the test or move to different parts of the test. The
Click Navigate tool is located at the top of the TestHear software screen. The remaining
Navigation tools are located along the bottom of the TestHear software screen. Unless
otherwise indicated, these tools are available for all accommodated forms and
subject areas.
Using
Buttons

Operation
Click on any text on the screen to read or move to that
part of the test.

Keyboard
Shortcuts
F12

Start or stop reading. (Only enabled on Screen
Reader forms.)

Spacebar

Move to the previous sentence.

Left arrow

Move to the next sentence.

Right arrow

Move to the previous paragraph.

Up arrow

Move to the next paragraph.

Down arrow

Move to the reading passage. (Only enabled on
Reading questions.)

Ctrl+P

Move to the question.

Ctrl+Q

Move to the answer choices.

Ctrl+A

Change how much of the reading passage you can
see. (Only enabled on Reading questions.)

Ctrl+S
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Using
Buttons

Operation

Keyboard
Shortcuts

Clear answer choice or response.

Ctrl+Delete

Mark this question for review.

Ctrl+R

Go to the previous question.

Ctrl+Left arrow

Go to the next question.

Ctrl+Right arrow

Go to the question list.

Ctrl+G

The accessibility tools used with the particular accommodated form are available at the
top of the screen, and the navigation buttons are located along the bottom of
the screen.

Time Limits
For all computer-based tests, testing for a single session must not extend beyond the
end of a school day. If a student has been working the length of a typical school day on
a session but has not finished, the test administrator will instruct the student to end the
test. Students with disabilities who require extended time beyond one school day per
session will need to use a paper-based test.

Practice Sessions
Before students can be tested using the computer-based test, they must participate
in a practice session to learn how to use the computer-based system (FDOE, 2012a,
2012b). The practice session is designed to prepare students for the testing and will
familiarize them with the login system and the process for responding to questions on
the computer. Students and school personnel can access CBT practice tests for both the
regular test (TestNav) and the accommodated test forms (TestHear) via ePAT links at
www.FLAssessments.com/ePATs. Practice session scripts and instructions will also be
posted under the Resources tab at www.FLAssessments.com/ePATs. A screenshot of the
Web page appears on the next page.
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Home

Support

Training Center

ePAT

Home > ePAT

ePAT
The tools here are intended to support and
enhance student preparation for Florida's
computer-based assessments. These practice
tests provide direct exposure to the format and
structure of the items. You can access installation
instructions, practice test answers, and practice
test scripts under the Resources tab.

Practice Assessment Tools

Resources

Practice Assessment Tools
How to Install ePATs
How to Install ePATs
Install Launcher

TestNav Practice Tests
FCAT 2.0
Grade 6 Reading Practice Test-Mac
Grade 6 Reading Practice Test-Windows
Grade10 Reading Practice Test-Mac
Grade 10 Reading Practice Test-Windows
FCAT 2.0 Reading Retake Practice Test-Mac
FCAT 2.0 Reading Retake Practice Test-Windows
FCAT
FCAT Reading and Mathematics Retake Practice Test-Mac
FCAT Reading and Mathematics Retake Practice Test-Windows
End-of-Course
Algebra 1 EOC Practice Test - Windows
Algebra 1 EOC Practice Test - Mac
Biology 1 EOC Practice Test - Windows
Biology 1 EOC Practice Test - Mac
Geometry EOC Practice Test - Windows
Geometry EOC Practice Test - Mac
US History EOC Practice Test - Windows
US History EOC Practice Test - Mac

TestHear (Accommodated) Practice Tests
TestHear ePAT Launcher included in download; runs only on Windows.
FCAT 2.0 (Accommodated) - Installer includes all possible form combinations.
FCAT 2.0 Reading Retake Practice Test
FCAT (Accommodated) - Install all applicable form combinations.
FCAT Reading & Mathematics Retake Practice Test
End-of-Course (Accommodated) - Install all applicable form combinations.
Algebra1 EOC Practice Test

Terms and Conditions of Use Privacy Policy
Copyright © 2012 Pearson Education, Inc. or its affiliate(s). All rights reserved.

Screenshot of ePAT Links
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Section Two
Accommodations for Computer-Based Testing
Accommodations are changes or adjustments to standard instruction or assessment
procedures or materials that enable students with disabilities to participate meaningfully
in educational programs. Accommodations in assessment situations are generally
the same as the accommodations the student routinely uses in instruction. The
accommodations described in this document are specific to the computer-based Grades
6 and 10 FCAT Reading, FCAT Reading Retake, FCAT Mathematics Retake, FCAT 2.0
Reading Retake, Algebra 1 EOC, Geometry EOC, and Biology 1 EOC assessments (FDOE,
2012a, 2012b).
Some students with disabilities may not be able to access the computer-based
assessments. Paper-based versions, including regular print and braille, are available
for students who require them. These alternate forms must be ordered during the
respective PreID window for each assessment.
The student’s IEP or Section 504 plan must indicate the accommodations the student
needs to take a test on a computer or if the student needs a paper-based version.
Accommodations for testing should be the same as those used in instruction and
classroom assessment and should not introduce new or special circumstances during
testing. The test administrator and the school assessment coordinator are responsible
for ensuring that arrangements have been made for accommodations prior to the test
administration dates.

Categories of Accommodations
Accommodations described in this document are organized in four categories:
presentation, responding, scheduling, and setting.
Presentation—Use specialized formats, including paper-based regular print and
braille, sign language, or oral presentation, or other supports to access information
Responding—Respond to questions or prompts on the assessments in alternate
modes, including dictation, sign language, or use other response supports
Scheduling—Increase the length of time to complete assessments or change the way
the time is organized
Setting—Change the location in which assessments are given or change the
conditions of the instruction and assessment setting
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Unique Accommodations
Some students with disabilities need unusual or unique accommodations. Unique
accommodations generally involve alterations to the test materials, such as fewer
items per page. Unique accommodations must be regularly used by the student for
classroom instruction and must not alter the underlying content of the assessment. The
Commissioner of Education or designee must approve each unique accommodation
request in advance and prior to its use. District-level staff must review accommodation
requests before they are sent to the FDOE. The request must include a copy of the
student’s IEP or Section 504 plan and the signatures of the district ESE coordinator and
the district assessment coordinator.
Auditory presentation of reading items may be provided for students with both visual
and tactile disabilities who are not able to physically access print, large print, or braille
materials. The Request for Auditory Presentation of State Reading Assessments must
be attached to the Unique Accommodation Request Form along with requested
documentation (FDOE, 2010, November 1).

Accommodations Not Allowed on FCAT/FCAT 2.0 and EOC Assessments
Some accommodations used in the classroom are not allowed on FCAT/FCAT 2.0 or EOC
assessments, including the computer-based versions. These accommodations are not
permitted because they negatively affect the tests’ validity and reliability. Examples
include the following:
•

Reduced number of test questions or answer options

•

Oral or sign language presentation or use of a screen reader for passages and
items that test reading skills

Evidence of what the student needs to make progress in the curriculum should drive
accommodation decisions. If accommodations are recommended for a student for
classroom instruction or testing that are not permitted on FCAT/FCAT 2.0 and EOC
assessments, the parent must be notified. The parent must give signed consent for the
use of those accommodations in the classroom and must acknowledge in writing that
they understand the possible future consequences of using accommodations in the
classroom that are not permitted on FCAT/FCAT 2.0 or EOC assessments.

Presentation Accommodations
The test items in the computer-based system are displayed on a computer screen using
written text and graphics. The student must read the passages and questions on reading
tests independently through visual or tactile means. Reading tests may not be presented
to the student through sign language, orally, or communicated through a screen reader.
However, mathematics and science tests may be provided in these alternate formats.
A built-in screen reader is available as an accommodated form in the computer-based
system.
16
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Accommodated CBT Forms
Accommodated CBT forms will be provided in the TestHear platform. Students
with disabilities may participate in computer-based test administrations using the
accommodated forms as indicated on their IEPs or Section 504 plans. Accommodated
CBT forms may be included in the category of flexible presentation accommodations for
computer-based test administrations and may be provided to students along with other
allowable test administration accommodations.
The test administrator is responsible for setting up the specific accommodated form
required for individual students in advance of the testing session.
•

Large Print
A fixed large print font size (18 point) that is an enlargement of the regular type is
available for students who require it.

•

Color Contrast
Options for variable font color and background color offer the capacity to display
preselected font and background color combinations on the computer screen.
The color combinations offered are:
o White text/black background with blue tracking (green highlighter)
o Black text/beige background with green tracking (yellow highlighter)
o Black text/light green background with yellow tracking (orange highlighter)

•

Zoom
The zoom feature allows students to self-select print size and magnification.
Zoom levels are: 1x, 1.25x, 1.5x, 1.75x, 2x, 2.25x, 2.5x, 2.75x, 3x, 3.5x, 4x, 5x, 6x,
7x, 8x, and 10x.

•

Screen Reader
The screen reader provides a text-to-speech audio presentation of directions, test
items, and answer choices for mathematics and science tests.

•

Assistive Devices
The assistive devices form allows use of computer-based assistive devices with no
other accommodated features enabled.

•

Combination Formats
The accommodated forms are available as single accommodations:
o Large Print
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o Zoom
o Color Contrast
o Screen Reader
o Assistive Devices
The accommodated forms are combined as follows:
o Large Print + Color Contrast
o Large Print + Screen Reader
o Large Print + Color Contrast + Screen Reader
o Zoom + Color Contrast
o Zoom + Screen Reader
o Zoom + Color Contrast + Screen Reader
o Color Contrast + Screen Reader
The Spring 2012 End-of-Course Test Administration Manual and the Spring 2012 Reading
& Mathematics Retake, Grades 6 & 10 Reading Computer-Based Test Administration
Manual (FDOE, 2012a, 2012b) provides a more detailed explanation about the various
forms and functionalities for each of the computer-based tests.
Presentation Accommodations for the CBT
• Oral presentation
Oral presentation may be provided for test items and answer choices on
mathematics and science tests. Test items may not be reworded, summarized, or
simplified. When reading answer choices, the test administrator must be careful
not to use voice inflection that might lead a student to the correct/incorrect
responses.
A student who requires oral presentation may use the screen reader provided as
an accommodated CBT form for mathematics and science tests. Students using
the screen reader will need headphones or should be tested in an individual
setting to prevent disturbing other students.
•

Sign language presentation
Sign language presentation may be provided for all directions and test items
and answer choices on mathematics and science tests. Test items may not be
reworded, summarized, or simplified. When providing answer choices, the test
administrator must be careful not to use language that might lead a student to
the correct/incorrect responses.

•

An English/sign or sign/English translation dictionary for students who use sign
language as their primary means of communication
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The dictionary must be similar to one used in the instructional setting and may
not contain definitions of words. The dictionary may contain the sign picture, the
word, synonyms, and an index. Use of electronic dictionaries is strictly prohibited
and may be cause for test invalidation.
•

Test directions that are repeated, clarified, or summarized

•

A copy of directions from the test administration script that is read by the
test administrator

•

Opportunity for the student to demonstrate that they understand the directions,
such as by repeating or paraphrasing

•

A student may read aloud passages, test items, and answer choices to
themselves; this would require use of a device such as a WhisperPhone® or
would require that the student be tested in a separate setting so that other
students are not disturbed

•

Verbal encouragement (e.g., “keep working,” “make sure to answer
every question”)

Paper-Based Test Forms
If the accommodation the student needs is not available or cannot be used with the
computer-based test, a paper-based version of the test will be provided. Here is a list of
considerations for determining whether a student needs a paper-based test.
The student:
•

Cannot access assessments on the computer

•

Requires an accommodation that cannot be implemented in conjunction with
a computer-based administration (e.g., student requires a specialized setting or
uses adaptive furniture that cannot accommodate a computer workstation)

•

Requires an accommodated CBT form that is not available

•

Requires a flexible scheduling/extended time accommodation that requires
testing one session over more than one day

•

Is hospitalized or homebound (i.e., hospital/homebound)

The following paper-based forms of the test are available for students:
•

Regular print
Regular print versions of the tests are available for students who require them.
Hard copies of the reference sheet will be provided for all students participating
in mathematics tests. Schools have the option to provide a paper version of the
periodic table for science tests.
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•

Braille
Students who are using a braille version of the test must have a test
administrator who is fluent in braille, such as a teacher of the visually impaired.
Modified scripts for administration of braille versions are provided with the braille
test materials. Students who are visually impaired can have braille reference
sheets for the mathematics and science tests if they take an accommodated form
of the test on the computer.

•

Reading Passage Booklet
Eligible students participating in the computer-based Grades 6 and 10 FCAT 2.0
Reading, FCAT Reading Retake, or FCAT 2.0 Reading Retake may be provided
booklets that contain the passages but do not contain the test items. Students
who use Reading Passage Booklets respond to test items on the computer.

Using More than One Test Format
If the student uses more than one format in the classroom as an accommodation, then
more than one test format can be ordered. An example could be that both a computerbased format AND a paper-based braille format could be ordered for a student. To
ensure the accuracy of the transcription of student responses when dealing with more
than one format, the test contractor cannot assume the transcription responsibilities
in this instance. Please be aware that in situations when more than one test format
is ordered, districts would be required to combine the student responses from both
formats and transcribe the responses as directed in the Test Administration Manual.
Presentation Accommodations for the Paper-Based Test
• Test directions that are repeated, clarified, or summarized
•

A copy of directions from the test administration script that is read by the
test administrator

•

Opportunity for the student to demonstrate that they understand the directions,
such as by repeating or paraphrasing

•

Verbal encouragement (e.g., “keep working,” “make sure to answer
every question”)

•

A straightedge to maintain or enhance visual attention to test items

•

Portions of the test masked to direct attention to uncovered items

•

Positioning tools, such as a book stand or page holder

•

Colored transparencies or overlays

•

Test books secured to the work area

•

Magnification devices, such as video magnifiers, reading loupes, or
hand-held magnifiers
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•

A highlighter to mark key phrases or words in directions, items, and passages
An onscreen highlighter is provided for all students in the computer-based testing
system. For the regular TestNav CBT forms, the highlighter color is yellow. The
TestHear Color Contrast CBT forms provide options for green, yellow, orange, and
blue highlighter colors. If students require the use of a different color highlighter
or students use multiple colors to differentiate information, they will need a
paper-based test in order to use them.

Non-Allowed Presentation Accommodations
• Use of a screen reader, oral presentation, or sign language presentation for
reading tests
•

English language dictionaries

•

Manipulative materials, such as counters, base-10 blocks, clock faces, or
geometric shapes
For Braille Materials Only: While the use of manipulatives is not an allowable
accommodation, occasionally an item in a braille test will require the use of
the manipulatives or the test administrator will be required to modify the test
materials to give the student a tactile reference. If/when such items occur, test
administrators will be provided with instructions prior to the test administration
allowing students to use the manipulatives or modified test materials for specific
items only.

Responding Accommodations
The computer-based tests include items that require different types of responses.
Answers to multiple-choice items are recorded by clicking on the appropriate bubble on
the screen or by typing the letter of the answer choice using the keyboard. Numerical
answers to gridded-response items on the FCAT Mathematics Retake are recorded by
clicking the bubbles in the grid that correspond to each digit or symbol or by using the
keyboard to type digits or symbols in the boxes at the top of the grid. Students will enter
numerical answers to fill-in items on the EOC assessments using the keyboard. Students
may use blank paper in the CBT Work Folder to work out the solutions to problems on
the mathematics and science tests. The following responding accommodations may
be used:
•

Use of an assistive device to indicate test answers
Any student who uses an assistive device to participate in computer-based
testing must use the TestHear platform, even if the student does not require an
accommodated CBT form. The TestHear platform will allow the use of certain
assistive devices with software/drivers included on a whitelist of applications
permitted to run in the background during testing. Software included on the
whitelist will not interfere with workstation security requirements.
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•

Periodic checks by the test administrator to be sure that students are entering
answer choices correctly on the computer

•

Use of other communication devices to indicate answers
A test administrator or proctor must enter the student’s responses on
the computer.

•

Provide written, signed, or verbal responses to test items
A test administrator or proctor must enter the student’s responses on
the computer.

•

Use of a computer switch to indicate answers

•

Use of a pointing device to indicate answers
A test administrator or proctor must enter the student’s responses on
the computer.

•

Use of mathematics grids/guides to organize mathematical computation
The grids or guides the student needs should be provided with the CBT
Work Folder.

•

Calculator
Any student may request to use a hand-held calculator instead of the built-in
calculator, but it must be an approved FCAT/FCAT 2.0 or EOC calculator. This does
not need to be listed as an accommodation for the mathematics or science tests.
Students with visual impairments may use large key/large display calculators or
talking calculators.

Responding Accommodations for the Paper-Based Test
• Answers entered directly in the test booklet, if a separate answer sheet is used
•

Braille responses on a separate answer sheet

•

Abacus, geoboard, Graphic Aid for Mathematics, and Math Window®
Students who have visual impairments may use these devices as approved
substitutes for paper and pencil computation.

Scheduling Accommodations
The computer-based test must be given in the time frame established by the FDOE. The
school district determines the schedule of the specific sessions of the test. Students
are expected to complete a session of the test within a certain period of time. Test
administrators are required to provide all of the allotted time in each test session and
should not end a test session early. FCAT Retakes are untimed. Most computer-based
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test sessions must be completed within one school day. The Grades 6 and 10 FCAT
Reading and FCAT 2.0 Reading Retake tests must be conducted over two days.
•

Take the test during several brief sessions, allowing frequent breaks during the
test sessions
Students who require more than one day to complete a test must use a paperbased version of the test (regular print or braille). The computer-based version
does not provide the option to secure sections of the test to ensure that answers
from the previous day are not changed and that students do not preview parts of
the test to be answered the following day.

•

Take the test at a specific time of day that differs from the regularly
scheduled time

•

Use extended time
Extended time must be provided in accordance with the student’s IEP or
Section 504 plan. Extended time is not unlimited time; it should align with
the accommodation used regularly in the student’s classroom instruction and
assessments. The student is not required to use all of the extended time that is
allowed and may end the testing session prior to the expiration of the
extended time.

Setting Accommodations
The setting in which the computer-based test is administered is determined at the
district or school level. The computer-based test should be administered in a room that
has comfortable seating, good lighting, and sufficient workspace for students using CBT
Work Folders and Reading Passage Booklets. The room should be adequately ventilated
and free of distractions.
Students must not be able to easily view other students’ computer screens. If necessary,
use visual blocks (e.g., file folders taped to the sides of computer screens) (FDOE, 2012b,
p. 21). The configuration of the computer lab may influence seating arrangements. For
example, some students will need additional space around their computer for assistive
technology; others may need special lighting (Thompson, Thurlow, Quenemoen, &
Lehr, 2002).
If alternate settings are used, procedures for test security must also be followed and
precautions taken in order to ensure that the test remains secure.
•

Administer the test in a familiar place with a test proctor present and/or by
a familiar person who has been appropriately trained to administer the test;
procedures for test security must also be followed and precautions taken in order
to ensure that the test remains secure
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•

Take the test individually or in a small group setting
The small group should be comparable to the normal instruction group size
indicated on the student’s IEP or Section 504 plan.

•

If a student requires use of an accommodation that may disturb other students,
test the student in a separate setting

•

Provide special lighting
It is important to control glare from overhead lighting or from natural light
coming from the windows by using shades or blinds or by adjusting the overhead
lighting. Some students require a detachable glare reduction filter or the use of
a shade or hood over the monitor to control glare. This is sometimes required for
students with visual impairments. Students may need special task lighting on the
work area or additional illumination. The monitor should be positioned to the
student’s preferred distance and height. Students with low vision may need to
view the screen from a closer distance (Allan, Bulla, & Goodman, 2003, February).

•

Use adaptive or special furniture

•

Take the test with special acoustics, such as FM systems, to enhance sound

•

Take the test in a special room to decrease visual or auditory distractions if the
student requires an accommodation that will disturb other students

•

Allow increased or decreased opportunity for movement

•

Reduce stimuli (e.g., limit the number of items around the student’s
computer station)

•

Allow the use of white noise (sound machines) or approved music to reduce
auditory distractions
Students will need headphones to avoid distracting others.

Assistive Devices
Assistive technology used for presentation and responding is described in the previous
sections. Assistive technology typically used by the student in classroom instruction may
be used provided the purpose of the testing is not violated. Implementation of assistive
devices must ensure that test responses are the independent work of the student. The
TestHear platform will allow the use of certain assistive devices with software/drivers to
run in the background during testing. Assistive devices must be used with the TestHear
platform without the accommodated CBT tools enabled.
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Accommodations for Students Who Are English Language Learners
Students with disabilities who are identified as ELLs and are currently receiving services
in a program operated in accordance with an approved district ELL plan may also have
accommodations approved for ELL students. Many of the allowable accommodations
for ELL students are similar to those that students with disabilities use. Those
accommodations may include the following:
•

Flexible setting
Testing in a separate room with the English for speakers of other languages
(ESOL) or heritage language teacher acting as test administrator.

•

Flexible scheduling
Taking a session of the test during several brief periods within one school day;
however, a session must be completed within one school day.

•

Additional time
Using additional time to complete each test section; however, a session of the test
must be completed within one school day.

•

Assistance in the heritage language
For mathematics and science tests, ELLs may be provided limited assistance from
the ESOL or heritage language teacher using the student’s heritage language.
The teacher may answer student inquiries related to any directions. The teacher
may also answer specific questions about a word or phrase that is confusing the
student because of limited English proficiency. A student’s questions may not be
answered in a way that would lead the student to infer the correct answer to an
item. Questions of clarification from individual students must be answered on an
individual basis.
For reading tests, the ESOL or heritage language teacher may answer student
questions about the general test directions in the student’s heritage language.
The teacher may not read words to the student from the passages and test items
and may not answer student questions about the reading passages or test items.

•

Approved dictionary
Access to an approved English-to-heritage language and/or heritage languageto-English dictionary, such as those typically used in instructional settings, is
allowed. A dictionary with definitions written exclusively in the heritage language
or English may not be used. Electronic dictionaries are strictly prohibited and may
be cause for invalidation of the test results.
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Making Decisions about CBT Accommodations
The team developing the IEP or Section 504 plan makes decisions about
accommodations for an individual student when they evaluate the impact of the
student’s disability on participation in instruction and assessment activities in the
classroom and the FCAT or EOC assessment. The selection of accommodations
must be based on evidence of the needs of the individual student, not solely on the
student’s exceptionality, educational placement, or grade level. When determining
accommodations for computer-based testing, it is important to consider the student’s
prior experience and familiarity with computer-based programs. All students will need
instruction and practice using the CBT system prior to taking the test.
The following guidelines support good decision-making practices and result in the
selection of accommodations that provide equitable access during instruction and
assessments for students with disabilities.
1. Accommodations should facilitate an accurate demonstration of what the
student knows or can do.
2. Accommodations should not provide the student with an unfair advantage or
interfere with the validity of the test. Accommodations must not change the
underlying skills that the test measures.
3. Accommodations for the FCAT/FCAT 2.0 and EOC must be the same or nearly
the same as those the student uses in completing classroom instruction and
assessment activities.
4. Accommodations must be necessary for enabling the student to demonstrate
knowledge, ability, skill, or mastery (FDOE, 2012a, 2012b).
Effective decision making about appropriate accommodations begins with gathering
and reviewing information about the effect of the student’s disability and present level
of performance in relation to Next Generation Sunshine State Standards and local
requirements. The IEP or Section 504 plan team members must determine how the
child’s disability affects involvement and progress in the general education curriculum.
Most IEP forms have specific places to record accommodations for the classroom and on
tests. In addition, accommodations may also be included in sections for Annual Goals,
Special Education, Related Services, or Supplementary Aids and Services. Section 504
plans include a place to record required accommodations.
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A Process for Decision Making
Decisions about accommodations for an individual student should be made with careful
consideration of the following questions:
1) What knowledge and skills does the student need to know and be able to do? How
will the knowledge and skills be assessed on the computer-based tests?
To answer this question, the team developing the IEP or Section 504 plan must first
consider the knowledge and skills the student is expected to learn. A review of the
Next Generation Sunshine State Standards should guide this inquiry. For more detailed
information, including the test item specifications for the computer-based tests, use the
Florida Department of Education website: http://fcat.fldoe.org and the Florida Standards
database: http://www.floridastandards.org .
In addition to the standards being tested, the planning team should become familiar
with the format of the content and questions on the test, the expected types of
responses, and state and local policies affecting the setting and schedule of the test.
Information about the format and questions is briefly described in this document and
in the information issued by the Florida Department of Education. Specific setting and
scheduling policies can be obtained from the assessment coordinator in the local
school district.
When determining accommodations for the computer-based testing, it is important to
consider the student’s prior experience and familiarity with computer-based programs
(Thompson, Thurlow, & Moore, 2003, Thurlow, Lazarus, Albus, & Hodgson,
2010, September).


Does the student have basic computer skills?



Does the student know how to use a mouse and keyboard, keyboard commands,
or an alternative input device? Can the student use the scroll bar?



Has the student had the opportunity to answer test questions on a computer?



Does the student know how to navigate the system to move between questions
and review them?



Does the student know how to use electronic tools for eliminating choices,
highlighting, erasing, or flagging answers for review?



Has the student had experience using a calculator, straightedge, or notepad on
the computer?



Can the student access the exhibits (reference sheets) and move between the
items and the reference sheet?
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2) How does the disability affect the student’s ability to learn the targeted knowledge
and skills and perform on the assessments?
The need for accommodations should be based on information obtained from the
student’s present level of academic achievement and functional performance. In
addition, the IEP includes a statement of any appropriate accommodations in the
administration of state or district assessments of student achievement that are
necessary to measure student performance on the assessments
(Rule 6A-6.03028(3)(h), F.A.C.).
For a Section 504 plan, the team considers the impact of the disability that substantially
interferes with the student’s ability to access school programs. The team determines
which accommodations the student needs.
3) What accommodations does the student regularly use in instruction and testing
situations? Were these accommodations effective?
Effective accommodations enable students with disabilities to participate in instruction
and assessment activities. It is important for the planning team to monitor the impact
of accommodations provided in the past. In addition, students should be included in
making decisions about accommodations. The team should evaluate the effectiveness of
current and future accommodations. A list of sample questions follows:


Does the student become more fatigued when reading text on a computer
screen or have difficulty when the entire passage is not visible on the screen at
one time?



Can the student easily move between pages on the screen?



Does the student need one of the CBT accommodated forms (large print, variable
color contrast, zoom, screen reader, assistive technology)?



Does the student use assistive devices for the computer or an augmentative
alternative communication (AAC) device that requires software programs to run
in the background?



Is the student able to complete the computer-based test within one school day if
breaks are provided?



Does the student actually use the accommodations?



Does the student experience any difficulties when using accommodations?



Should the student continue to use a particular accommodation, are changes
needed, or should the use of the accommodation be discontinued?



Can accommodations be combined to increase their impact?

To determine if the student has the basic computer skills necessary to take the test and
use the tools or CBT accommodated forms, the teacher may use the Technology Skills
Checklist for Computer-Based Testing for FCAT and EOC Assessments or the Technology
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Skills Checklist for CBT Accommodated Forms. These checklists are included at the end
of this section.
4) What accommodations should be provided for the student for FCAT/FCAT 2.0 and
EOC computer-based testing?
Accommodations used on the FCAT/FCAT 2.0 and EOC should be the same or similar to
what the student typically uses to learn and perform tasks in the classroom setting. The
lists of accommodations in this manual can help answer these questions:
•

Does the student need a different type of presentation?

•

Does the student need a different way to respond?

•

Does the student need a different schedule?

•

Does the student need a flexible setting?

•

Does the student use assistive technology?

Documentation Requirements
Once accommodations have been selected, notations are made on the student’s IEP
or Section 504 plan to document the decisions. Accommodations may not legally be
provided during FCAT/FCAT 2.0 or EOC testing to any student without an appropriate
plan in place (FDOE, 2012a, 2012b). It is important to keep the plan updated as the
student’s need for and use of accommodations changes over time.
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Technology Skills Checklist for Computer-Based Testing
for FCAT and EOC Assessments
Student: 			

. Teacher: 			 Date: 		

+ Check in this column each skill that the student currently performs.
– Check in this column each skill that the student needs to learn before taking the
assessment.
Basic Computer Skills

+

–

1. Use mouse, keyboard, keyboard commands, and number pad

c

c

2. Use scroll bar to move up, down, and across page

c

c

3. Use single-click function

c
+

c
–

c

c

2. Use navigation buttons (Back, Next, Go to, Review)

c

c

3. Scroll within top box of a split screen

c

c

4. Use Selection Tool to select answer choice

c

c

5. Use Help icon to demonstrate electronic tools

c

c

6. Use Eliminate Choice to cross through incorrect answer

c

c

7. Use Highlighter to mark text

c

c

8. Use Eraser to remove highlighted text or marks for eliminated choices

c

c

9. Use Calculator (select, use, close)

c

c

10. Use Straightedge (select, move, rotate, close)

c

c

11. Use Exhibit (open reference sheet, use tabs, move, resize, scroll, close)

c

c

12. Use Notepad (FCAT 2.0 Reading: open, type notes, move, resize,
scroll, close)
13. Use mouse or keyboard to select multiple-choice answer

c

c

c

c

14. Use keyboard or number pad to type response in fill-in boxes (Algebra
1, Geometry)
15. Use mouse, keyboard, or number pad to select gridded response
(FCAT Mathematics Retake)
16. Can Submit answers and Exit the assessment

c

c

c

c

c

c

Using the Computer-Based Assessment
1. Type username and password information to log in

Observations/Comments:
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Technology Skills Checklist for CBT Accommodated Forms
Student: 			

.Teacher: 		

Date: 		

The need for the accommodated form is specified on the student’s IEP or Section 504
plan. Check the appropriate boxes to indicate if the student needs the accommodation
and if the student can use the accommodated form while testing.
The school assessment coordinator is responsible for assigning the accommodated CBT
test forms if the student requires it.
Large Print
Read the fixed 18-point font

Need?

Use?

c

c

c

c

c

c

c

c

Need?

Use?

c

c

Color Contrast
Read with the specified variable font/background color
Specify color combination: ________________________________
Zoom
Use the Zoom feature
Screen Reader
FCAT Mathematics Retake, and Algebra 1, Geometry, and
Biology 1 EOC assessments
Use the Screen Reader
Assistive Device
Students who require the use of an assistive device to participate in
computer-based testing must use the TestHear platform without the
accommodated CBT tools enabled. Please check for compatibility.
Use the assistive device with the computer-based test

Observations/Comments:
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STUDENTS ENTERING GRADE NINE IN 2013-2014 SCHOOL YEAR

Subject Area
English

Mathematics

Science

Social Studies

World Languages

Visual and Performing
Arts, Speech and Debate,
or Practical Arts
Physical Education
Electives

Total
Grade Point Average
(GPA) Requirements

State Assessment
Requirements

Graduation Requirements
24-Credit Program
4 credits with major concentration
in composition, reading for
information, and literature
4 credits, one of which must be
Algebra 1 or its equivalent, one of
which must be Geometry or its
equivalent, and one of which must
be Algebra 2 or a series of courses
equivalent to Algebra 2

1 credit Biology 1 or an equivalent
course or a series of courses
1 credit in chemistry or physics or
a series of courses equivalent to
chemistry or physics
1 credit in a science course
equally rigorous to biology,
chemistry and physics
(two credits must have a
laboratory component)
1 credit World History
1 credit U.S. History
.5 credit U.S. Government
.5 credit Economics
Not required for high school
graduation; but required for
admission into state universities
1 credit in Fine or Performing Arts,
Speech and Debate, or Practical
Arts (eligible courses specified in
Course Code Directory)
1 credit in Physical Education to
include the integration of Health
8 credits

Three-Year, 18-Credit
College Preparatory Program

Three-Year, 18-Credit
Career Preparatory Program

4 credits with major concentration in
composition and literature

4 credits with major concentration
in composition and literature

4 credits, one of which must be Algebra
1 or its equivalent, or a higher-level
mathematics course from the list of
courses that qualify for state university
system (SUS) admission, one of which
must be Geometry or its equivalent,
and one of which must be Algebra 2 or
a series of courses equivalent to
Algebra 2
1 credit Biology 1 or an equivalent
course or a series of courses
1 credit in chemistry or physics or a
series of courses equivalent to
chemistry or physics
1 credit in a science course equally
rigorous to biology, chemistry and
physics
(two credits must have a laboratory
component)
1 credit World History
1 credit U.S. History
.5 credit U.S. Government
.5 credit Economics
2 credits in the same language or
demonstrated proficiency in a second
language
Not Required

4 credits, one of which must be
Algebra 1 or its equivalent, one of
which must be Geometry or its
equivalent, and one of which must
be Algebra 2 or a series of courses
equivalent to Algebra 2

Not Required

Not Required

1 credit Biology 1 or an equivalent
course or a series of courses
1 credit in chemistry or physics or a
series of courses equivalent to
chemistry or physics
1 credit in a science course equally
rigorous to biology, chemistry and
physics
(two credits must have a laboratory
component)
1 credit World History
1 credit U.S. History
.5 credit U.S. Government
.5 credit Economics
Not Required

Not Required

2 credits

3 credits in single vocational/career
education program and 1 elective
credit
or
3 credits in single career/technical
certificate dual enrollment and 1
elective credit
or
4 credits in vocational/career
education (including 3 credits in
one sequential career and technical
education program) – pending
legislative action
24 credits
18 credits
18 credits
Cumulative GPA of 2.0 on a 4.0
Cumulative GPA of 3.5 on a 4.0 scale
Cumulative weighted GPA of 3.0 on
scale
in required courses and a weighted or
a 4.0 scale in the required courses
unweighted grade that earns at least 3.0 and a weighted or unweighted
points or its equivalent in each of the
grade that earns at least 2.0 points
18 required credits
or its equivalent in each of the 18
required credits
• The final grade for U.S. History or U.S. History Honors must include a minimum 30 percent of the U.S. History
EOC Assessment.
• Students must earn a passing score or attain an equivalent score on the Algebra 1, Geometry, and Biology 1 EOC
Assessment in order to earn course credit.
• English/language arts statewide assessment requirements are yet to be determined.

Special Notes
• All courses earned toward the three-year, 18-credit college preparatory program must satisfy admission requirements for the State University
System. To determine which courses meet State University System admission requirements, please use the Comprehensive Course Table. At
least 6 of the 18 credits must be completed in courses that include dual enrollment, AP, IB, AICE, or are specifically listed as rigorous by the
Florida Department of Education. At least one course within the 24-credit program must be completed through online learning.

Graduation Requirements for
Florida’s Statewide Assessments
PLEASE READ (May 31, 2013): Based on recent legislation, aspects of this document pertaining to the
use of Florida's End-of-Course Assessments for graduation or course credit are being revised. Some
information has been redacted, and an updated version will be posted to the department's website
soon. See Senate Bill 1076 for more details on the changes passed by the Legislature. This document
can continue to be used as a reference for passing scores for FCAT 2.0 Reading, concordant scores, and
general graduation resources.
Overview
According to Florida law, students must meet all academic requirements in order to earn a standard
high school diploma from a public school. This means that students must pass required courses, earn a
minimum number of credits, earn a minimum grade point average, and pass the required statewide
assessments: Grade 10 FCAT 2.0 Reading and Florida End-of-Course (EOC) Assessments. Students who
meet these requirements but do not pass the required assessments will receive a Certificate of
Completion, which is not equivalent to a standard high school diploma. Depending on the school year
when the student enters the ninth grade, students who do not pass the required Florida EOC
Assessments will not receive credit in the courses assessed by the EOC. Passing scores for the statewide
assessments are determined by the State Board of Education.
Graduation Requirements
•

FCAT 2.0 and Florida EOC Assessments—Students who entered grade 9 in the 2009-10 school year
and thereafter must pass Grade 10 FCAT 2.0 Reading in order to graduate. Students must pass the
EOC assessments listed in Table 1 to earn high school credit for each course. Credit in these courses
is required for high school graduation. This requirement also applies to middle school students
seeking high school course credit for Algebra 1, Biology 1, and Geometry. Table 1 provides the
school year when these requirements began for students entering grade 9 and for middle school
students enrolled in these courses.
Table 1: Assessment Requirement by School Year
School Year When Assessment Requirements
Began for Students Entering Grade 9 and
Middle School Students

Assessment(s) that Students Must Pass in
Order to Graduate

2009-10

Grade 10 FCAT 2.0 Reading
Grade 10 FCAT Mathematics

2010-11

Grade 10 FCAT 2.0 Reading

2011-12

Grade 10 FCAT 2.0 Reading
Algebra 1 EOC Assessment

2012-13

Grade 10 FCAT 2.0 Reading
Algebra 1 EOC Assessment
Biology 1 EOC Assessment
Geometry EOC Assessment
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The State Board of Education established achievement levels for FCAT 2.0 Reading and the Algebra 1
EOC Assessment on December 19, 2011. The State Board established achievement levels for the Biology
1 and Geometry EOC Assessments on December 12, 2012. Table 2 shows the passing score for each
assessment depending on the year students entered grade 9.
Table 2: Passing Scores for the Required Assessments
Year Student Entered Grade 9
Assessment
FCAT 2.0 Reading

2009-10

Algebra 1 EOC Assessment
Biology 1 EOC Assessment

241*
1889 (scale
score of 300)
or above
N/A
N/A

Geometry EOC Assessment

N/A

FCAT Mathematics

245

245

2012-13 and
Beyond
245

N/A

N/A

N/A

N/A
N/A

399 or above
N/A

399 or above
395 or above

N/A

N/A

396 or above

2010-11

2011-12

*Students who participated in the Spring 2011 Grade 10 FCAT 2.0 Reading assessment received scores called FCAT
Equivalent Scores that were reported on the FCAT score scale, and the passing score was 1926 (scale score of 300). This is
concordant (or comparable) to a score of 241 on the FCAT 2.0.

Graduation Options
•

Retaking the Statewide Assessments—Students can retake Grade 10 FCAT 2.0 Reading each time
the test is administered until achieving a passing score, and students can enroll beyond the 12th
grade year should they need additional instruction to pass an assessment. Students currently have
up to five opportunities to pass Grade 10 FCAT 2.0 Reading before their scheduled graduation. The
number of opportunities to retake EOC assessments will depend on when students first participate
in each EOC assessment. Students who do not pass FCAT 2.0 Reading in the spring of their 10th grade
year may retest in fall and spring of their 11th and 12th grade years.
In addition, if students do not pass the required Florida Algebra I EOC assessments, they will not
earn the course credit required to graduate from high school and must retake the assessment until
they pass it. Each The Algebra I EOC assessment is administered at the conclusion of both the fall
and spring semesters to accommodate courses that conclude at the end of each semester. In
addition to fall and spring administrations, there is a summer administration. for each EOC
assessment.

•

Concordant Scores Option—A student can also graduate by receiving a score comparable to the
FCAT or FCAT 2.0 passing score on either the ACT or SAT. FCAT concordant scores were set in 2003
and revised in 2009. FCAT 2.0 concordant scores for students entering grade 9 in 2010-11 and after
were established in January 2013.
Table 3 shows the concordant scores students must achieve based on the year they entered grade 9.
Even if they have achieved a concordant score before the grade 10 assessment, all students enrolled
in grade 10 are required to participate in the statewide assessments in accordance with s. 1008.22,
F.S.,. Additional guidance regarding FCAT concordant scores is posted at
http://www.fldoe.org/BII/StudentPro/resources.asp.
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Table 3: Concordant Scores by Year Student Entered Grade 9
Reading
Mathematics
Assessment
2010-11
2009-10
2009-10
and beyond
and earlier
FCAT
FCAT 2.0
SAT
ACT

N/A

N/A

241*
420
18

245
430
19

1889
(scale score of 300)
N/A
340
15

*Students who participated in the Spring 2011 Grade 10 FCAT 2.0 Reading assessment received scores called FCAT
Equivalent Scores that were reported on the FCAT score scale, and the passing score was 1926 (scale score of 300). This is
concordant (or comparable) to a score of 241 on the FCAT 2.0.

•

Community College—Graduates with a Certificate of Completion may enroll in any public
community college in Florida by taking the Postsecondary Education Readiness Test (P.E.R.T.) to
determine if they qualify to register for college-credit courses or must take remedial courses to
continue their college-preparatory studies.

•

Waiver of the FCAT and EOC Graduation Requirements for Students with Disabilities—Students
with disabilities who are working toward a standard high school diploma are expected to participate
in the FCAT and FCAT 2.0; however, legislation provides for a waiver of the FCAT and FCAT 2.0 as a
requirement for graduating with a standard high school diploma for students with disabilities whose
abilities cannot be accurately measured by the statewide assessments after attempting each
required assessment at least twice. The individual educational plan (IEP) team may request a waiver
of the FCAT/FCAT 2.0 requirement for a standard high school diploma for those students with
disabilities identified in the Enhanced New Needed Opportunity for Better Life and Education for
Students with Disabilities Act (ENNOBLES) who also meet the requirements set forth in Sections
1003.43(11)(b) or 1003.428(8)(b), Florida Statutes. Students with disabilities with Section 504 plans
are not eligible for a waiver.
Students with disabilities enrolled in courses for which a statewide EOC assessment is required are
expected to participate in the Florida EOC Assessments. Waivers are available for an EOC
requirement for students who have IEPs. The IEP team must determine that an EOC assessment
cannot accurately measure the student’s abilities, taking into consideration all allowable
accommodations. The student may have the EOC assessment results waived for the purpose of
determining the student’s course grade and credit.

•

General Education Development (GED®) Tests—GED tests are designed to provide an opportunity
for adults who have not graduated from high school to earn a State of Florida diploma by measuring
the major academic skills and knowledge associated with a high school program of study that
graduating seniors should know and be able to do, with increased emphasis on workplace and
higher education. Passing GED tests may require some preparation. Local adult education programs
sponsored by school districts, colleges, and community organizations may assist students with
determining how to best prepare for the tests. Additional information and resources regarding the
GED may be accessed at http://ged.fldoe.org/default.asp.
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Helpful Resources
•

The K-12 Student Progression website, located at http://www.fldoe.org/BII/StudentPro/, contains
helpful resources regarding graduation options and FCAT concordant scores.

•

The Florida Achieves! website (http://www.florida-achieves.com/) provides access to FCAT
Explorer, which features grade 10 skills practice for reading and mathematics public school
students, and to FOCUS, which offers mini-assessments for reading (grades 3-10), mathematics
(grades 3-9, Algebra 1, and Geometry), and science (grades 5, 7, 8, and 11).

•

The FCAT Homepage (http://fcat.fldoe.org/fcat), FCAT 2.0 Homepage (http://fcat.fldoe.org/fcat2/),
and Florida EOC Assessments Homepage (http://fcat.fldoe.org/eoc/) provide a wealth of
information about the assessments and serve as valuable resources to students, parents, and
educators.

•

Schedules for FCAT, FCAT 2.0, and EOC assessment administrations are accessible from
http://www.fldoe.org/asp/schedule.asp on the Department of Education website.

•

Sample Questions and Answer Key Booklets, located at http://fcat.fldoe.org/fcatsmpl.asp, are
designed to help students become familiar with the test by providing helpful hints and offering
practice answering questions in different formats. From this page, sample materials may be
accessed for Grade 10 FCAT Mathematics and Grade 10 FCAT 2.0 Reading. Sample materials for EOC
assessments are provided in the “Taking the Assessments” section of http://fcat.fldoe.org/eoc/.

•

Computer-based practice tests, also called ePATs, may be downloaded at
www.FLAssessments.com/ePAT. The practice test environment is identical to the actual testing
platform that students will encounter on the day of testing, providing an opportunity for students to
become familiar with the test format and online tools for all of the Florida EOC Assessments, as well
as selected FCAT and FCAT 2.0 assessments.

•

Released Grade 10 FCAT Test Books and Answer Keys are available at
http://fcat.fldoe.org/fcatrelease.asp. The FCAT Released Tests are provided in PDF format.

Previous Scores Required for Graduation
•

Students Originally Scheduled to Graduate between 2004 and 2012—Students who entered grade
9 in the 2008-09 school year or prior and were originally scheduled to graduate between 2004 and
2012 must earn passing scores on the Grade 10 FCAT Reading and Mathematics, or their equivalent.
Beginning in 2012-13, students who have not achieved passing scores in reading must take the FCAT
2.0 Reading Retake. The required passing scores for these students are provided in Table 4.
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Table 4: Passing Scores for Students Entering Grade 9 from 2000-01 to 2008-09
Assessment
FCAT

FCAT 2.0

SAT Concordant
Score

ACT Concordant
Score

Reading
1926 (scale score of 300) or above
(Last administered in 2011-12)

Mathematics
1889 (scale score of 300) or above*

241 or above

N/A

410 (for those students who entered
grade 9 in 2006-07 or earlier)

370 (for those students who entered
grade 9 in 2006-07 or earlier)

420 (for those students who entered
grade 9 in 2007-08 or 2008-09)

340 (for those students who entered
grade 9 in 2007-08 or 2008-09)

15 (for those students who entered
grade 9 in 2006-07 or earlier)
18 (for those students who entered
grade 9 in 2007-08 or 2008-09)

15

* The last administration of the FCAT Mathematics Retake will occur in spring 2013. Students who still need to satisfy the Grade
10 FCAT Mathematics graduation requirement after spring 2013 must earn a concordant score on the ACT or SAT.

•

Class of 2003—Students who were originally scheduled to graduate in 2003 are still eligible for a
lower passing score of 1856 (scale score of 287) or higher on Grade 10 FCAT Reading and 1868 (scale
score of 295) or higher on Grade 10 FCAT Mathematics assessments. Students eligible for this
requirement may satisfy it by earning a Grade 10 FCAT 2.0 Reading score of 236 or higher.

•

High School Competency Test (HSCT)—Passing scores on the FCAT Reading, FCAT Mathematics, and
FCAT 2.0 Reading have been established for students who were previously required to pass the
HSCT. The concordant scores are provided in Table 5.
Table 5: HSCT/FCAT Concordant Scores for Eligible Students
Assessment
Reading
Mathematics
FCAT 2.0
229
N/A
1753
1799
FCAT
(scale score of 268)
(scale score of 278)
HSCT
700
700
Note: The approved HSCT concordant score for the 2011 FCAT 2.0 Reading
assessment is an FCAT Equivalent Score of 268.
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Transition Planning for Students with Disabilities

preparaTion for
The i ndividual
eduCaTional plan
(iep) m eeTing
Discuss goals for the future with your son or
daughter before the meeting...
It’s a good idea to get ready for the IEP meeting before you go. Discuss goals and
desires for the future with your young person and his or her teachers before the
meeting. With help from his or her teachers, your young person may already have
collected some information to prepare for the meeting. Your young person may even
be prepared to lead the IEP meeting.
Your child’s teachers may give you a pre-meeting form that will help you prepare. If
not, you may use the Observation Guide on pages 52 and 53. Also, organize your
records to bring to the meeting. That way, any information you need will be at your
fingertips.
Before the IEP meeting, you may want to:
●

Gather information about your young person’s present and future situation,
such as recent IEPs, evaluations, and work history

●

Learn about the contents of the IEP and what will happen during the IEP
meeting

●

Think about what services, including assistive technology, your young person
needs to reach his or her measurable postsecondary goals

●

Sign and return a consent form; this allows the school to invite an agency to
the IEP meeting that is likely to provide or pay for services

●

Sign and return the exchange of information form; this allows the school to
share information on your young person with other agencies that may provide
transition services

●

Become familiar with local services that may help your young person
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●

Be sure you know which diploma option your young person is working toward
and understand the education and employment outcomes associated with
that option (see pages 20–24)
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d iploma o pTions
The diploma decision will greatly affect
your young person’s future...
Successful transitions require lots of planning and decision making. One of the most
important decisions is the type of high school diploma that the student will work
toward. The student and family make this diploma decision with the IEP team. The
decision is based on the student’s needs, preferences, and interests.
It is important that you be fully informed about diploma options because a student’s
opportunities for employment, further education and training, and military service
after graduation may depend on the type of diploma that the student earns. The
diploma decision may affect your young person’s options after graduation.
The IEP team must make an initial diploma decision at the IEP meeting during your
young person’s eighth-grade year or during the school year of your young person’s
14th birthday (whichever comes first). The diploma decision may be changed at any
time through an IEP meeting, if necessary.
IEP teams should consider diploma options in the following order, according to the
student’s needs and abilities:
●

Standard Diploma

●

Special Diploma, Option 1

●

Special Diploma, Option 2

Depending on the diploma option selected, some students may need to spend more
than four years in high school. A student with a disability has the right to stay in
school until age 22, or until the student earns a standard diploma, whichever comes
first. Students who do not meet requirements for a standard or special diploma may
be awarded either a regular or a special certificate of completion, depending on their
coursework.
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On April 20, 2010, Governor Charlie Crist approved Senate Bill 4, which became
effective on July 1, 2010. Senate Bill 4 amends a provision relating to
secondary school redesign. It revises requirements for middle grades promotion
and high school graduation. Additional information and resources are available
on the Florida Department of Education, Bureau of Curriculum and Instruction’s
Senate Bill 4 Implementation website at http://www.fldoe.org/bii/sb4i.asp and the
Project 10 website at http://www.project10.info.

Standard Diploma
The standard high school diploma is the type of diploma earned by most students.
The student studies the general curriculum (the Next Generation Sunshine State
Standards). There are certain allowable accommodations to how the material is
taught and how the student is tested, if needed. The student must meet all the following requirements:
●

The student earns the required
credits in high school.

●

The student earns at least a 2.0
grade point average.

●

The student passes the
Florida Comprehensive Assessment Test (FCAT) and FCAT
2.0.

FCAT assesses how well students
are learning the Sunshine State
Standards. FCAT 2.0 will assess
student understanding of the
Next Generation Sunshine State
Standards. End-of-Course (EOC)
Assessments are planned for high
school courses, such as Algebra
I, Biology I, Geometry, and U.S.
History. Computer-based testing
will be used for these assessments.
The Algebra I EOC Assessment will
be administered beginning in May
2011 and other EOC assessments
will be added annually thereafter.
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The following tests will be discontinued: FCAT Mathematics in Grade 9, 2010–11;
FCAT Mathematics in Grade 10, 2011–12; and FCAT Science in Grade 11,
2011–12.

Standard Diploma with FCAT Waiver and
End-of-Course Assessment Waivers
If the IEP team determines that the FCAT cannot accurately measure the student’s
abilities, even if all allowable accommodations are used, the team may waive the
results of the FCAT for the purposes of graduating with a standard diploma. To be
considered for the FCAT waiver a student must meet all of the following criteria:
● The student has taken the grade 10 FCAT with appropriate, allowable accommodations at least twice, once in
grade 10 and once in grade 11.
● The student has been provided with instruction to
prepare him or her to demonstrate proficiency in core
academic content knowledge necessary for high school
graduation.
● The student is progressing toward meeting the minimum
number of course credits prescribed by the state and
district school board.
● The student has an overall grade point average of 2.0 or
higher on a 4.0 scale.
● The IEP team has determined that the FCAT cannot
accurately measure the student’s abilities, even if all
appropriate, allowable testing accommodations are
used.

Students with disabilities as defined in section 1007.02(2), Florida Statutes (F.S.),
are eligible to receive an EOC assessment results waiver. To be eligible, students
must have an active IEP; have taken the EOC assessment with appropriate
allowable accommodations at least once; and have demonstrated, as determined
by the IEP team, achievement of the course standards.
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Special Diploma
Special diplomas are available for students who have been identified as having an
intellectual disability; an autism spectrum disorder; a language impairment; an orthopedic impairment; an other health impairment; a traumatic brain injury; an emotional
or behavioral disability; or a specific learning disability, including, but not limited to,
dyslexia, dyscalculia, or developmental aphasia; or students who are deaf or hard of
hearing or dual sensory impaired. Students pursuing a special diploma will complete
alternate graduation requirements as identified by their local school district student
progression plan.

Special Diploma, Option 1
The requirements for a special diploma under Option 1 are as follows:
●

The student must meet school district requirements, including earning the
minimum number of course credits determined by the local school board.

Note: Students who have been identified as visually impaired or speech impaired are
not eligible for a special diploma unless they also have another identified disability.

Special Diploma, Option 2
The student fulfills an individually designed graduation training plan that includes
employment and community living skills, meets related measurable annual goals or
benchmarks or short-term objectives or benchmarks, and maintains employment for
at least one semester.
The requirements for a special diploma under Option 2 are as follows:
●

The student must be successfully employed for at least one semester, at or
above minimum wage.

●

The student must achieve all annual goals or short-term objectives or benchmarks related to employment and community competencies in the graduation
training plan.

●

The student must show mastery of competencies in his or her employment
and community competencies training plan.

●

The student must meet district school board requirements.
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Effects of the Diploma Choice
Employers, adult education programs, career centers, the military, colleges, and
universities all accept a standard diploma. However, the military, colleges, and
universities usually do not accept a special diploma, particularly for degree-seeking
programs. So a special diploma may limit your young person’s options in post-school
adult life.
For this reason, the standard diploma should be the starting point for IEP teams
when making the diploma decision. When in doubt, IEP teams are encouraged to
choose the standard diploma.
Here are some questions the IEP team should consider before making the diploma
decision:
●

Can your young person learn the skills required to meet the Next Generation
Sunshine State Standards?

●

What accommodations for classroom work and tests does your young person
need to meet the Next Generation Sunshine State Standards?

●

What modifications in course requirements does your young person need?

●

Can your young person earn the credits and grade point average required to
earn a standard diploma?

●

Can your young person pass the FCAT?

●

What are the district’s requirements for the special diploma?

●

If your young person cannot meet the requirements for a standard diploma,
is he or she going to work toward Special Diploma, Option 1, or Special
Diploma, Option 2?

As you can see, it is important to make the diploma decision carefully. However, the
decision can be changed if it turns out to be wrong for your child. So, if it is not clear
whether your young person will be able to meet the requirements for a standard
diploma, the IEP team may decide to have your young person try and, if he or she
is not able to meet the requirements, to change to a special diploma later. If there is
a chance that your young person will be able to earn a standard diploma, he or she
should at least begin by working toward a standard diploma.
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Certificates of Completion
With careful planning and monitoring of progress, most students with disabilities are able to earn either a standard diploma or a special diploma. However,
some students complete the required courses but are not able to meet the other
requirements for a standard diploma or a special diploma. These students may
receive one of the following types of certificates, which are not high school
diplomas:
●

Certificate of completion — College Placement Test (CPT) eligible

●

Certificate of completion

●

Special certificate of completion

State of Florida Diploma/General Educational
Development
Students who are at least 18 years old and who have not earned a standard
diploma may try to earn a State of Florida high school diploma. To earn this
diploma, the student must pass the Tests of General Educational Development
(GED).
Revisions to Rule 6A-6.0211, F.A.C., and Rule 6A-6.0212, F.A.C. were
approved by the Board of Education on June 15, 2010, to establish and specify
requirements for the Performance-Based Exit Option Model leading to a new
Florida High School Performance-Based Diploma. The revisions resulted in
a new rule number for this option and diploma, Rule 6A-6.0212, F.A.C. This
replaces the GED Exit Option Model and State of Florida High School Equivalency Diploma. Additional information is available on the Florida Department of
Education, Family and Community Outreach, Dropout Prevention website as
follows: http://www.fldoe.org/family/dropoutp/default.asp.
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O bservation G uide —
Before IEP M eetings
Name of young person:

Age:

What things does your young person do best?
What needs does your young person have?
How does your young person seem to feel about: School?
Work (if he or she goes to work)?
Himself or Herself?
Other people (friends, family, teachers, co-workers)?
How well does your young person take care of himself or herself (dressing, eating,
staying clean, getting from place to place, buying things, etc.)?

What does your young person do to help you at home?
How well does your young person follow directions?
What does your young person like to do when he or she has free time? What are
your young person’s hobbies?

What does your young person not like to do?

How many friends does your young person have?
How old are your young person’s friends?
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What does your young person do with his or her friends?
How much, and how well, does your young person communicate with other people?

Does your young person talk? ❏ Yes ❏ No If no, how does he or she communicate?

What kinds of jobs or chores has your young person done?

What services does your young person receive from community agencies?

What assistive technology devices does your young person use?

Is your young person aware of the types of work available in the community?
❏ Yes ❏ No
What kind of job or career would your young person like to have?

Where would you like to see your young person living and working five years from
now?
What does your young person most need to learn in order to be ready for adult life?
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Parents’ Record
of IEP M eeting
Did you get a written notice about the meeting? ❏ Yes ❏ No If yes, date of notice:
Number of days before the meeting:
Did you get any other kind of notice? ❏ Phone call ❏ Visit ❏ Reminder note ❏
Electronic mail ❏ Other
Did you ask to change the date, time, or place? ❏ Yes ❏ No If yes, were you able to
make a change? ❏ Yes ❏ No
Did you go to the meeting? ❏ Yes ❏ No

If no, why not?

If no, did the school staff ask you to help with the IEP in some other way?
❏ Yes ❏ No How?
When was the meeting held? (Date)
Where was the meeting held?

(Time) From:

Who was at the meeting?
Name & title:
Name & title:
Name & title:
Name & title:
Was anyone invited who did not attend the meeting? ❏ Yes ❏ No
Name & title:
Name & title:
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If a key person was absent, how was this addressed?
Did your child attend the meeting? ❏ Yes ❏ No

Why or why not?

Did your child actively participate in the meeting? ❏ Yes ❏ No
child do?

If yes, what did your

Was there a need for more than one meeting? ❏ Yes ❏ No If yes, give date(s):

What information and opinions did you share at the meeting?
Did the IEP team discuss what type of diploma your young person will work toward?
❏ Yes ❏ No
Which diploma is your young person working toward? ❏ standard diploma ❏ special
diploma
What are your young person’s measurable postsecondary goals? (Education/Training, Employment, if needed Independent Living)
Were you and the school staff able to agree on the IEP? ❏ Yes ❏ No If no, what did
you disagree about?
If no, what did you do?
Did you get a copy of the IEP? ❏ Yes ❏ No Keep a copy of the IEP in your file.
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Contact Log
Use this page to record the dates of telephone or in person contacts with your child’s
teacher or other school personnel. Include notes about what you discussed.
Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other

Date:
Notes:

❏ In person ❏ Phone call ❏ Other
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Transition
Checklists
Age 14 Transition Services Requirements Checklist
(for IEPs developed to be in effect when the
student turns age 14)
Note: Requirements are reflected in standard font. Items in italics indicate
recommended practices.
 Review the previous IEP.
 Provide notice to parent of the IEP meeting, indicating that the student will be
invited to attend and the purpose of the meeting will be identifying transition
services needs of the student.
 Invite the student to his or her IEP meeting.
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Develop a statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Begin the process of identifying transition services needs of students with
disabilities, to include consideration of the student’s need for instruction or the
provision of information in the area of self-determination to assist the student
to be able to actively and effectively participate in IEP meetings and selfadvocate, beginning no later than age fourteen (14), so that needed postsecondary goals may be identified and in place by age sixteen (16).
 Document the diploma decision (standard or special diploma). (Note: This
requirement must be addressed in the IEP developed during the student’s 8th
grade year or during the year of the student’s 14th birthday, whichever occurs
first.)
 Invite a representative of any agency already providing or likely to provide
transition services to the student to attend the IEP meeting. (Consent of the
parents or a student who has reached the age of majority is required prior to
inviting a representative of any participating agency likely to be responsible
for providing or paying for transition services to attend a student’s IEP team
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meeting. Consent is also required prior to releasing personally identifiable
information to officials of participating agencies.)
 Reconvene the IEP team to identify alternative strategies if an agency fails to
provide services as indicated on the IEP.
Comments:
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Age 15 Transition Services Requirements Checklist
(for IEPs developed to be in effect when the
student turns age 15)
Note: Requirements are reflected in standard font. Items in italics indicate recommended practices.
 Review the previous IEP.
 Provide notice to parent of the IEP meeting, indicating that the student will be
invited to attend and the purpose of the meeting will be identifying transition
services needs of the student.
 Invite the student to his or her IEP meeting.
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Update the statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Continue the process of identifying transition services of students with disabilities, to include consideration of the student’s need for instruction or the provision of information in the area of self-determination to assist the student to be
able to actively and effectively participate in IEP meetings and self-advocate,
beginning no later than age fourteen (14), so that needed postsecondary
goals may be identified and in place by age sixteen (16).
 Review and, if needed, revise the diploma decision.
 Invite a representative of any agency already providing or likely to provide
transition services to the student to attend the IEP meeting. (Consent of the
parents or a student who has reached the age of majority is required prior to
inviting a representative of any participating agency likely to be responsible
for providing or paying for transition services to attend a student’s IEP team
meeting. Consent is also required prior to releasing personally identifiable
information to officials of participating agencies.)
 Reconvene the IEP team to identify alternative strategies if an agency fails to
provide services as indicated on the IEP.
Comments:
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Age 16 Transition Services Requirements Checklist
(for IEPs developed to be in effect when the
student turns age 16)
Note: Requirements are reflected in standard font. Items in italics indicate recommended practices.
 Review the previous IEP.
 Provide notice to the parent of the IEP meeting, indicating that the purpose
of the meeting is the consideration of postsecondary goals and transition
services for the student, the student will be invited to attend, and identify any
other agency that will be invited to send a representative to the meeting.
 Invite the student to his or her IEP meeting.
 Invite any agency likely to provide or pay for any transition services to send a
representative to the IEP meeting. (Consent of the parents or a student who
has reached the age of majority is required prior to inviting a representative
of any participating agency likely to be responsible for providing or paying for
transition services to attend a student’s IEP team meeting. Consent is also
required prior to releasing personally identifiable information to officials of
participating agencies.)
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Update the statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Review and, if needed, revise the diploma decision.
 Document consideration of the student’s need for instruction or the provision
of information in the area of self-determination to assist the student to be able
to actively and effectively participate in IEP meetings and self-advocate.
 Develop measurable postsecondary goals based on age-appropriate transition assessment in the areas of education or training, employment, and independent living (where appropriate).
 Ensure the measurable postsecondary goals are based on age-appropriate
transition assessment. (May be reflected in the present levels of academic
achievement and functional performance or the summary of assessments/
evaluation data.)
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 Develop transition services in each of the needed transition services activity
areas (i.e., instruction, related services, community experiences, employment,
post-school adult living and, if appropriate, daily living skills, and functional
vocational evaluation) that focus on improving the academic and functional
achievement of the student.
 Develop annual IEP goals related to the student’s transition services needs.
 Reconvene the IEP team to identify alternative strategies to meet the student’s transition objectives if an agency fails to provide transition services
described in the IEP.
 Develop a “no services needed statement” if no transition services are
needed in any of the transition services activity areas.
 Describe the basis upon which a determination was made if no services are
needed in one or more of the transition services activity areas (i.e., instruction, related services, community experiences, employment, and post-school
adult living and, if appropriate, daily living skills and functional vocational
evaluation).
 Identify an IEP team member or designee to follow-up with agencies to
ensure that services are provided.
Comments:
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Age 17 Transition Services Requirements Checklist
(for IEPs developed to be in effect when the
student turns age 17)
Note: Requirements are reflected in standard font. Items in italics indicate recommended practices.
 Review the previous IEP.
 Provide notice to the parent of the IEP meeting, indicating that the purpose
of the meeting is the consideration of postsecondary goals and transition
services for the student, the student will be invited to attend, and identify any
other agency that will be invited to send a representative to the meeting.
 Invite the student to his or her IEP meeting.
 Invite any agency likely to provide or pay for any transition services to send a
representative to the IEP meeting. (Consent of the parents or a student who
has reached the age of majority is required prior to inviting a representative
of any participating agency likely to be responsible for providing or paying for
transition services to attend a student’s IEP team meeting. Consent is also
required prior to releasing personally identifiable information to officials of
participating agencies.)
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Update the statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Review and, if needed, revise the diploma decision.
 Document consideration of the student’s need for instruction or the provision
of information in the area of self-determination to assist the student to be able
to actively and effectively participate in IEP meetings and self-advocate.
 Develop measurable postsecondary goals based on age-appropriate transition assessment in the areas of education or training, employment, and independent living (where appropriate).
 Ensure the measurable postsecondary goals are based on age-appropriate
transition assessment. (May be reflected in the present levels of academic
achievement and functional performance or the summary of assessments/
evaluation data.)
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 Develop transition services in each of the needed transition services activity
areas (i.e., instruction, related services, community experiences, employment,
post-school adult living and, if appropriate, daily living skills, and functional
vocational evaluation) that focus on improving the academic and functional
achievement of the student.
 Develop annual IEP goals related to the student’s transition services needs.
 Reconvene the IEP team to identify alternative strategies to meet the student’s transition objectives if an agency fails to provide transition services
described in the IEP.
 Inform the parent and the student of the rights that will transfer to the student, at least one year prior to the student’s 18th birthday, and document on
the Transition IEP that the parent and the student have been informed of the
rights that will transfer to the student.
 Develop a “no services needed statement” if no transition services are
needed in any of the transition services activity areas.
 Describe the basis upon which a determination was made if no services are
needed in one or more of the transition services activity areas (i.e., instruction, related services, community experiences, employment, and post-school
adult living and, if appropriate, daily living skills and functional vocational
evaluation).
 Identify an IEP team member or designee to follow-up with agencies to
ensure that services are provided.
Comments:
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Age 18 Transition Services Requirements Checklist
(for IEPs developed to be in effect when the
student turns age 18)
Note: Requirements are reflected in standard font. Items in italics indicate recommended practices.
 Review the previous IEP.
 Provide parent with a notice of the IEP meeting indicating that the purpose
of the meeting is the consideration of postsecondary goals and transition
services for the student, the student will be invited to attend, and identify any
other agency that will be invited to send a representative to the meeting.
 Invite the student to the IEP meeting.
 Invite any agency likely to provide or pay for any transition services to send a
representative to the IEP meeting. (Consent of the parents or a student who
has reached the age of majority is required prior to inviting a representative
of any participating agency likely to be responsible for providing or paying for
transition services to attend a student’s IEP team meeting. Consent is also
required prior to releasing personally identifiable information to officials of
participating agencies.)
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Update the statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Review and, if needed, revise the diploma decision.
 Document consideration of the student’s need for instruction or the provision
of information in the area of self-determination to assist the student to be able
to actively and effectively participate in IEP meetings and self-advocate.
 Develop measurable postsecondary goals based on age-appropriate transition assessment in the areas of education or training, employment, and independent living (where appropriate).
 Ensure the measurable postsecondary goals are based on age-appropriate
transition assessment. (May be reflected in the present levels of academic
achievement and functional performance or the summary of assessments/
evaluation data.)
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 Develop transition services in each of the needed transition services activity
areas (i.e., instruction, related services, community experiences, employment,
post-school adult living and, if appropriate, daily living skills, and functional
vocational evaluation) that focus on improving the academic and functional
achievement of the student.
 Develop annual IEP goals related to the student’s transition services needs.
 Reconvene the IEP team to identify aternative strategies to meet the student’s
transition objectives if an agency fails to provide transition services described
in the IEP.
 Provide the parent and student a notice regarding the transfer of rights when
the student attains his or her 18th birthday.
 Provide the student’s parent with all notices required by IDEA.
 Develop a “no services needed statement” if no transition services are
needed in any of the transition services activity areas.
 Describe the basis upon which a determination was made if no services are
needed in one or more of the transition services activity areas (i.e., instruction, related services, community experiences, employment, and post-school
adult living and, if appropriate, daily living skills and functional vocational
evaluation).
 Identify an IEP team member or designee to follow-up with agencies to
ensure that services are provided.
Comments:
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Ages 19–21 Transition Services Requirements
Checklist (for IEPs developed to be in effect
when the student turns age 19, age 20, and age 21
through the student’s 22nd birthday or the school
year in which the student turns age 22)
Note: Requirements are reflected in standard font. Items in italics indicate recommended practices.
 Review the previous IEP.
 Provide parent with a notice of the IEP meeting indicating that the purpose
of the meeting is the consideration of postsecondary goals and transition
services for the student, the student will be invited to attend, and identify any
other agency that will be invited to send a representative to the meeting.
 Invite the student to the IEP meeting.
 Invite any agency likely to provide or pay for any transition services to send a
representative to the IEP meeting. (Consent of the parents or a student who
has reached the age of majority is required prior to inviting a representative
of any participating agency likely to be responsible for providing or paying for
transition services to attend a student’s IEP team meeting. Consent is also
required prior to releasing personally identifiable information to officials of
participating agencies.)
 Document steps taken to ensure that the student’s strengths, preferences,
and interests were considered. If the student does not attend the IEP meeting,
document other steps taken to ensure the student’s strengths, preferences,
and interests were considered.
 Update the statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma (description of instructional
program and experiences).
 Review and if needed revise the diploma decision.
 Document consideration of the student’s need for instruction or the provision
of information in the area of self-determination to assist the student to be able
to actively and effectively participate in IEP meetings and self-advocate.
 Develop measurable postsecondary goals based on age-appropriate transition assessment in the areas of education or training, employment, and independent living (where appropriate).
 Ensure measurable postsecondary goals are based on age-appropriate
transition assessment. (May be reflected in the present levels of academic
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achievement and functional performance or the summary of assessments/
evaluation data.)
 Develop transition services in each of the needed transition services activity
areas (i.e., instruction, related services, community experiences, employment,
post-school adult living and, if appropriate, daily living skills, and functional
vocational evaluation) that focus on improving the academic and functional
achievement of the student.
 Develop annual IEP goals related to the student’s transition services needs.
 Reconvene the IEP team to identify alternative strategies to meet the student’s transition objectives if an agency fails to provide transition services
described in the IEP.
 Provide the student’s parent with all notices required by IDEA.
 Provide prior written notice of change of placement for students graduating
with a standard diploma.
 Provide a Summary of Performance (SOP) for students exiting with a standard diploma or aging out of program.
 Develop a “no services needed statement” if no transition services are
needed in any of the transition services activity areas.
 Describe the basis upon which a determination was made if no services are
needed in one or more of the transition services activity areas (i.e., instruction, related services, community experiences, employment, and post-school
adult living and, if appropriate, daily living skills, and functional vocational
evaluation).
 Identify an IEP team member or designee to follow-up with agencies to
ensure that services are provided.
Comments:
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Promotion and Retention Policy
Current law requires that each student's progression from one grade to another be
determined, in part, upon proficiency in reading, writing, science, and mathematics;
that district school board policies facilitate such proficiency; and that each student and
his or her parent be informed of that student's academic progress. Each district school
board is required to establish a comprehensive program for student progression as well
as standards for evaluating each student's performance.
District student progression plans help to ensure that the required program of study,
placement, promotion, reporting, retention, and assessment procedures are equitable
and comprehensive, thereby providing accountability for all students.
Leon County Schools
http://www.planning.leon.k12.fl.us/Policies/415.htm
Franklin County Schools
http://demo2.eboardsolutions.com/epolicy/policy.aspx?S=4097&Sch=4070&PC=IHE&re
vNo=1.02&Z=P&Ref=PL
Gadsden County Schools
http://images.pcmac.org/Uploads/GadsdenCounty/GadsdenCounty/Sites/Forms/Stud
ent%20Progression%20Plan%202011-2012.pdf
Liberty County Schools (Parent & Student Handbook
http://www.lcsbonline.org/Download.asp?L=2&LMID=608826&PN=DocumentUploads&
DivisionID=14036&DepartmentID=14527&SubDepartmentID=&SubP=&Act=Download&T
=1&I=284335
Jefferson County Schools
http://www.jefferson.k12.ky.us/Pubs/SPPG-Elem.pdf
http://www.jefferson.k12.ky.us/Pubs/SPPG-HS.pdf
Wakulla County Schools
http://wakulla.riversprings.schooldesk.net/LinkClick.aspx?fileticket=VSvnkSt7tDo%3D&ta
bid=22626&mid=52639

Attendance and Enrollment
1. How is compulsory school attendance defined?
Florida Law (Section 1003.21, Florida Statutes) states that all children who are
either six years of age, who will be six years old by February 1 of any school year,
or who are older than six years of age but who have not attained the age of 16
years, must attend school regularly during the entire school term. A student who
attains the age of 16 years during the school year is not subject to compulsory
attendance beyond the date of which the student attains that age if he/she
files a formal declaration of intent to terminate school enrollment with the school
district.
2. Does Florida law specify an age requirement for admission into a public
school first grade?
No. However, Florida law does specify that all children who have attained the
age of six years or who will have attained the age of six years by February 1 of
any school year are required to attend school regularly during the entire school
term. (Section 1003.21(1)(a)1, Florida Statutes). Although Florida law does not
provide a specific age requirement for enrollment to public first grade, the
provisions of Florida law related to kindergarten admission and student
progression dictate that first grade enrollment be limited to (1) students who turn
six years old on or before September 1 who have successfully completed
kindergarten; and (2) out-of-state students who turn six years old after
September 1 who meet the age requirement for public kindergarten admission
from the transferring state, and who have successfully completed kindergarten.
3. Is a student over age 16 allowed to quit school without parent permission?
No. When a student reaches 16 years of age he/she is no longer required to
attend school if he/she files the required formal declaration of intent to
terminate school enrollment with the school district and the declaration is signed
by the parent. The declaration must acknowledge that leaving school will likely
reduce the student's earning potential. The school district is required to notify the
child's parent or legal guardian that the student has filed a declaration of intent
to leave school.
4. How is a truant defined?
Florida law defines "habitual truant" as a student who has 15 or more
unexcused absences within 90 calendar days with or without the knowledge or
consent of the student's parent or guardian, and who is subject to compulsory
school attendance.
5. How do school districts determine if an absence is excused or unexcused?
Florida law requires local school districts to determine the meaning and
1

conditions associated with excused absences, unexcused absences, and
tardiness. In part, the statute requires each district school board to establish an
attendance policy that includes the number of days a student must be in
attendance per year and to determine whether an absence or tardy is excused
or unexcused according to criteria established by the district school board.
6. Is there an exception made for absence due to illness?
When a student is continually sick and repeatedly absent from school, the
student must be under the supervision of a doctor in order to receive an excuse.
The doctor's statement should confirm that the student's condition requires
absence for more than the number of days permitted by the district school
board policy.
7. How are schools required to enforce regular school attendance?
Florida law (Section 1003.26, Florida Statutes) specifies steps for enforcement
of regular school attendance. It is the responsibility of the school district
superintendent to enforce school attendance of all children who are subject to
compulsory school age requirements. The responsibility includes:










Develop policies and procedures to ensure that schools respond in a
timely manner to each unexcused absence, or absence for which the
reason is unknown.
Contact the home for every unexcused absence or absence for which
the reason is unknown, to obtain parent justification for the absence.
Evaluate each justification and, based on district policy, determine
whether the absence is excused or unexcused; if excused, allow the
student to make up assigned work without academic penalty.
Track excused and unexcused absences.
Identify and refer students who may be developing a pattern of
nonattendance to the school child study team for intervention services.
Schedule a meeting with certain identified parents to discuss their child's
attendance.
Implement prevention and intervention strategies to address truancy and
attendance issues as required for drivers' licenses and related
requirements for habitual truants.
Send a notice to the superintendent of schools and to the district home
education contact regarding patterns of nonattendance for specific
students.
Refer habitual truancy cases to the case staffing committee and/or childin-need- of-services provider for assistance.

8. What is the minimum attendance requirement for awarding course credit?
Florida law (Section 1003.436, Florida Statute) defines a full credit as a
minimum 135 hours of bona fide instruction in a designated course of study. This
2

language, which is related to high school graduation, represents an instructional
design and should not be interpreted to mean that a student who is in
attendance for fewer than 135 actual hours of instruction should automatically
be denied credit for a course. However, state law does not prohibit school
district boards from imposing an academic penalty related to student
attendance.
9. How are schools using the driver license/school attendance program to
encourage attendance?
Florida law (Section 1003.27, Florida Statutes) requires each school principal or
designee to notify the district school board of each minor student accumulating
15 unexcused absences in a period of 90 calendar days or who drop out of
school. The district school superintendent must provide the names and
identifying information of these students to the Department of Highway Safety
and Motor Vehicles (DHSMV). DHSMV may not issue a driver license or learner
permit, or may suspend the driving privileges of any reported student until the
student has satisfied regular school attendance requirements as outlined in
Section 322.091, Florida Statutes.
10. Are a significant number of high school students actually losing their drivers'
licenses as a result of too many absences from school?
The driver license/school attendance program appears to have a positive
impact. Students reported for non-compliance with attendance requirements
are returning to school and improving their attendance. All 67 school districts are
transmitting data to the Department of Highway Safety and Motor Vehicles.
During the 2004-2005 school year:








11,325 students received Notices of Intent to Suspend Driving Privileges
12,968 Notices of Intent to Suspend Driving Privileges were deleted
35,147 unlicensed drivers received notices that they were not eligible to
apply and receive a driver's license
28,619 Non-Compliance orders were deleted
10,001 students received Suspension Orders
10,156 Suspension Orders were deleted
Four percent of students who received a first suspension for excessive
absences received a second suspension.

11. Does compulsory school attendance apply to Voluntary Prekindergarten
(VPK)?
No. Florida's Voluntary Prekindergarten (VPK) Program has a separate set of
enrollment and attendance requirements, which are not included under the
authority of public K-12 compulsory school attendance laws. VPK is the result of
a 2002 constitutional amendment, which required a voluntary prekindergarten
program for all four-year-old children in Florida by fall 2005. In January 2005,
3

Governor Bush signed a VPK Program bill into law designed to prepare fouryear-olds for successful entry into kindergarten. The law allows a parent to
voluntarily enroll an eligible child (four years old by September 1 and residing in
Florida) in a free VPK program beginning in August or September of the 20052006 school year. The first summer VPK program will be offered in 2006. For
information regarding registration and VPK Programs in your area, please visit
Florida's Voluntary Prekindergarten (VPK) Program website at
http://www.vpkflorida.org.
12. What are the requirements for Florida public school kindergarten admission?
Florida law (Section 1003.21(1)(a)2, Florida Statutes) specifies that children
who have attained the age of five years on or before September 1 of the school
year are eligible for admission to public kindergarten during that school year
based on rules prescribed by the school board. Students are eligible for
kindergarten attendance provided they meet the age requirement.
13. If a child turns five years old after September 1, can a waiver be obtained
from the Florida Department of Education to allow him to attend kindergarten?
No. Florida Statutes or State Board of Education Rules do not include any
provision to waive the age requirement for kindergarten enrollment.
14. Can a child whose birth date is after September 1 who has completed a
Florida nonpublic school kindergarten program be admitted into a Florida public
school first grade?
No. A child who has satisfactorily completed the requirements for a nonpublic
kindergarten from which the district accepts transfer of academic credit, but
who does not turn six on or before September 1 of the school year, would be
admitted into kindergarten and progress according to the district's student
progression plan. (Section 1003.21(1)(b), Florida Statutes). We recommend that
the parent(s) contact the director of elementary education at the local school
district to address concerns regarding progression and available curricula.
15. Is it possible for a student who is enrolled in an out-of-state kindergarten or
first grade program and who does not meet Florida's admission age
requirements, to transfer and attend kindergarten or first grade in a Florida
public school?
Yes. Any student who transfers from an out-of-state public school, and who
does not meet regular age requirements for admission to Florida public schools,
will be admitted to kindergarten or first grade when certain data are presented.
A student who transfers from an out-of-state nonpublic school and who does not
meet regular age requirements for admission to Florida public schools, may be
admitted if he or she meets the age requirements for the public schools in the
state from which he is transferring, and if the transfer of the student's academic
credit is acceptable under the rules of the school board.
4

If a student is transferring from an out-of-state public or nonpublic school, the
parents must provide the following data to the school district prior to admission:





official documentation that the parent(s) or guardian(s) was a legal
resident of the state in which the child was previously enrolled in school
an official letter or transcript from proper school authority which shows
record of attendance, academic information, and grade placement of
the student
evidence of immunization against communicable diseases as required in
Section 1003.22, Florida Statutes
evidence of a medical examination completed within the last twelve (12)
months in accordance with Section 1003.22, Florida Statutes.(Rule 6A1.0985(1), Entry into Kindergarten and First Grade by Out-of-State Transfer
Students, Florida Administrative Code)

16. What information is required in order to enroll a student in a Florida public
school?
The following information is required to enroll a student in a Florida school:








Proof of age. A certified birth certificate for US citizens may be requested
online at http://www.cdc.gov/nchs/howto/w2w/w2welcom.htm. If a birth
certificate is not available refer to 1003.21, FS, for other acceptable
documentation.
A Florida Certificate of Immunization, Form 680 (blue card), completed by
a Florida physician or by a Florida county health department. Parents
should obtain a copy of their child's complete immunization history before
leaving their current residence, as this form is not available to the general
public. Information on Florida school immunization requirements is
available at
http://www.doh.state.fl.us/Family/school/parent/parent_info.html.
Evidence of a medical exam completed no less than 12 months prior to
the child's school entry date. As long as the medical exam meets this 12month requirement, parents may submit this information on the SchoolEntry Health Exam Form (DH 3040) or provide a copy of the exam
obtained from their current physician before moving to Florida. This form
and the accompanying guide are available online at
http://www.doh.state.fl.us/chdcollier/pdf/School_Entry_Exam_06_02.pdf
(PDF).
Official documentation that the parent(s) or guardian(s) is a legal
resident(s) of the school district attendance area.
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17. Can a child who has completed a Florida nonpublic school kindergarten
program but whose birthdate (turning six years of age) is after September 1 be
admitted into a Florida public school first grade?
No. A child who has satisfactorily completed the requirements for a nonpublic
kindergarten from which the district accepts transfer of academic credit, but
who does not turn six on or before September 1 of the school year, would be
admitted into kindergarten and progress according to the district's student
progression plan. (Section 1003.21(1) (b), Florida Statutes). We recommend that
the parent(s) contact the director of elementary education at the local school
district to address concerns regarding progression and available curricula.
18. How can I obtain information on individual school districts?
For information on a directory of schools and selecting schools, please visit
http://www.fldoe.org. From the shortcut key Site Index, select the link School
Information and then choose the category Directories.
19. When did the kindergarten cut-off date change to September 1?
The Florida Legislature amended Section 232.04, Florida Statures in 1979 to
provide changes in the birth date requirements for public school kindergarten
admission. The required birth date was transitioned over the following three-year
period from December 1 to September 1.





For the school year 1980, the child must have attained the age of 5 on or
before December 1, 1980
For the school year 1981, the child must have attained the age of 5 on or
before November 1, 1981
For the school year 1982, the child must have attained the age of 5 on or
before October 1, 1982
For the school year 1983 and thereafter, the child must have attained the
age of 5 on or before September 1, 1983

20. Is there a set number of hours per day a child must attend a public
kindergarten program?
Florida law specifies that in order for a public kindergarten student to be
considered a full-time student, he or she must receive a minimum of 720 net
hours of instruction or four hours per day, based on 180 school days [Section
1011.61, Definition, Florida Statutes]. Florida school districts may offer a full day of
instruction to kindergarten students and the decision to do so is locally
approved by each district school board.
21. Is kindergarten attendance required for a child that turns five before
September 1?
No. A parent that chooses not to enroll their child in kindergarten is not in
violation of compulsory school attendance laws. However, Florida law, [Section
6

1003.21 (1)(a), Florida Statutes], specifies that all children who have attained the
age of six years or who will have attained the age of 6 years by February 1 of
any school year are required to attend school regularly during the entire school
term. If a child enters public school at age 6 without evidence of kindergarten
completion of an official transcript, then they will be placed in the first program
of study, and that is kindergarten. The child will progress according to the
district's student progression plan.
22. What does a child need to know before entering kindergarten?
Admission to a public kindergarten is not contingent upon what a child knows;
if the child meets the age requirement, he or she is eligible for admission. The
Florida Partnership for School Readiness has published "Performance Standards"
for 3, 4, and 5 year olds. Those standards reflect what children should know and
be able to do. You may access that information and other resources from the
Partnership's website. In addition, the Sunshine State Standards provide
expectations for student achievement in Florida. These were written in seven
subject areas, each divided into four separate grade clusters (PreK-2, 3-5, 6-8,
and 9-12)
23. What are the age requirements and compulsory school attendance
requirements for kindergarten admission in other states?
 Age and compulsory school attendance requirements for kindergarten
admission vary from state to state. For the 50 states, District of Columbia
and three U.S. territories (American Samoa, Puerto Rico, Virgin Islands)
 Sixteen states set the lower compulsory attendance age at 7; 23 states
and one territory set the age at 6; and eight states, the District of
Columbia and two territories set the age at 5. Two states specify that
students must attend after age 8.
 Cut-off dates on the entrance age range with 28 states (including Florida)
and one territory setting a date in September; eight states setting a date
in August; three states setting a date in October; two states, the District of
Columbia, and one territory set a date in December; two states set a date
in January; and six states leave the date to the option of the local
education agency. The Education Commission of the States provides,
State Characteristics: Kindergarten (December 2010), a report outlining
each state's kindergarten entrance requirements. To view this information,
visit http://www.ecs.org/clearinghouse/90/71/9071.pdf (PDF)
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PUPIL PROGRESS REPORT CARD K - 1st Grade
LEON COUNTY SCHOOLS
SCHOOL YEAR 10-11
Name:
Grade:
School:
Teacher:
Attendance

2

3

4

# Days Present
# Days Absent - Excused
# Days Absent - Unexcused
# Days Tardy/Leaving Early - Excused
# Days Tardy/Leaving Early Unexcused
Date Entered
Date Withdrawn

Behavior
Follows rules
Demonstrates self-control
Handles conflicts and problems
appropriately
Respects adults and peers
Demonstrates concern for feelings of
others

4

Language Arts
Reading
Writing
Effort/Participation

Parent Signature_________________________________________________
Your child is expected to demonstrate the minimum expectations in Reading, Writing,
Mathematics, Social Studies and Science.

2nd 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

Your child is expected to demonstrate the minimum expectations in Reading, Writing,
Mathematics, Social Studies and Science.

3rd 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

End-of-Year Status
Student performs on grade level:
Reading: Yes___ No___ Writing: Yes___ No___ Math: Yes___ No___
Social Studies: Yes___ No___ Science: Yes___ No___
Student’s behavior is acceptable: Yes _____ No _____
Student’s attendance is acceptable: Yes _____ No _____
Student met minimum expectations in this area:
Reading ____ Writing ____ Math ____ Social Studies ____ Science ____

Work/Study Skills
Works well as a group member
Works independently
Completes tasks in a reasonable length
of time
Responds appropriately to directions
Demonstrates good listening skills
Shows interest in a variety of activities
Shares materials and equipment

Grade Placement(11-12)

Reading

Language

Math

NPR

NPR

NPR

Your child is expected to demonstrate the minimum expectations in Reading, Writing,
Mathematics, Social Studies and Science.

4th 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

Promoted to ___________
Promoted with Interventions ___________
Retained in _________

Conference Record

NRT Scores

Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

Mathematics
Effort/Participation
Social Studies
Effort/Participation
Science
Effort/Participation
Health Education
Effort/Participation
The Arts
Visual Arts
Effort/Participation
Performing Arts (Music)
Effort/Participation
Physical Education
Effort/Participation

Performance Codes: E = Very consistent demonstration
S = Demonstrates characteristics
N = Inconsistent demonstration

IOWA Test of Basic Skills

1st 9 Weeks

On-Grade-Level Codes: E = Extends/Applies Many Ways
S = Satisfactory Progress
N = Not Meeting Expectations
Below-Grade-Level Codes:
GP = Good Progress SP = Some Progress NP = No Progress
Effort/Participation Codes:
3 = Consistent 2 = Inconsistent 1 = Minimal Effort
2
3
Conf.

Student Number:

1

TEACHER COMMENTS

Achievement Codes

Date Requested
Date Held
Intervention/Retention Discussed

1

2

3

4
Your child is expected to demonstrate the minimum expectations in Reading, Writing,
Mathematics, Social Studies and Science.

PUPIL PROGRESS REPORT CARD
Primary K - 1
Leon County Schools

DEAR PARENT OR GUARDIAN:
Your child’s success in school is a priority we all share. By working
together, we can effectively assist your child in developing an enthusiasm
for learning that will help ensure success well beyond the school
experience.
A strong relationship built on open communication and collaboration
between home and school will be our most effective tool in enhancing
your child’s success. The progress report is one of the best means schools
have to communicate with you about your child on a regular basis. This
Pupil Progress Report Card is designed to keep you advised of your child’s
development intellectually, physically, emotionally and socially. It reflects
the curriculum your child will experience during the first years of school –
kindergarten and first grade.
Parent-teacher conferences are another very effective way to enhance
communication between home and school. At the end of the first nineweek reporting period, the parent-teacher conference will be used to
personally inform you about your child’s progress. Written report cards
will be sent home for the second, third and fourth nine-week reporting
periods. However, I want to encourage you to confer with your child’s
teacher(s) concerning any aspect of your child’s life at any time during the
school year. By keeping the lines of personal communication open, we
can create and maintain an environment in which home and school are
mutually supportive.

Rationale
Children learn by doing and experiencing. Allowing children to explore
and discover on their own, within a planned environment, lays the
foundation for lifelong learning. Social skills are developed through
interaction with others. Sharing, taking turns, making choices, taking care
of school and personal belongings, problem solving, and having needs met
are all part of the daily routine in elementary schools.
The criteria used in this progress report for evaluating performance reflect
the philosophy that children grow and develop at different rates. The
curriculum is based on developmentally appropriate practices for primarygrade-level children as outlined in the Sunshine State Standards. At each
grade level there is an expectation that a measurable amount of learning
will take place; these expectations are described as “Grade-Level
Benchmarks.” When this learning is taking place, your child is making
“Satisfactory Progress.” Learning rates vary with individual children.
Some children may “not be meeting expectations” on the grade level
benchmarks. Other children, who consistently demonstrate a high level of
understanding, may “Extend and Apply” what is learned in “Many Ways.”
Leon County Schools strives to develop a desire in each child to become
enthusiastically involved in the learning adventure. The development of
this love of learning is most successful when home and school are
communicating, cooperating, and mutually supporting each other. This
progress report is intended to build this bridge of communication between
the school and the home.

Behavior and Work/Study Skills
under Behavior and Work/Study Skills.
S Student demonstrates characteristics listed under Behavior and
Work/Study Skills most of the time.
N Student is inconsistent in demonstrating the characteristics listed
under Behavior and Work/Study Skills.
 Student consistently demonstrates this individual behavior/skill.

Test Scores
IOWA Test of
Basic Skills
(ITBS)

Jackie Pons
Superintendent

On-Grade-Level Codes
E

S
N

Student consistently demonstrates a high level of understanding of the
skills/concepts/processes outlined by the Grade Level Benchmarks.
He/She “extends and applies” what is learned in “many ways.”
Student is progressing satisfactorily on the skills/concepts/processes
outlined by the Grade Level Benchmarks.
Student is not meeting expectations for understanding the
skills/concepts/processes outlined by the Grade Level Benchmarks.

Your child is expected to demonstrate the minimum expectations in
Reading, Mathematics, Writing, Social Studies and Science.

Below-Grade-Level Codes
These codes indicate student achievement on benchmarks at a grade level
below the grade to which a student is assigned.
GP
SP
NP
Student is demonStudent is demonStudent is not demonstrating good progress
strating some progress
strating progress and
but is still working
and is working below
continues to work
below grade level.
grade level.
below grade level.

E Student is very consistent in demonstrating all characteristics listed

We truly look forward to working with you as partners committed to a
common goal – your child’s success.
Sincerely,

Criteria for Evaluating Student Achievement
Language Arts, Mathematics, Social Studies, Science,
Health Education, the Arts, and Physical Education

NRT- Norm
Referenced Test

NRT -National Percentile Rank (NPR) is a
result from a norm-referenced test given to
students in grades K-1. This test compares
Reading, Language, and Mathematics
achievement of students to that of a nationally
representative group. NRT scores are reported
national percentile rankings where 50 is the
national average.

Effort/Participation Codes
3
2
1

Indicates consistent effort/participation.
Indicates inconsistent effort/participation.
Indicates minimal/little effort/participation.

PUPIL PROGRESS REPORT CARD 2nd – 5th Grades
LEON COUNTY SCHOOLS
SCHOOL YEAR 10-11
Name:
School:
Teacher:

Achievement Codes
On-Grade-Level Codes:
B = Above Average Progress
D = Needs to Improve

Grade:
Student Number:

Attendance
1
2
3
4
# Days Present
# Days Absent - Excused
# Days Absent - Unexcused
# Days Tardy/Leaving Early - Excused
# Days Tardy/Leaving Early - Unexcused
Date Entered
Date Withdrawn
Performance Codes: E = Very consistent demonstration
S = Demonstrates characteristics
N = Inconsistent demonstration
 = Consistently demonstrates individual behavior/skill
1
2
3
4
Behavior
Follows rules
Demonstrates self-control
Respects authority
Carries out responsibilities
Open to feedback
Gets along well with others
Work/Study Skills

Below-Grade-Level Codes:
GP = Good Progress SP = Some Progress
Effort/Participation Codes:
3 = Consistent 2 = Inconsistent

Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

NP = No Progress
1 = Minimal Effort
1

2

3

4

Language Arts
Reading
Writing
Effort/Participation

To be eligible for promotion, your child is expected to demonstrate the minimum expectations in
Reading, Writing, Mathematics, Social Studies and Science.

2nd 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

Mathematics
Effort/Participation
Social Studies
Effort/Participation
Science
Effort/Participation
Health Education
Effort/Participation
The Arts
Visual Arts
Effort/Participation
Performing Arts (Music)
Effort/Participation
Physical Education
Effort/Participation

To be eligible for promotion, your child is expected to demonstrate the minimum expectations in
Reading, Writing, Mathematics, Social Studies and Science.

3rd 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science

Student performs on grade level:
Reading: Yes___ No___ Writing: Yes___ No___ Math: Yes___ No___
Social Studies: Yes___ No___ Science: Yes___ No___
Student’s behavior is acceptable: Yes _____ No _____
Student’s attendance is acceptable: Yes _____ No _____
Student met minimum expectations in this area:
Reading___ Writing____ Math____ Social Studies____ Science____

Uses time effectively/Completes assignments
Follows directions
Takes pride in quality of work
Uses resources properly
Shows initiative
Test Scores
FCAT Grades 3-5

rd

Summer Reading Academy Eligibility
Level

Scale

Reading
Math

(3 grade)

To be eligible for promotion, your child is expected to demonstrate the minimum expectations in
Reading, Writing, Mathematics, Social Studies and Science.

4th 9 Weeks
Working Below Grade Level: Reading  Writing  Math  Social Studies  Science



Grade Placement-

Promoted to ___________
Promoted with Interventions ___________
Retained in ___________
Approved ___
Good Cause Promotion (3rd Grade only)
(10-11)

Science (5th only)
Writing (4th only)

NRT Scores

A = Excellent Progress
C = Average Progress
F = Unsatisfactory Progress

End-of-Year Status

Works cooperatively
Works independently

IOWA Test of Basic Skills

TEACHER COMMENTS
1st 9 Weeks

Essay only
nd

(2 only)

Reading
NPR

Language
NPR

Math
NPR

Conference Record
Date Requested
Date Held
Intervention/Retention Discussed

1

2

3

4
To be eligible for promotion, your child is expected to demonstrate the minimum expectations in
Reading, Writing, Mathematics, Social Studies and Science.

Criteria for Evaluating Student Achievement
Language Arts, Mathematics, Social Studies, Science,
Health Education, the Arts and Physical Education

PUPIL PROGRESS REPORT CARD
2nd - 5th Grades
Leon County Schools
DEAR PARENT OR GUARDIAN:
Your child’s success in school is a priority we all share. By
working together, we can effectively assist your child in
developing an enthusiasm for learning that will help ensure
success well beyond the school experience.
A strong relationship built on open communication and
collaboration between home and school will be our most effective
tool in enhancing your child’s success. The progress report is one
of the best means schools have to communicate with you about
your child on a regular basis. This Pupil Progress Report Card is
designed to keep you advised of your child’s development
intellectually, physically, emotionally and socially. It reflects the
curriculum your child will experience in the years from second to
fifth grade.
Parent-teacher conferences are another very effective way to
enhance communication between home and school. I want to
encourage you to confer with your child’s teacher(s) concerning
any aspect of your child’s life at any time during the school year.
By keeping the lines of personal communication open, we can
create and maintain an environment in which home and school are
mutually supportive.
We truly look forward to working with you as partners committed
to a common goal – your child’s success.
Sincerely,

On-Grade-Level Codes
A
Student has learned
and can use at least
90% of the
skills/concepts/
processes outlined by
the Grade Level
Benchmarks taught
during the nine weeks
and daily work
consistently meets
high quality standards.

B
Student has learned
and can use at least
80% of the skills/
concepts/processes
outlined by the Grade
Level Benchmarks
taught during the nine
weeks and daily work
consistently meets
acceptable standards.

D
Student has learned and can use at
least 60% of the skills/concepts/
processes outlined by the Grade
Level Benchmarks taught during
the nine weeks or daily work is
inconsistent in meeting acceptable
standards.

Your child is expected to demonstrate the minimum expectations in
Reading, Mathematics, Writing, Social Studies and Science.
Below-Grade-Level Codes
These codes indicate student achievement on benchmarks at a grade level
below the grade to which a student is assigned.
GP
SP
NP
Student is
Student is
Student is not
demonstrating good
demonstrating some
demonstrating
progress but is still
progress and is
progress and
working below grade
working below grade
continues to work
level.
level.
below grade level.
Effort/Participation Codes

Jackie Pons
Superintendent

Indicates consistent effort/participation.

2

Indicates inconsistent effort/participation.

1

Indicates minimal/little effort/participation.

E
S

C
Student has learned
and can use at least
70% of the skills/
concepts/processes
outlined by the Grade
Level Benchmarks
taught during the nine
weeks and daily work
consistently meets
acceptable standards.

F
Student has learned and can use
less than 60% of the
skills/concepts/ processes outlined
by the Grade Level Benchmarks
taught during the nine weeks or
daily work does not meet
acceptable standards most of the
time.

3

Behavior and Work/Study Skills

N


Student is very consistent in demonstrating all characteristics listed
under Behavior and Work/Study Skills.
Student demonstrates characteristics listed under Behavior and
Work/Study Skills most of the time.
Student is inconsistent in demonstrating the characteristics listed
under Behavior and Work/Study Skills.
Student consistently demonstrates this individual behavior/skill.

Test Scores
FCAT
Reading,
Mathematics,
and
Science
(5th Grade Only)

FCATWriting
(4th Grade Only)

Measures student achievement of the Next
Generation Sunshine State Standards at grades 3
– 5. These tests assess high-level, challenging
standards.
Level shows the achievement level with a range
from 1-5 with Level 1 being the lowest and
level 5 being the highest.
Scale is the developmental scale score used to
determine a student’s annual progress from
grade to grade. The FCAT developmental scale
scores for Reading and Math range from 86 to
3008. The scale scores for Science range from
100 to 500.
This program assesses a student’s writing on an
assigned topic in a set amount of time. The
student may be responding to a Narrative (Nar.)
prompt, meaning the writing tells a story, or an
Expository (Exp.) prompt, meaning the writing
explains something. The writing is scored
according to specific criteria. The scores range
from “1” (lowest ) to “6” (highest) or “U” for

Unscorable.
IOWA Test
of Basic
Skills (ITBS)
(2nd Grade Only)

NRT- Norm
Referenced
Test

NRT - National Percentile Rank (NPR) is a result
from a norm-referenced test given to students in
grade 2. This test compares Reading, Language,
and Mathematics achievement of students to that
of a nationally representative group. NRT scores
are reported national percentile rankings where
50 is the national average.

Florida Department of Education
Model Policy Against Bullying and Harassment
a. Statement prohibiting bullying and harassment:
It is the policy of the _____________ School District that all of its students and
school employees have an educational setting that is safe, secure, and free
from harassment and bullying of any kind. The district will not tolerate bullying
and harassment of any type. Conduct that constitutes bullying and
harassment, as defined herein, is prohibited.
b. Definition of bullying and a definition of harassment:
Bullying means systematically and chronically inflicting physical hurt or
psychological distress on one or more students or employees. It is further
defined as unwanted and repeated written, verbal, or physical behavior,
including any threatening, insulting, or dehumanizing gesture, by a student or
adult, that is severe or pervasive enough to create an intimidating, hostile, or
offensive educational environment; cause discomfort or humiliation; or
unreasonably interfere with the individual’s school performance or
participation; and may involve but is not limited to:
1. Teasing
2. Social Exclusion
3. Threat
4. Intimidation
5. Stalking
6. Physical violence
7. Theft
8. Sexual, religious, or racial harassment
9. Public humiliation
10. Destruction of property
Harassment means any threatening, insulting, or dehumanizing gesture, use
of data or computer software, or written, verbal or physical conduct directed
against a student or school employee that:
1. Places a student or school employee in reasonable fear of harm to his
or her person or damage to his or her property
2. Has the effect of substantially interfering with a student’s educational
performance, opportunities, or benefits
3. Has the effect of substantially disrupting the orderly operation of a
school
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Bullying and harassment also encompasses:
1. Retaliation against a student or school employee by another student
or school employee for asserting or alleging an act of bullying or
harassment. Reporting an act of bullying or harassment that is not
made in good faith is considered retaliation.
2. Perpetuation of conduct listed in the definition of bullying or
harassment by an individual or group with intent to demean,
dehumanize, embarrass, or cause emotional or physical harm to a
student or school employee by:
a. Incitement or coercion
b. Accessing or knowingly and willingly causing or providing access
to data or computer software through a computer, computer
system, or computer network within the scope of the district
school system
c. Acting in a manner that has an effect substantially similar to the
effect of bullying or harassment
Cyberstalking as defined in s. 784.048(1)(d), F.S., means to engage in a
course of conduct to communicate, or to cause to be communicated,
words, images, or language by or through the use of electronic mail or
electronic communication, directed at a specific person, causing substantial
emotional distress to that person and serving no legitimate purpose.
**Please note: Districts have the flexibility to add additional specific
categories of students to which bullying and harassment is prohibited in
excess of what is listed. Example(s) of approved district policies with
additional categories will be available at www.fldoe.org/family.
c. Description of the type of behavior expected from each student and school
employee of a public K-12 educational institution:
The ____________ School District expects students to conduct themselves as
appropriate for their levels of development, maturity, and demonstrated
capabilities with a proper regard for the rights and welfare of other students
and school staff, the educational purpose underlying all school activities,
and the care of school facilities and equipment.
The school district believes that standards for student behavior must be set
cooperatively through interaction among the students, parents/legal
guardians, staff, and community members producing an atmosphere that
encourages students to grow in self-discipline. The development of this
atmosphere requires respect for self and others, as well as for district and
community property on the part of students, staff, and community members.
Since students learn by example, school administrators, faculty, staff, and
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volunteers will demonstrate appropriate behavior, treat others with civility
and respect, and refuse to tolerate bullying or harassment.
The school district upholds that bullying or harassment of any student or
school employee is prohibited:
a) During any education program or activity conducted by a public K-12
educational institution;
b) During any school-related or school-sponsored program or activity;
c) On a school bus of a public K-12 educational institution; or
d) Through the use of data or computer software that is accessed
through a computer, computer system, or computer network of a
public K-12 education institution.
The policy shall also:
A. Describe student responsibilities, including the requirements for students
to conform to reasonable standards of socially acceptable behavior;
respect the person, property, and rights of others; obey constituted
authority; and respond to those who hold that authority
B. Address appropriate recognition for positive reinforcement for good
conduct, self-discipline, good citizenship, and academic success
C. Explain student rights
D. Identify disciplinary sanctions and due process
d. Consequences for a student or employee of a public K-12 educational
institution who commits an act of bullying or harassment:
Concluding whether a particular action or incident constitutes a violation of
this policy requires a determination based on all of the facts and surrounding
circumstances. The physical location or time of access of a computer-related
incident cannot be raised as a defense in any disciplinary action.
Consequences and appropriate remedial action for students who commit
acts of bullying or harassment may range from positive behavioral
interventions up to and including suspension or expulsion, as outlined in the
Code of Student Conduct. Consequences and appropriate remedial action
for a school employee found to have committed an act of bullying or
harassment may be disciplined in accordance with district policies,
procedures, and agreements. Additionally, egregious acts of harassment by
certified educators may result in a sanction against an educator’s state
issued certificate. (See State Board of Education Rule 6B-1.006, FAC., The
Principles of Professional Conduct of the Education Profession in Florida.)
Consequences and appropriate remedial action for a visitor or volunteer,
found to have committed an act of bullying or harassment shall be
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determined by the school administrator after consideration of the nature and
circumstances of the act, including reports to appropriate law enforcement
officials.
e. Consequences for a student or employee of a public K-12 educational
institution who is found to have wrongfully and intentionally accused another
of an act of bullying or harassment:
Consequences and appropriate remedial action for a student found to have
wrongfully and intentionally accused another as a means of bullying or
harassment range from positive behavioral interventions up to and including
suspension or expulsion, as outlined in the Code of Student Conduct.
Consequences and appropriate remedial action for a school employee
found to have wrongfully and intentionally accused another as a means of
bullying or harassment may be disciplined in accordance with district
policies, procedures, and agreements. Consequences and appropriate
remedial action for a visitor or volunteer, found to have wrongfully and
intentionally accused another as a means of bullying or harassment shall be
determined by the school administrator after consideration of the nature and
circumstances of the act, including reports to appropriate law enforcement
officials.
f. A procedure for reporting an act of bullying or harassment, including
provisions that permit a person to anonymously report such an act.
At each school, the principal or the principal’s designee is responsible for
receiving complaints alleging violations of this policy. All school employees
are required to report alleged violations of this policy to the principal or the
principal’s designee. All other members of the school community, including
students, parents/legal guardians, volunteers, and visitors are encouraged to
report any act that may be a violation of this policy anonymously or in-person
to the principal or principal’s designee.
The principal of each school in the district shall establish and prominently
publicize to students, staff, volunteers, and parents/legal guardians, how a
report of bullying or harassment may be filed either in-person or anonymously
and how this report will be acted upon. The victim of bullying or harassment,
anyone who witnessed the bullying or harassment, and anyone who has
credible information that an act of bullying or harassment has taken place
may file a report of bullying or harassment. A school employee, school
volunteer, student, parent/legal guardian or other persons who promptly
reports in good faith an act of bullying or harassment to the appropriate
school official and who makes this report in compliance with the procedures
set forth in the district policy is immune from a cause of action for damages
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arising out of the reporting itself or any failure to remedy the reported
incident. Submission of a good faith complaint or report of bullying or
harassment will not affect the complainant or reporter’s future employment,
grades, learning or working environment, or work assignments.
Any written or oral reporting of an act of bullying or harassment shall be
considered an official means of reporting such act(s). Reports may be made
anonymously, but formal disciplinary action may not be based solely on the
basis of an anonymous report.
g. A procedure for the prompt investigation of a report of bullying or harassment
and the persons responsible for the investigation. The investigation of a
reported act of bullying or harassment is deemed to be a school-related
activity and begins with a report of such an act:
At each school in the district, the Procedures for Investigating Bullying and/or
Harassment include:
- The principal or designee selects a designee(s), employed by the
school, trained in investigative procedures to initiate the investigation.
The designee(s) may not be the accused perpetrator (harasser or
bully) or victim.
- Documented interviews of the victim, alleged perpetrator, and
witnesses are conducted privately, separately, and are confidential.
Each individual (victim, alleged perpetrator, and witnesses) will be
interviewed separately and at no time will the alleged perpetrator and
victim be interviewed together.
- The investigator shall collect and evaluate the facts including, but not
limited to:
o Description of incident(s) including nature of the behavior;
context in which the alleged incident(s) occurred, etc.;
o How often the conduct occurred;
o Whether there were past incidents or past continuing patterns of
behavior;
o The relationship between the parties involved;
o The characteristics of parties involved (i.e., grade, age, etc.);
o The identity and number of individuals who participated in
bullying or harassing behavior;
o Where the alleged incident(s) occurred;
o Whether the conduct adversely affected the student’s
education or educational environment;
o Whether the alleged victim felt or perceived an imbalance of
power as a result of the reported incident; and
o The date, time, and method in which the parents/legal
guardians of all parties involved were contacted.
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Whether a particular action or incident constitutes a violation of this
policy requires a determination based on all the facts and surrounding
circumstances and includes:
o Recommended remedial steps necessary to stop the bullying
and/or harassing behavior; and
o A written final report to the principal.
The maximum of 10 school days shall be the limit for the initial filing of
incidents and completion of the investigative procedural steps. The
highest level of confidentiality possible will be upheld regarding the
submission of a complaint or a report of bullying and/or harassment,
and the investigative procedures that follow.

h. A process to investigate whether a reported act of bullying or harassment is
within the scope of the district school system and, if not, a process for referral
of such an act to the appropriate jurisdiction:
A principal or designee will assign a designee(s) that is trained in investigative
procedures to initiate an investigation of whether an act of bullying or
harassment is within the scope of the school district.
The trained designee(s) will provide a report on results of investigation with
recommendations for the principal to make a determination if an act of
bullying or harassment falls within the scope of the district.
 If it is within scope of district, move to Procedures for Investigating
Bullying and/or Harassment.
 If it is outside scope of district, and determined a criminal act, refer
to appropriate law enforcement.
 If it is outside scope of district, and determined not a criminal act,
inform parents/legal guardians of all students involved.
i. A procedure for providing immediate notification to the parents/legal
guardians of a victim of bullying or harassment and the parents/legal
guardians of the perpetrator of an act of bullying or harassment as well as,
notification to all local agencies where criminal charges may be pursued
against the perpetrator:
The principal, or designee, shall promptly report via telephone, personal
conference, and/or in writing, the occurrence of any incident of bullying or
harassment as defined by this policy to the parent or legal guardian of all
students involved on the same day an investigation of the incident(s) has
been initiated. Notification must be consistent with the student privacy rights
under the applicable provisions of the Family Educational Rights and Privacy
Act of 1974 (FERPA).
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If the bullying incident results in the perpetrator being charged with a crime,
the principal, or designee, shall by telephone or in writing by first class mail,
inform parents/legal guardian of the victim(s) involved in the bullying incident
about the Unsafe School Choice Option (No Child Left Behind, Title IX, Part E,
Subpart 2, Section 9532) that states “...a student who becomes a victim of a
violent criminal offense, as determined by State law, while in or on the
grounds of a public elementary school or secondary school that the student
attends, be allowed to attend a safe public elementary school or secondary
school within the local educational agency, including a public charter
school.”
Once the investigation has been completed and it has been determined
that criminal charges may be pursued against the perpetrator, all
appropriate local law enforcement agencies will be notified by telephone
and/or in writing.
j. A procedure to refer victims and perpetrators of bullying or harassment for
counseling:
A district referral procedure will establish a protocol for intervening when
bullying or harassment is suspected or when a bullying incident is reported.
The procedure shall include:






A process by which the teacher or parent/legal guardian may request
informal consultation with school staff (specialty staff, e.g., school
counselor, school psychologist, etc.) to determine the severity of
concern and appropriate steps to address the concern (the involved
students’ parents or legal guardian may be included).
A referral process to provide professional assistance or services that
includes:
o A process by which school personnel or parent/legal guardian
may refer a student to the school intervention team (or
equivalent school-based team with a problem-solving focus) for
consideration of appropriate services. (Parent or legal guardian
involvement is required at this point.)
o If a formal discipline report or formal complaint is made, the
principal or designee must refer the student(s) to the school
intervention team for determination of counseling support and
interventions. (Parent or legal guardian involvement is required
at this point.)
A school-based component to address intervention and assistance as
determined appropriate by the intervention team that includes:
o Counseling and support to address the needs of the victims of
bullying or harassment
7

o Research-based counseling/interventions to address the
behavior of the students who bully and harass others (e.g.,
empathy training, anger management)
o Research-based counseling/interventions which includes
assistance and support provided to parents/legal guardians, if
deemed necessary or appropriate
k. A procedure for including incidents of bullying or harassment in the school’s
report of data concerning school safety and discipline data required under s.
1006.09(6), F.S. The report must include each incident of bullying or
harassment and the resulting consequences, including discipline and referrals.
The report must include, in a separate section, each reported incident of
bullying or harassment that does not meet the criteria of a prohibited act
under this section with recommendations regarding such incidents:
The school district will utilize Florida’s School Environmental Safety Incident
Reporting (SESIR) Statewide Report on School Safety and Discipline Data,
which includes bullying/harassment as an incident code as well as bullyingrelated as a related element code. The SESIR definition of
bullying/harassment is unwanted and repeated written, verbal, or physical
behavior, including any threatening, insulting or dehumanizing gesture, by an
adult or student that is severe or pervasive enough to create an intimidating,
hostile or offensive educational environment, cause discomfort or humiliation,
or unreasonably interfere with the individual’s school performance or
participation.
If a bullying and/or harassment incident occurs then it will be reported in SESIR
with the bullying/harassment code. If the bullying/harassment results in any of
the following SESIR incidents the incident will be coded appropriately using
the relevant incident code AND the related element code entitled bullyingrelated code. Those incidents are:
 Arson
 Battery
 Breaking and Entering
 Disruption on Campus
 Major Fighting
 Homicide
 Kidnapping
 Larceny/Theft
 Robbery
 Sexual Battery
 Sexual Harassment
 Sexual Offenses
 Threat/Intimidation
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Vandalism
Weapons Possession
Other Major (Other major incidents that do not fit within the other
definitions)

Discipline and referral data will be recorded in Student Discipline/Referral
Action Report and Automated Student Information System.
The district will provide bullying incident, discipline, and referral data to the
Florida Department of Education in the format requested, through Survey 5
from Education Information and Accountability Services, and at designated
dates provided by the Department.
l. A procedure for providing instruction to students, parents/legal guardians,
teachers, school administrators, counseling staff, and school volunteers on
identifying, preventing, and responding to bullying or harassment:
The district ensures that schools sustain healthy, positive, and safe learning
environments for all students. It is important to change the social climate of
the school and the social norms with regards to bullying. This requires the
efforts of everyone in the school environment – teachers, administrators,
counselors, school nurses other non-teaching staff (such as bus drivers,
custodians, cafeteria workers, and/or school librarians), parents/legal
guardians, and students.
Students, parents/legal guardians, teachers, school administrators,
counseling staff, and school volunteers shall be given instruction at a
minimum on an annual basis on the district's Policy and Regulations against
bullying and harassment. The instruction shall include evidence-based
methods of preventing bullying and harassment, as well as how to effectively
identify and respond to bullying in schools.
m. A procedure for regularly reporting to a victim’s parents/legal guardians the
actions taken to protect the victim:
The principal or designee shall by telephone and/or in writing report the
occurrence of any incident of bullying as defined by this policy to the parent
or legal guardian of all students involved on the same day an investigation of
the incident has been initiated. According to the level of infraction,
parents/legal guardians will be notified by telephone and/or writing of
actions being taken to protect the child; the frequency of notification will
depend on the seriousness of the bullying or harassment incident.
Notification must be consistent with the student privacy rights under the
applicable provisions of the Family Educational Rights and Privacy Act of
9

1974 (FERPA).
n. A procedure for publicizing the policy which must include its publication in the
code of student conduct required under s. 1006.07(2), F.S., and in all
employee handbooks:
At the beginning of each school year, the Superintendent or designee shall,
in writing, inform school staff, parents/legal guardians, or other persons
responsible for the welfare of a student of the district’s student safety and
violence prevention policy.
Each district school shall provide notice to students and staff of this policy
through appropriate references in the code of student conduct and
employee handbooks, and/or through other reasonable means. The
Superintendent shall also make all contractors contracting with the district
aware of this policy.
Each school principal shall develop an annual process for discussing the
school district policy on bullying and harassment with students in a student
assembly or other reasonable format. Reminders of the policy and bullying
prevention messages such as posters and signs will be displayed around
each school and on the district school buses.
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Lesbian, Gay, Bisexual or Transgender (LGBT) Youth
Lesbian, gay, bisexual, or transgender (LGBT) youth and those perceived as
LGBT are at an increased risk of being bullied. There are important and unique
considerations for strategies to prevent and address bullying of LGBT youth. It is
important to build a safe environment for all youth, whether they are straight or
LGBT. All youth can thrive when they feel supported. Parents, schools, and
communities can all play a role in helping LGBT youth feel physically and
emotionally safe:







Build strong connections and keep the lines of communication open.
Some LGBT youth often feel rejected. It is important for them to know that
their families, friends, schools, and communities support them.
Establish a safe environment at school. Schools can send a message that
no one should be treated differently because they are, or are perceived
to be, LGBT. Sexual orientation and gender identity protection can be
added to school policies.
Create gay-straight alliances (GSAs). GSAs help create safer schools.
Schools must allow these groups if they have other “non-curricular” clubs
or groups. Learn more about the right to form a GSA under the Equal
Access Act.
Protect privacy. Be careful not to disclose or discuss issues around being
LGBT with parents or anyone else.

Gay, Lesbian, Straight Education Network
http://www.glsen.org/
Through research-based interventions, GLSEN provides resources and support for
schools to implement effective and age-appropriate anti-bullying programs to
improve school climate for all students.
While many schools show a willingness to address bullying generally, effective
efforts must address the pervasive issue of anti-LGBT bullying as a crucial
element of the problem.
 Start a Safe Place Program in Your School
 Four Steps Schools Can Take to Address Anti-LGBT Bullying and
Harassment
 Featured Lesson Plan: Building A Bully-free Building
 No Name-Calling Week
 ThinkB4YouSpeak Campaign Educator's Guide
 Support for Student Clubs
 Research on School Bullying
 Local Resources and Support

McKinney-Vento — Law into Practice

The McKinney-Vento Act At a Glance
This summary provides a brief overview of the key provisions of
Subtitle VII-B of the McKinney-Vento Homeless Assistance Act,
reauthorized by Title X, Part C, of the No Child Left Behind Act. The
full text of the law can be found at http://www.serve.org/nche/mv.php. In addition, a comprehensive series of issue briefs on various
topics in the law can be found at http://www.serve.org/nche/briefs.
php. Issue briefs, which explain key legislative provisions and
offer strategies for implementation, are available on many topics,
including those designated in this summary with an asterisk(*).

Who is homeless? (Sec. 725)
The term “homeless children and youth”—
(A) means individuals who lack a fixed,
regular, and adequate nighttime
residence …; and
(B) includes—
(i)

children and youths who are
sharing the housing of other
persons due to loss of housing,
economic hardship, or a similar
reason; are living in motels, hotels,
trailer parks, or camping grounds
due to the lack of alternative
accommodations; are living in
emergency or transitional shelters;
are abandoned in hospitals; or are
awaiting foster care placement;

(ii) children and youths who have a
primary nighttime residence that
is a public or private place not
designed for or ordinarily used as
a regular sleeping accommodation
for human beings …
(iii) children and youths who are living
in cars, parks, public spaces,
abandoned buildings, substandard
housing, bus or train stations, or
similar settings; and
(iv) migratory children who qualify as
homeless for the purposes of this
subtitle because the children are
living in circumstances described
in clauses (i) through (iii).

Definitions*

Academic Achievement

The McKinney-Vento Homeless
Assistance Act includes a
definition of who is considered
homeless for the purposes of
this subtitle of the Act and,
therefore, eligible for the rights
and protections it provides.

■ States must describe in their
state McKinney-Vento plan
how students in homeless
situations are or will be
given the opportunity to
meet the same challenging
state academic achievement
standards all students are
expected to meet.

The guiding phrase of the
definition states that children
and youth who “lack a fixed,
regular, and adequate nighttime
residence” are considered
homeless. The definition
then specifies some living
arrangements that would be
considered a homeless situation
due to not meeting the fixed,
regular, and adequate standard.
Examples include children
and youth who are sharing the
housing of others due to loss of
housing, economic hardship, or
a similar reason; children and
youth who are staying in a motel
or hotel due to lack of adequate
alternative accommodations;
children and youth who are
living in an emergency or
transitional shelter; and many
other situations (see panel at left
for full definition).

■ Students in homeless
situations must have access
to the educational and
other services they need to
ensure that they have an
opportunity to meet the same
challenging state student
academic achievement
standards to which all
students are held.

School Selection*
■ Local Educational Agencies
(LEAs), otherwise known
as school districts, must,
to the extent feasible,
keep students in homeless
situations in their school of
origin (defined as the school
the student attended when
permanently housed or the
school in which the student
was last enrolled), unless
it is against the parent’s
or guardian’s wishes.
(See Transportation, this
page, for information on



The McKinney-Vento Act At a Glance (continued)
transportation to the school of
origin.)
■ Students can continue
attending their school of
origin the entire time they
are homeless and until the
end of any academic year
in which they move into
permanent housing.
■ Students may also choose to
enroll in any public school
that students living in the
same attendance area are
eligible to attend. (See
Enrollment, this page.)
■ If a student is sent to a school
other than the school of origin
or the school requested by
the parent or guardian, the
LEA must provide the parent
or guardian with a written
explanation of its decision
and the right to appeal. (See
Dispute Resolution, this
page.)
■ Local homeless education
liaisons must help
unaccompanied youth (youth
who are not in the physical
custody of a parent or
guardian) choose and enroll
in a school, after considering
the youth’s wishes, and must
provide the youth with notice
of his/her right to appeal an
enrollment choice that goes
against his/her wishes. (See
Local Liaisons, next page, for
the appointment and duties of
the local liaison.)

Enrollment*
■ LEAs must enroll students
in homeless situations
immediately, even if they do
not have documents normally
required for enrollment, such
as previous school records,
medical or immunization
records, proof of residency,

birth certificate, proof of
guardianship, or other
documents. The term “enroll”
is defined by the McKinneyVento Act as “attending
classes and participating fully
in school activities”.
■ Enrolling schools must obtain
school records from the
previous school, and students
must be enrolled in school
while records are obtained.
■ If a student does not
have immunizations or
immunization or medical
records, the liaison must
immediately assist in
obtaining them, and the
student must be enrolled in
school in the interim.
■ Schools must maintain
records for students
experiencing homelessness so
that they can be transferred
promptly to future schools, as
needed.
■ States must address
barriers resulting from
enrollment delays caused by
immunization and medical
records requirements,
residency requirements,
lack of birth certificates,
school records or other
documentation, guardianship
issues, or uniform or dress
code requirements.
■ States and LEAs must
develop, review, and revise
their policies to remove
barriers to the school
enrollment and retention
of children and youth in
homeless situations.

Dispute Resolution*
■ Every state must establish
procedures to resolve disputes
regarding the educational



placement of homeless
students promptly.
■ Whenever a dispute arises,
the student must be admitted
immediately to the requested
school while the dispute is
being resolved.
■ If a student is sent to a school
other than the school of origin
or the school requested by
the parent or guardian, the
LEA must provide the parent
or guardian with a written
explanation of its decision
and the right to appeal. (See
Dispute Resolution, this
page.)
■ The school must refer the
student, parent, or guardian
to the local liaison to carry
out the dispute resolution
process as expeditiously as
possible. (See Local Liaisons,
next page, for the duties of
local liaisons.)
■ Local liaisons must ensure
that the same access to the
dispute resolution process is
provided to unaccompanied
youth.

Transportation*
■ At a parent or guardian’s
request, homeless students
must be provided with
transportation to and from
their school of origin.
■ For unaccompanied youth,
transportation to and from
the school of origin must be
provided at the local liaison’s
request.
■ If the student’s temporary
residence and the school of
origin are in the same LEA,
that LEA must provide
transportation. If the student
is living outside the school of
origin’s LEA, the LEA where

The McKinney-Vento Act At a Glance (continued)
the student is living and the
school of origin’s LEA must
determine how to divide the
responsibility and cost of
providing transportation,
or they must share the
responsibility and cost
equally.
■ In addition to providing
transportation to the school
of origin, LEAs must provide
students in homeless
situations with transportation
services comparable to those
provided to other students.

Local Liaisons*
■ Every LEA must designate
an appropriate staff person
as a local homeless education
liaison.
■ Local liaisons must ensure
that:
○ Children and youth in
homeless situations
are identified by school
personnel and through
coordination activities with
other entities and agencies.
○ Children and youth enroll
in, and have full and equal
opportunity to succeed in,
the schools of the LEA.
○ Families, children, and
youth receive educational
services for which they
are eligible, including
Head Start, Even Start,
and pre-school programs
administered by the LEA;
and referrals to health,
mental health, dental, and
other appropriate services.
○ Parents or guardians are
informed of educational
and related opportunities
available to their children
and are provided with
meaningful opportunities

to participate in the
education of their children.
○ Public notice of the
educational rights of
students in homeless
situations is disseminated
where children and youth
receive services under
the Act (such as schools,
family shelters, and soup
kitchens).
○ Enrollment disputes are
mediated in accordance
with the provisions of
the McKinney-Vento Act.
(See Dispute Resolution,
previous page.)
○ Parents, guardians, and
unaccompanied youth
are informed fully of all
available transportation
services, including to the
school of origin, and are
assisted in accessing these
services.
■ Local liaisons must
collaborate and coordinate
with State Coordinators
for Homeless Education
and community and school
personnel responsible for the
provision of education and
related services to children
and youth in homeless
situations.
■ State Coordinators and
LEAs must inform school
personnel, service providers,
and advocates who work
with families in homeless
situations of the duties of the
local liaison.

Segregation*
■ Homelessness alone is
not sufficient reason to
separate students from
the mainstream school
environment.



■ States that receive
McKinney-Vento funds are
prohibited from segregating
homeless students in separate
schools, separate programs
within schools, or separate
settings within schools.
■ If McKinney-Vento services
are provided on school
grounds, schools must not
provide services in settings
within a school that segregate
homeless children and
youth from other children
and youth, except as is
necessary for short periods
of time for health and safety
emergencies or to provide
temporary, special, and
supplementary services.
■ SEAs and LEAs must adopt
policies and practices to
ensure that homeless children
and youth are not segregated
or stigmatized on the basis of
their status as homeless.
■ Services provided with
McKinney-Vento Act funds
must not replace the regular
academic program and must
be designed to expand upon
or improve services provided
as part of the school’s regular
academic program.

Local Subgrants
■ States are required to award
competitive subgrants to
LEAs based on need and the
quality of the application
 States that had separate schools operated in
FY2000 in a “covered county” are excluded
from the prohibition, and are eligible to
receive McKinney funds, providing that
the covered schools and the LEAs that the
homeless children enrolled in the covered
schools are eligible to attend meet the
requirements specified for them in the Act.
(Covered counties are Orange County, CA;
San Diego County, CA; San Joaquin County,
CA; and Maricopa County, AZ.)
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submitted.
■ In determining the quality
of an application, states
must consider the applicant’s
needs assessment; the types,
intensity, and coordination
of services to be provided;
the involvement of parents
or guardians; the extent to
which children and youth
are integrated into regular
education programs; the
quality of the applicant’s
evaluation plan; the extent
to which McKinney-Vento
services will be coordinated
with other available services;
and such other measures as
the state considers indicative
of a high-quality program.

Statewide Activities
■ The Office of the State
Coordinator for Homeless
Education must provide
technical assistance, in
coordination with local
liaisons, to all LEAs in order
to ensure compliance with the
following LEA requirements:
school choice/placement,
best interest determination,
enrollment, enrollment

disputes, records, comparable
services, coordination, local
liaison duties, review and
revision of policies, and the
prohibition on segregation.
■ States must distribute at
least 75% of their McKinneyVento allocation to LEAs
in the form of competitive
subgrants, except that states
funded at the minimum level
must distribute at least 50%
of their McKinney-Vento Act
allocations to LEAs.

Federal Activities
■ The U.S. Department of
Education must periodically
collect and disseminate
data and information on
the number and location
of children and youth in
homeless situations, the
educational services they
receive, the extent to which
their educational needs
are being met, and such
other data and information
as is determined to be
necessary and relevant. The
Department is required to
coordinate data collection
and dissemination with



the agencies and entities
that receive McKinneyVento funds and administer
McKinney-Vento programs.

Funding
■ The minimum amount of
funding that any state can
receive is $150,000, onequarter of one percent of the
overall appropriation, or the
amount the state received
in FY2001. If there are
insufficient funds available to
allot the minimum amount to
each state, the allotments to
states will be reduced based
on the proportionate share
that each state received in
the preceding fiscal year.
■ $70 million is authorized for
FY2002 and such sums as
may be necessary for fiscal
years 2003 through 2007.

 The authorized funding level is the ceiling,
or maximum amount, that Congress sets for
a program. The amount of funding that is
actually provided is determined annually by
the congressional appropriations process. In
FY2008, Congress appropriated $64 million
for the EHCY program.
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McKinney-Vento Act. To find out who your State Coordinator is, visit the
NCHE website at http://www.serve.
org/nche/states/state_resources.php.
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